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Abstract
There is little in the body of literature about the experience of orphans and vulnerable
children (OVC) in Ghana from their perspectives. In this inquiry, four adult orphans and one
doctoral candidate employed a narrative framework to share their stories about growing up in a
children’s home in the Central Region of Ghana and how their lives converged as they spent time
together over the course of two and one half years. Through narrative interviews and
conversations with the participants, themes of food insecurity, bullying, lacking basic needs, and
finding emotional support in peers emerged. In addition, each participant shared the importance
of education in their lives. The participants also shared words of wisdom for those who currently
reside in the children’s home and share uncertainties about the future. Data in the form of
journal entries and reflections, illuminated my transformation into the person who journeyed to
Ghana, created relationships with participants, and grew as a researcher. Our stories captured our
time together, our shared love for education, and for each other.
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Chapter 1: Introduction
Journal Entry July 19, 2019
My wedding day. The day that had been planned and re-planned was finally upon
us. Many discussions about in what country our wedding would take place, who would be our
witnesses, and whether or not my family would be part of the ceremony. We traveled to Swedru
just two days before so I could sign and pay my part of the wedding expenses. In addition to the
fees for each of us, we were to bring a case of malt or the cost equivalent, which is customary in
Ghana. Instead of carrying the case of malt in our wedding clothes, we paid the price for the case
in Cedis, the local currency. This morning, I wore a dress that was made for me. Even though
the seamstress took my measurements, I felt like a child wearing her mother’s dress. The sleeves
and the top were too big as well as the area around my waist and legs. The mermaid shape was
lost because of the size. Simon’s best man, Peter, gave me two thumbs up so it must have been
okay. Simon looked absolutely gorgeous in his matching suit. He was pleased with it as well.
Our wedding chariot was a tro tro containing Simon’s family, Peter, Koo Sika, Simon,
and me. There were 15 people in this small bus. The road to Swedru was a long and bumpy
one. Most of the road is red clay with peaks and valleys. It is full of potholes and ripples where
rains threaten to transform the land back into its former shape. We passed through some towns
but most of the road cut through vegetation with half built buildings sprinkled in the landscape.
Simon was worried about the time because we were to arrive at 8:00 am. He asked me several
times if Kojo had texted me. Kojo was one of two gentlemen who would sign as a witness for
me. We arrived in Swedru to find the people of the court were not even there yet. Kojo had not
arrived either. I asked Junoirboe to take pictures. He became the photographer we had elected
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not to pay for. In true Juniorboe fashion, he jumped into the role full force. He took his job very
seriously! Juniorboe arranged everyone and took several pictures of different groups of us
outside the courthouse before the ceremony.
The court officials called us at around 8:30 am. It could have been 9:00; time is relative
in Ghana; it is cultural. Kojo was the last to arrive. I was quite relieved to see him. He came
with his sister who was nicely dressed. We entered a small room that served as a court of law.
There was one large desk at the back of the room and rows of chairs facing it. Some of the chairs
lined the walls to give room for walking to the front of the room. Simon sat on the left side
facing the magistrate and I sat on his right. The wedding began with an explanation of the laws
around an ordinance wedding. If Simon tries to take another wife under an ordinance wedding, it
is considered a crime called bigamy. He explained he could be jailed if reported. I am sure this
is an effect of colonialism. The same held true for me. The magistrate said we are expected to
stay in the marriage at least two years to give it a chance to work. There was an opportunity to
back out if we wanted, but we told him to move forward. It was a short ceremony. Our only vow
was to take one another as husband and wife under the law, so help us God. We exchanged rings
as we said our short vows. No kiss your bride, no until death do you part, or presentation of the
couple, just signatures on the certificate and we were done.
Purpose of the study
The purpose of my narrative inquiry was to share the stories of Ghanaians who grew up
in a Children’s Home in rural, Eastern Region Ghana. “Their” stories merged into “our” story as
we embarked on a journey together, spending time together in the Eastern and Greater Accra
Region of Ghana through narrative interviews with three men and one woman who grew up in
the children’s home. Narrative inquiry is a way of understanding our experiences together
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through “collaboration between researcher and participants, over time, in a place or series of
places, and in social interaction with milieus” (Clandinin & Connelly, 2000, p. 20). Narrative
analysis assumes telling stories is how we understand our world. Gathering information through
storytelling for the purpose of research is at the heart of narrative inquiry. This methodology
pairs well with the Critical Race Theory (CRT) tenent that recognizes the importance of
experiential knowledge of people’s lived experiences through their stories (Delgado, 2017, Tate,
1997).
Critical Race Theory, the notion that racism is not individual, but is present in systems
such as educational and legal systems (Tate, 1997), is the lens that I used in this inquiry to
understand the cultural dynamics and effects of colonialism in Ghana along with a narrative
research framework as defined by Clandinin and Connelly (2000) because this theory frames my
worldview. One of the tenents of CRT, and in narrative inquiry, is the notion of how important
stories are to understand lived experiences. These stories, called counter-narratives, typically go
against the master narrative. The CRT framework allows participants to tell their own story
which mirrors the philosophy behind narrative inquiry because the participants are the experts
of their lives and of the stories they tell. Neither looks for one particular truth, rather the
individuals’ truths.
The research on orphans in Ghana more often than not focuses on the negative aspects of
growing up in an orphanage and reports come from a deficit point of view. As we engaged in
conversation and in interviews, some positives about growing up in the home emerged. The
stories of the orphans offered a counter narrative to the master narrative surrounding orphans in
Ghana. Each participant is a strong and resilient advocate for him or herself. The point of view
of the orphans is rarely mentioned in current research. Therefore, the tenent of experiential
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knowledge in CRT is important in this study. The adult orphans are the ones who have the lived
experience as Solorzano and Yosso (2002) state as a tenent in CRT. Those who lived at the
orphanage are the experts on their truths about their lives at the orphanage. The experiential
knowledge of my participants challenged the master narrative portrayed about orphans in Ghana.
In addition, the intercentricity of race is applicable as well. The effects of colonialism are
apparent in Ghana from the official language of English to the pictures of white Jesus displayed
on windows of public transportation. Although Ghana is no longer a colony, the education
system is based on the British system where the myth of meritocracy is in full display. The
curriculum taught in schools in Ghana is purchased from Britain. All students learn English in
school and other content areas are taught in English as well. In Ghana, there is still a mindset that
the ways of the western world are best even though they possess a rich culture of their own.
Orphans and vulnerable children are the most marginalized group in Ghana. This class
distinction serves as a form of oppression that deserves a voice to aid in fighting for social justice
as scholars of CRT deem important. It is not merely enough to understand the information but
put some action in place to create change.
It is my hope inquiry will give voice to the voiceless on a global human rights issue.
Standards are set for all nations through UNESCO. Orphans are marginalized in society and
have the poorest post school outcomes in Ghana (UNDP,2003). This inquiry links to special
education because the group called Orphans and Vulnerable Children (OVC) includes all
marginalized children, those with disabilities, identified or not. Often those with disabilities are
left in orphanages or left to die. In orphanages, they may be further stigmatized and denied a full
education. This experience is a microcosm of what is experienced across the diaspora, especially
at the intersectionality of race, class, and geographic location.
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This inquiry was born out of a life changing experience that sparked a passion for the
people and culture in Ghana. My curiosity about a culture has turned into a purpose, one that
created new knowledge from understanding the viewpoints of those who lived in an orphanage in
Ghana during their developmental years as they tell their stories. The perspective of those who
grew up as orphans in an orphanage is missing from the literature on the education of orphans in
Ghana. The participants’ stories add to the literature on children living in orphanages and their
perceptions of their own educational experiences in the Central Region of Ghana. The
experiential knowledge they shared helps readers to understand the context of their struggle to
obtain a quality education and their perceptions of their education and life experiences while
growing up in the orphanage. Although these stories cannot speak for all orphans in Ghana, their
stories generated new ideas about the organization of orphanages in Ghana. Their stories also
illuminated the challenges young people face as they age out of an orphanage in rural Ghana.
The gap in the literature cannot be filled until someone asks questions and their stories are told
for all to hear.
Personal Background
Critical Incidents: Learning Racism.
During the summer of 2018, I traveled to Ghana to study abroad with University of South
Florida to participate in a service-learning project. The experience changed my life forever. Not
only did I learn about a new culture and see life from a different perspective, I learned much
about myself.
My story began in a small town in North Carolina in the mid 1980’s, when I had my first
experience with blatant racism. This led to an awakening of racial tensions that existed in a
southern state. As I grew older, I dated African American men, which led to heartache due to the
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societal views of people close to me. I became an advocate for anyone who was “othered”
because of my experiences with racism and for being ostracized for not holding the same views
as my family. This eventually led me into the field of Special Education. I always wanted to
work with troubled youth, to make an impact on young minds but quickly found my chosen field
of Criminal Justice was not the way. I wanted to work with youth before they reached this stage.
Years later, my dissertation has taken on a critical race theorist perspective, and I have come full
circle in understanding who I was meant to be all along.
The foundation for the world views I hold today was laid well before I even started
kindergarten. I grew up in two different states because my parents divorced when I was five. My
mom remarried and she and I moved around the state of Florida at least once a year, from
kindergarten to fourth grade, until finally we moved to Kinston, North Carolina with her new
husband. This began my travels back and forth between Florida and North Carolina during my
middle school and high school years. These critical periods in my life would lead me to the topic
of my dissertation.
One critical event that shaped who I am today was moving to North Carolina from my
dad’s house in Clearwater, Florida when I was in the sixth grade. I left his house to live with my
mom during the second semester of the school year. I was used to having friends of different
races in Florida; in the small town where my mother lived, there was not much diversity and the
color lines were clearly drawn between black and white unbeknownst to me. Even though it was
the 1980’s, it was segregated in the deep south. I made many friends of color with whom I spent
most of my time at school. During lunch, free time, and PE, I would socialize with three African
American girls and three African American males. This did not sit well with the other white
girls in my class at E.B. Frink Middle School. One day after lunch as we waited on the school
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grounds for our teacher to come to the classroom, a group of girls confronted me about my
choice of friends. I defended my friends and the situation escalated quickly and a fight was sure
to ensue. I had my fists up ready to take on all of them, when the rest of the class came walking
up. Two of my friends of color told the girls if they wanted to fight to bring it and we would give
them what they were looking for. The white girls backed down that day and there was no fight.
The rest of the year was uneventful, but tension was always there.
That day, I was outcast by those of my own race and “othered” for the friends I chose and
who stood behind me. This changed the course of my future as I saw just how deep racism was
ingrained in beliefs of what is right and wrong. It was explicit. I learned through social norms
that white and black were not to be friends and certainly not love interests. My mom’s husband
was extremely and overtly racist and told off-color jokes frequently. I was used to off-color
jokes, but this was my first time experiencing that hatred directed toward me for befriending
African Americans.
Another critical incident that further developed my desire for social justice occurred in
the mid 1990s when I lived in North Carolina. I was 21 years old and in a serious relationship
with a co-worker. When my African-American boyfriend, Nick, told his mom we were dating,
she made it perfectly clear how she felt about me dating her son. As I stood in her driveway
talking to her son one afternoon, she walked up to us and told me that her son should not be
dating me while glancing at him repeatedly to see if he was getting the message. She told him he
needed to date a black woman. She also said that our relationship would never last. I was
crushed by her words. We loved each other deeply and, at the time, I could not imagine living
without him. Things became progressively more difficult between us as his mother put pressure
on him to break things off with me. The pressure eventually became too much for both of us, so
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we ended our relationship. He would still call me after we broke up, we still talked at work, and
would secretly meet sometimes to spend time with each other when we were free. This
eventually ended when I began to date others.
I met another African American man named Arthur soon after my break-up. A white
friend from work introduced us at a bar while we were having drinks. He was the friend of her
boyfriend who was also African American. We started to date casually. The four of us spent
quite a bit of time together at my home when we were not working rather than in public places
because of the disgusted looks and comments. In some respects, it was nice to have them around
because there was a shared understanding of the difficulties being in an interracial relationship.
One afternoon at a public park in 1993, I was with Arthur, when we passed by a group of
African American men. As we walked by, they started yelling “fifteen to life” at us. This was
code for the prison sentence my significant other could receive if he were to be convicted of
raping a white woman. Historically, little proof is needed to convict a black man of rape if a
white woman simply says it happened. It was an experience that opened my eyes to a different
perspective. I was aware of how southern whites felt about miscegenation, but not the views of
African American men. I knew how the mothers of the men I dated felt and could understand
their views to some extent, but I was shocked that this was coming from grown men. Even
African American men who saw us casually walking by sent the message that we should not be
dating through their warning.
During this time on the other side of the globe, Simon was in a small town in Ghana, the
oldest of his siblings. He lived with his mother and father who both worked on a nearby farm
until he was eleven years old. In 2001, tragedy struck his family when his father died leaving
behind six children and a widow. This was the year Simon moved to the children’s home. He
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attended school there instead of other local elementary schools but and he and his sisters, now
orphaned, moved into the dormitory. Unbeknownst to me, eighteen years later, in this very same
spot in Ghana, I would meet the man whom I would marry.
Critical Incidents: Conforming to norms
Because of the fear instilled in me through the ignorance stemming from racism in this
small town, my life would be forever changed. Throughout the next year as I dealt with the
aftermath of my breakup, I began to conform to what I thought my family would have me to be. I
was unprepared for the utter despair and emptiness I felt. I was filled with regret and felt
completely alone. I tried to forget about the pain I felt and move forward with my life. About a
year later, I married Perry, the father of my second daughter even though he shared the same
racist views as the majority, white men, of this area. I had even received letters and calls from
him about how wrong my relationships with African American men were while I was dating
them.
Over the next several years, I had two more children with him, but my heart always
longed for the loves I had lost because of the difficulties of being in an interracial relationship.
Reflecting now on my decision, I believe I married Patrick to conform to societal norms and
what my family expected of me rather than what I truly wanted.
I gave birth to my fourth and last child in December 1997. This was the same year
Junoirboe was born. I am sure a divine plan was put into motion that year that would eventually
lead to our paths crossing, changing our lives forever. At the tender age of one and a half,
Junoirboe went to live at the children’s home. He is the grandchild of the mother of the home.
When his parents divorced, his mother left him with the grandmother and moved to an urban
area of Ghana. His father went on to start another family which left him in the care of the
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children’s home from that year to the present. He is the most resilient and joyful person I have
ever known. His outlook on life is so positive and his faith in God is so strong; he amazes me.
His life experiences at this age are in stark contrast to my daughter who is his age; yet he seems
more at peace in the world. Perhaps this is true due to the differing demands of Ghanian and
American societies.
I graduated with my Associate Degree in Criminal Justice the same year I married
Perry. Our marriage started out on very shaky ground; we separated only three months later.
We were separated for almost one year before reconciling. During this time, I returned to school
to pursue my Bachelor’s Degree. I completed my degree and an Exceptional Student Education
(ESE) teacher even though I majored in Criminal Justice and Psychology. This too was a result
of pressure from my family who thought that working in the criminal justice system was too
dangerous for me since I had four children. I decided to apply to teach struggling students. I
have always advocated for those who struggle and tutored for the college I attended, so teaching
seemed like a good fit. I was already accustomed to advocating for those less fortunate and
supporting the African American community in my career as an ESE teacher in a majority
minority area.
My advocacy continued into my career. Because I held a bachelor’s degree in
Psychology, I was offered a position as a special education teacher teaching Language Arts and
Math in middle grades. Since my degree was closely linked to the field, I was admitted as a
lateral entry teacher. My position was contingent upon taking required courses in education. This
was my first position as a teacher. The school was in a former segregated high school building.
The school’s population was 70% black, 29% white, and 1% other. As I taught in this majorityminority school in North Carolina, I became more interested in social justice and fighting for a
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more equitable education for students with disabilities and students of color. I learned quite a bit
about teaching the five years that I taught at this school. The traditional ways I had been taught
were ineffective so I learned strategies that engaged students with disabilities and continued to be
creative with the way we interacted with the content.
The summer of 2005, I moved to Florida, my home state, to continue my career and to be
closer to my grandparents and parents. In 2006, I completed my Master’s degree in Special
Education online from East Carolina University. I continued to work as an ESE teacher,
chairperson, and coach in Title I schools in Pasco County until Spring of 2017.
Choosing Ghana: Issues in the motherland
In 2013, I decided to further my education and pursue my doctorate in special education.
I sought more from my career and a way to change the way students with disabilities were
educated. More importantly, I wanted to change the way some teachers perceived students from
low income areas and with disabilities. There had to be a better way to affect change. I worked
in a Title I school that year where teachers loved the students with disabilities, but expectations
were not always high for those who struggled to learn. Teachers would make excuses for their
lack of progress and some possessed an attitude of pity. Statements like “bless their heart” or
“they don’t come from a good family so…” revealed that because of the situation, their lack of
progress was justified.
The perception that the students came in with deficits may have even been so tacit that it
was unrecognizable to the teachers. I initially worked in a majority minority school where the
intersection of class and disability caused the low expectations. Overrepresentation of minorities
in special education became very apparent in subsequent teaching positions as the percentage of
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those labeled with disabilities in the school increased, but the number of minorities in the school
decreased.
My circle of influence was small. I moved to a new school in the district in 2014 and
continued to take coursework at the University of South Florida. In 2016 as I was completing
my required ESE coursework, I began to choose courses for my cognate area. I decided to take
courses that supported my desire for social justice and love for various cultures. The courses I
chose focused on the of marginality for people of color and the creation of race as a world
view. I took two courses with Dr. Cobb-Roberts, History of American Education, and Issues in
Multi-Cultural Education in the Social Foundations department. These foundational courses
along with Critical Race Theory, Afro-Diasporic Political Movements and writings and African
American Community Research were the courses that supported my understanding of the roots
of “othering” people based on race. Having the opportunity to teach Narrative Perspectives for
the ESE department along with engaging in discussions with Dr. Doone and Dr. Thomas at the
charter school where we worked with pre-service teachers during the summer of 2016, changed
the course of my future.
One might argue my interest in social justice is an example of interest convergence.
Interest convergence is one of the tenents of Critical Race Theory that posits the idea that white
people do not do anything for black people unless there is a benefit for them (Tate, 1997). I have
wrestled with this idea myself but have concluded the benefits that would come from a just
society are not simply my own, but for all humanity. As I continue to work toward social justice
through my own teaching and writing, I will make an impact that will spread much farther than
the territory I can reach alone. During the summer of 2016, I supervised interns under the
supervision of Dr. Doone. We engaged in conversations several times about her service learning
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trip to Ghana. This trip is typically for undergraduate students, but Dr. Doone thought I would
be a good candidate to attend due to my interest in African American History and the Diaspora.
She knew the courses I was taking and understood my world views. I decided at the last minute
I would go to Ghana.
I completed the application process in a matter of hours and also completed an
application for a scholarship to help with the cost. I hit a roadblock during the application
process because there was no class that I could sign up for. The only choices were for
undergraduates. Dr. Doone worked on creating a course for me to complete an independent
study in Ghana. I had no idea how I would pay for the trip or what I would research once I was
there. Regardless, I was excited to be going.
I began right away to write my extended family to describe the opportunity and the need
for financial assistance. Both sides of my family belong to a denomination of Christian faith;
Benevolence is part of their core values as Christians. Education is also a value possessed by my
white middle class relatives. Investing in education and the chance to help those in need was a
worthy cause to contribute to. Every family member that received a letter from me contributed
to my trip. Every time a need arose, a small miracle also surfaced to meet the need. The yellow
fever shot that was required to enter the country was another challenge that I faced. The supply
of the immunization manufactured in America had been depleted, so the shot I had to take was
imported from Europe increasing the cost to over $200. I received money from one of my uncles
who lives out of state and paid for it. My passport came in record time and my dad helped to pay
for the plane ticket. I was all set to go.
I would embark on a journey to the other side of the globe in less than a month’s time
moving from an idea to reality and I was ready. I was nervous but rather excited to try out new
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experiences and learn a new culture. This was a once in a lifetime opportunity, one I thought
would never be possible for me.
Journey to Ghana
On May 10, 2018, I boarded a plane at Tampa International Airport with two professors
and 12 undergraduate students to embark on a journey to the other side of the world. It took
three different planes and over 24 hours to arrive at our destination. The smell of Accra coupled
with the excitement of being on foreign land was intoxicating. We exchanged money, ate, and
then headed to the W.E.B. DuBois Memorial Center for Pan African Culture. I was extremely
excited as I had read his work, The Philadelphia Negro, in my African American Community
Research class. It was like seeing his words come to life. DuBois renounced his citizenship in
America as an elderly man and moved to Ghana where he lived until his death. He is buried on
the grounds of his home which is now a cultural center in Accra. That evening we slept at the
University of Ghana in Accra. The next morning, we left Accra to spend two weeks working in
a children’s home for orphans and vulnerable children. This home housed around 80 children
and had a school on the grounds which also accepted children from the broader community.
Within the first couple of days I met Junoirboe, an engaging and meticulously clean cut,
respectful young man. Junoirboe had just completed high school and had returned to the
children’s home where he grew up. I had many opportunities to engage in conversation with him
about high school and his aspirations to attend college to major in music. I was also introduced
to Simon who had also grown up at the Children’s Home, but no longer lived there. He came to
visit us on market day. Market day is a big shopping day when the townspeople bring their wares
to the market to sell. Its parallel in the United States would be a weekend sale at the mall. Dr.
Doone introduced him to me at the orphanage when he arrived. Unbeknownst to me at the time,
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I had purchased two handmade bags made by Simon from Dr. Doone in the fall of 2017. When I
realized who he was, I was excited, as I had witnessed his handiwork before ever meeting him.
We talked extensively that day about his bags and other items that he crafted. We exchanged
phone numbers and Facebook information so I could share his goods with the others in my
group. We walked together to the market and most of the way there and back.
The conversations continued through dinner until he called a car to take him back to
Accra. From that day forward, Simon and I texted through WhatsApp or Messenger daily when
service was strong enough to do so. Approximately one week after meeting Simon, our group
took some of the children and older boys from the home to Fettah Beach for the day. I rode in
the front seat with the driver and another young man who had just graduated from college named
Alex. He was also a great conversationalist. I would later get to know him and spend time with
him on subsequent trips as well. Simon met us at the beach that day. When I asked, he agreed to
speak with me a bit about his story growing up in the home and what he had been doing since
then. When he arrived, he said hello to his friends and eventually approached me and asked if I
was ready to go walk. We walked down the shoreline toward a group of large rocks. We talked
about different events, what it was like growing up at the orphanage, took some pictures and
stopped to draw in the sand.
I was never alone with him as one of the young men from the classroom I had been
working in walked with us but kept his distance as we talked. Simon told me about his family
and how he came to live at the orphanage. After the brief talk about his life in Ghana, we
walked back down to the group and went into the water with some of the older guys and some
of the children from the orphanage. Our time at the beach seemed extremely short. On this day,
there was a spark. I am not sure how or why it happened, but it did. When our group was about
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to leave, Simon put his arm around me to tell me goodbye. This would begin a budding
relationship between the two of us. Getting on the bus to return to the home seemed much more
difficult than the first time I sat in the seat next to Alex. How could this actually be happening?
This was not my reason for going to Ghana. I was much older than Simon. I had already been
contemplating divorce as my marriage had been over for years, but these feelings were
incomprehensible. He is a Ghanaian and I am an American; we are opposites in every way. We
continued to text constantly and shared more details about our lives with each other. Even
when we realized the difference in our ages we continued to grow closer through conversation
over the next several weeks.
A week later, Simon and I saw each other again when Junoirboe and I accompanied Dr.
Rodriguez back to Accra so she could catch her flight home two weeks earlier than the group. On
this day, Simon met us at the mall and helped us to find a car to take us to the airport and later to
Osu to find an SAT prep book for Junoirboe. Simon also came back to visit us at the home on
our last day there. He brought bags he had made to sell to the others in my group. I took all of
them to sell for him. This day was the first day he kissed me. There was no turning back after
this. The experience was surreal. I still could not wrap my mind around what was happening
between us.
I saw Simon in person one more time at the end of our trip after returning to the
Children’s Home after our travels to say good bye to the children with a talent show with kids.
Our last day in Ghana solidified the fact that I now had true feelings for him. I felt the butterflies
in my stomach and my skin tingled when he would hold my hand or touch my arm. I made plans
that evening to return to him in July to see if these feelings were real or if this was just a spur of
the moment fling.
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I asked Dr. Doone if he could ride back to Accra with us the next morning since we had
room on the bus; he was also traveling to Accra to return home. She agreed and I was elated. We
spent the next day together as we packed the bus, on the bus ride to Accra, at the art market, and
at the mall before we left to go to the airport. I was shocked at how my heart was breaking as I
left him.
I must also disclose my friendship with Junoirboe. During the two weeks we worked at
the children’s home in the Central Region of Ghana, I had many occasions to spend time with
Junoirboe. He took me on a tour of the grounds of the home, sat with me during our lunch times,
walked with me after dinner frequently, and shared his aspirations for school in the future. He is
a gifted musician who can play many instruments. He desires to attend a music school in
Winneba for college and then he wants to move to the United States to attend a university to
become a music teacher. The story of his struggle to gain access to practice materials and
internet just for the purpose of preparing for the SAT was the impetus for this dissertation.
In the fall of 2018, Junoirboe was accepted into the music school in Winneba, Ghana and
is majoring in saxophone. Since spending time with him in May of 2018, I have returned to
Ghana six more times. Each time I return, he visits me and sometimes travels with me for a
week or so. I had the opportunity to celebrate his birthday with him last summer in July and saw
him at Christmas 2018. He has become like an adopted son to me. I care for him deeply and try
to help him when I can.
My experiences as a child with African Americans befriending me when my own race chose not
to, created the path to Ghana long before I was even thinking of college. The experiences of
being rejected based on who I chose to be friends with left a lasting impression on me. Without
feeling the hatred from my peers and hearing hurtful words, I am not sure my path would have
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been the same. These critical incidents in my young life coupled with my experiences teaching
in a majority minority area, my coursework focusing on the African Diaspora, and a
serendipitous trip to Ghana, were crucial to forming my worldview and changing my future
forever. I developed an understanding of and internalized the CRT lens. I could see the
extremely tacit racism that exists in systems even into the university system.
Turning Point
My transformation journey began in the fall of 2016. I was enrolled in a class called
Writing as Inquiry. Over the course of the semester, we were charged with the task of writing a
paper on something on a topic of our choice. I chose to write about the change from my position
as a Varying Exceptionalities teacher to a Basic Education teacher. At that time, I was in my
third year at a middle school working as a seventh grade dual role teacher. I was in the system as
a general education teacher and an exceptional student educator. I taught Language Arts for
four periods, was a Professional Learning Community (PLC) Leader for the seventh grade
Language Arts department and was the case manager for approximately thirty students. I taught
sixth grade the two years prior but was moved due to certification areas I held other teachers did
not. I was not aware at that time how detrimental this change would be for me. The trauma that
ensued coupled with a new administrator with a different vision created what I perceived as a
hostile environment in which to work. This was the beginning of the end of my tenure in public
education. It was also the beginning of my metamorphosis into the person who would travel to
the other side of the world with no fear and find a new life awaiting there. Through counseling
and my writing assignment, I reflected on my career and what had changed. I began to realize
that there was a different path for me.
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In November of 2016, I left to go to St. Augustine for a weekend workshop with the
Florida Humanities Council. I never returned to the classroom when I returned home from that
trip. Something happened that weekend. I am not sure why it happened but when I got in my
car the following Monday, I was frozen. I could not put the car in reverse to leave to go to my
job. For months, there had been one trauma after another on our team. Two teachers lost parents
resulting in time away from school. It was difficult to employ subs at this Title I school, so I
taught parts of their classes daily. We were a D school after dropping from a C, so the district
administrators were constantly visiting and critiquing our teaching. There was supposed to be
another seventh grade teacher in addition to me to case manage seventh graders. This person was
hired but never filled the position so that left only me. I reached a breaking point. I could not
even bring myself to speak to my principal to start the leave paperwork. My oldest daughter did
this for me. I spent days in the fetal position on my couch crying and watching Hallmark
movies. No one seemed to understand the dark place in which I found myself.
Through writing and counseling sessions, I began to emerge from darkness. Like a
phoenix, I rose from the ashes. It was not an overnight fix nor was it easy, but I became
stronger. I became better acquainted with myself and my needs. By stepping outside of my
situation, I found that my philosophy of putting the needs of my students first was not aligned
with what the district expected. Instead, they wanted all students to be independently reading the
same text completing the same tasks. The pressure from the district, total disregard for the needs
of my students, and my needs as a professional, led to my exit from the school system. This is
not something I processed on my own; Dr. Richards’ writing class was instrumental in helping
me process my turmoil. Once I left the situation, I was able to reflect through writing. The
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reflection, words of affirmation and feedback from my mentor, coupled with time to heal, helped
me to change into the person who would take a risk and go to Ghana two years later.
This coupled with a fabulous counselor, helped me change into a more confident and
resilient person, ready to teach at a higher level. I did just that during the summer semester. I
accepted a position supervising preservice teachers.
Statement of the Problem
Education in Ghana has been an important issue for decades. However, many families
were unable to send their children to school due to financial constraints (Frimpong-Manso,
2014). The Education for All (EOA) international commitment obligates countries, by 2015, to
provide access to free and compulsory primary education of good quality for all children in
difficult circumstances including all ethnic minorities (UNESCO, 2008). Children who are
orphans or are considered vulnerable due to HIV/AIDS are a subgroup of this category according
to UNESCO (2008). The Education for All Act 2000, the education of orphans is of particular
importance. A World Education Forum was held in Dakar, Senegal April 26-28 in 2000 where
representatives from 180 countries met to discuss educational issues of global concern and
created a plan for implementation(UN Press Release, April, 2000 & Fleming, 2015), stated prior
to the Drakar Framework in 2000 where countries worked together to set standards for all
nations, only basic needs for orphans were of concern; education was not mentioned at all in
regards to this marginalized group. Goals to provide a high-quality education for orphans were
included in the EOA in 2000 with a target date of 2015 for full implementation. In countries
with high incidents of HIV/AIDS, children are discriminated against when seeking an education
or medical care (Flemming, 2015). In addition to the status of orphan or vulnerable children,
poverty may be more strongly linked to difficulty obtaining an education than either of those
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categories (Flemming, 2015). The intersection of these two risk factors is apparent in the
children’s home in rural Ghana. The children’s home houses not only orphans, but children who
decide to attend school on the orphanage property or other children placed there due to the
family’s inability to care for them due to extreme poverty. Children at the orphanage are
considered vulnerable due to different traumas in their lives, yet they attend a school with few to
no certified teachers, violating their basic human right to a quality education (Flemming, 2015).
Barriers to a quality education in rural Ghana, such as lack of money and school fees, perpetuate
the problem of extreme poverty and lead to poor post-school outcomes (Flemming, 2015).
While on my trip to Ghana with USF, I saw many parallels between the American and
the Ghanaian education systems. The marginalization of students who are rural and poor in
American schools was mirrored in Ghanaian schools. Specifically, schools in rural areas of
Ghana have less qualified teachers, if they have teachers at all, and have limited supplies with
which to teach. Blackboards and chalk are the norm in these classrooms with little else to
support the children’s learning. Education is compulsory in Ghana but it is not enforced. Many
children in rural areas are kept at home to help with chores, or are sent to sell things at the
market or on the streets. Iddrisu, Danquah, and Quartey (2017) found that at least a half million
primary school age children and 11% of adolescents of middle school age in Ghana are not in
school. Education is free in Ghana, but there are fees for school that keep the poor from
attending: fees for books and supplies, fees for forms, travel, and uniforms. When families do
not have the money for these items, students stay home. However, as is the case in th United
States, for families with money in rural areas, there are good schools students can attend.
In addition to unprepared teachers, lack of materials, and the poor quality education, the
lack of nutrition is also a barrier. During my time volunteering with USF at the children’s home,
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I observed the way the children are fed at each meal. I assumed there might be a cafeteria or
mess hall in which to eat. This is not what I witnessed. The food the children in the home
consumed had little nutritional value. Most of their diet consists of white rice served in baggies
the size of a Capri Sun with a spoonful of stew made from tomatoes and ground fish. Market
women and non-residents sell to the non-resident students at the orphanage on school days.
Children who live at the home are fed from large pots that are centrally located outside. There is
a small area with wooden tables and shelter to eat. Children take their plastic bowls to the cook
who serves them from a large pot. They rinse the bowls when they are finished and put the bowls
in their rooms until the next meal. When a protein is included, it is often ground up fish in a
sauce. If given the opportunity to eat chicken, they will also eat the bones for calcium. Access to
water is limited as there are no water fountains or common spaces to keep water. There are two
standpipes for water that children scoop into their hands to drink. There was access to only one
cooler of water in front of the classrooms and one cup from which to drink. Because of limited
food, students would often try to use sticks or rocks to knock the fruit from the trees during
harvest season resulting in broken branches and scattered fruits.
Wonderings
My research questions guiding this study were the wonderings I had as I dove into narrative
inquiry. Clandinin and Connelly (2000), suggest a priori questions are not necessary. Rather we
engage in narrative research to investigate wonderings. The following are my wonderings that I
sought to illuminate in this dissertation.
1. How do three Ghanaian men and Ghanaian one woman make meaning of their
experiences growing up in a rural orphanage in Ghana?
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2. How do three Ghanaian men, one Ghanaian woman, and I make meaning of our
experiences together in Ghana (Central Region, and Greater Accra Region)?
3. In what ways have I been transformed personally since I prepared for my journey to
Ghana.
Theoretical Framework
Critical Race Theory (Delgado & Stefancic, 2000), Post-structuralist ideas of Derrida
(1967), Deleuze (1997), and Foucault (1971) intertwine with Pauolo Friere’s Pedagogy of the
Oppressed (1968) to create the theoretical underpinning of this study. The notion that knowledge
is constructed through interaction as defined by social constructionist theory is also important in
this study.
Critical Race Theory (CRT) emerged in the legal field as a critique of liberalism and
meritocracy. Critical Race scholars, such as myself, are interested in studying and changing the
relationship between race, racism, and power through activism for social justice. Even though
this study is in another country, the five key elements of CRT as defined by Solorzano and Yosso
(2002) can be applied to the situation in Ghana: 1) intercentricity of race and racism with other
forms of oppression/subordination 2) challenge the dominant ideology 3) commitment to social
justice 4) centrality of experiential knowledge (counter-narrative) and 5) transdisciplinary
perspective (Solorzano & Yosso, 2002) . In addition, Delgado and Richards (2012) describe
basic themes in CRT that are essential to this study: 1) racism is ordinary yet hidden through
“color-blindness” 2) interest convergence and 3) race is a social construction.
The education systems created in Ghana were created as a result of British rule from
1901 to 1957. The effects of colonialism are still evident in Ghana especially in the structure of
boarding schools for high school. The idea of meritocracy is also apparent in the school system
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in Ghana. For example, high school placements are determined by test scores. The higher the test
score, the better the school in which students will be placed. Understandings of how growing up
in an area with little resources and fewer certified teachers is missing from the literature. The
perceptions of those who have completed high school within the context of an orphanage in rural
Ghana will be invaluable to understanding this journey. The experiential knowledge of the
orphans will be much of the data in this study.
I employed the post-structuralist idea of deconstruction as defined by Derrida (1967). I
explored what was said as well as what was not said during conversations and interviews; this is
the notion of the absent presence and evidence of trace (Jackson & Mazzei, 2012). Absent
presence is the things that are not said. Derrida believed what things are left unsaid are as
important as what is said (Jackson & Mazzei, 2012). The notion of deconstruction proposed by
Derrida (1967) is difficult to define. His ideas are full of dichotomies and non-absolutes. For
example, when considering language, he would focus not only what the speaker chose to speak
about, but also what they chose to remain silent about. Silence can speak volumes. In some
contexts, certain topics might be expected to be discussed yet the person remains silent on the
topic. Silence might reveal more than a conversation on that topic.
Deconstruction manages to expose a trace.Trace is the notion that there is a mark left
where something once was. It is there but not visible much like a pencil mark on a paper that has
been erased. (Jackson & Mazzei, 2012). Another Post-Structuralist, Deleuze (1991), shares the
idea of desiring silence. It is possible that those in power or others in the area desire silence
about some topics due to cultural and religious beliefs. Foucault (1984) posited that knowledge
and power comes from within the social body; this tenent can also be employed when reading
through notes, observing the culture and watching the interplay of language and symbols in the
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culture. I also believe that new knowledge is constructed through social interactions as explained
through social construction theory (Berger & Luckman, 1966). Knowledge is not static but ever
changing as we live new experiences (Jackson & Mazzei, 2012).
Friere would agree with the post-structuralists on this idea. He believed “knowledge
emerges only through invention and re-invention, through the restless, impatient, hopeful,
inquiry human beings pursue in the world, with the world and with each other” (Friere, 1968, p.
25). Friere (1968) argues that when students are subjected to instruction where the teacher is the
narrator, they become containers only to be filled with words. This pouring information into
containers ideology is the banking concept in education. Teachers have all the knowledge and
assume that students know nothing (Friere, 1968). Friere argues that this type of education is a
form of oppression. It will never develop creative thinkers nor change the situation of the
oppressed, nor challenge students to critically evaluate reality (Friere, 1968). I witnessed this
exact method of teaching in Ghana. The mentality of the teachers assumed the children were
less than and marginalized by teachers and society was apparent. Although there are frequent
visitors to the home from church groups around Ghana and volunteers from other countries, the
conditions remained the same. The quality of instruction in the classroom is not addressed, nor
is the lack of nutrition the children receive (Doone & Anesi, 2017). Freire (1996) would agree
that the structure of oppression must be transformed to allow students to become critical thinkers
to end the perpetuation of extreme poverty in rural Ghana.
In order to improve the conditions for orphans in rural Ghana, it is imperative to listen to
the voices of those who have lived there. The experiential knowledge of those who grew up in
an orphanage is vital to improving the future of those who will grow up in such an environment.
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As the climate is shifting away from institutional care for orphans in Ghana, this is an ideal time
to consider what alternatives may be viable.
Definition of Terms
The following terms are used in my inquiry:
Children’s homes- are run by individuals, private institutions, such as NGOs, or government
agencies, to provide accommodation, care and support for children who require Out-of-Home
care due to a variety of social, economic and security reasons. (Alhassan, 2017),
Double orphans- as defined by Hampshire, Porter, Agblorti, Robson, Munthali, & Abane
(2015) are orphans who have lost both their mother and father.
Fostering -refers to the practice of a child (under 18 years of age, corresponding with the UN
definition) living with an adult care-giver who is neither biological parent (Hampshire et.al,
2015).
Maternal orphans- as defined by Hampshire et. al (2015) orphans who have lost their mother.
Ntamboa- allowed for the rights of a father to be terminated by a maternal uncle through some
type of payment in exchange. (Frimpong-Manso, 2014)
Orphanage-according to Alhassan (2017) has been defined as a social structure that delivers
philanthropical survival services for children who cannot be cared for by their families due to
peculiar reasons.
Orphanhood is defined by Hampshire et. al (2015) as having one or both biological parents
absent
Orphans and Vulnerable Children (OVC) as defined by Flemming (2015) United Nations
Convention on the Rights of the Child defines a child as an individual aged between 0 and 18
years old, although some countries define a child as an individual under 15 years old. Children
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who have been made vulnerable by direct causes of orphanhood, vulnerability and or
marginalization (such as disability, violence, conflict, ethnic or linguistic minorities and natural
disasters)
Purposive fostering Hampshire et.al (2015) fostering, relating to kinship obligations, alliance
building, education/apprenticeship and domestic labour.
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Chapter 2: Literature Review
Methods of Searching
As I began to search the literature to inform my inquiry, I searched for peer reviewed
articles found in journals on orphanages in Ghana with USF’s search tool in the digital library. I
searched the terms “orphans in Ghana”. I also searched for the history of orphanages in Ghana. I
also used the phrase “children’s homes in Ghana.” After read and summarized the information
from articles, I found I needed to look up policies and other governing documents such as the
Education for All Act, Ghana statistics, and the “importance of oral history in Ghana.” I then
searched the terms “rural-urban disparities in Ghana.” I read articles that included information on
this topic in order to gain a deeper understanding of the educational system. I expanded my
search further after I encountered new ideas such as fostering as an alternative to orphanages in
Ghana. I used the term “fostering in Ghana” and looked for articles in peer-reviewed journals. I
found only a few articles this way. After I read those articles, I realized this information is
classified under “child welfare in Ghana.” I often used the reference section to search for
authors that were cited in the article. Many times as I read an article, I would encounter a topic
or a word with which I was not familiar. This lead me to conduct a search with the newfound
Boolean phrase as well. For example, some of the articles included the term purposive fostering
and tertiary education in Ghana. These unfamiliar terms became new search phrases so I could
read more on the concept.
In addition to these terms in USF’s database, I revisited the course materials for the
independent study I completed during the summer of 2018 while I studied abroad in Ghana and
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the literature used to write my paper on educational access in Ghana. I also reviewed readings
from past courses such as Critical Race Theory and Issues in Multi-cultural Education classes.
Introduction
Approximately 1.1 million children in Ghana have lost one or both of their parents
according to SOS Children’s Village.org (2019). Even more children have run away from home
due to abusive situations and have no one to care for them (sos-children’svillage.org, 2019). Due
to these numbers, orphanages are commonplace in Ghana. There is a wealth of information on
orphanages in Ghana, particularly around children who have been affected by HIV and AIDS.
However, the history of orphanages in Ghana only date to the early 1900’s yet they have a
profound effect on children who reside there. Understanding the history of orphanages in Ghana,
particularly after colonialization, in 1901 to the present, is vital to putting this study in context
and helping the reader understand their development. An alternative to orphanages in Ghana is
the concept of fostering, which is rooted in traditional African values. The research by Alhassan
(2017) on the benefits of each type of care for children is explored. In addition, the research
(Akeyeampong et. al, 2007) on access to education through policy and initiatives is important to
understand as well. These initiatives have had a positive impact in urban areas but rural
communities have felt little relief (Opoku-Asare & Slaw, 2015).
Critical Race Theory is the lens that I use to view and understand the world. It is
particularly appropriate to use as a framework to make meaning for this study as well. To
understand the issues, one must view the issues faced by OVCs through a critical lens. Many
orphanages exist due to Non-Government Organizations such as churches and other religious
organizations from western countries (Frimpong-Manso, 2014). Orphanages were created with
white, western values therefore, when conducting studies on orphanages, de-centering white
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culture is imperative. The status as an orphan or vulnerable child is most often accompanied by
poverty, the intersection of race and class, creating conditions for marginalization (Hampshire et.
al, 2014). The history of orphanages in Ghana will be explored in this chapter followed by issues
in access to education, research around disparities between urban and rural education in Ghana,
as well as a review of the literature around education for orphans who are fostered and those in
orphanages. Finally, Critical Race Theory is introduced as a framework for understanding
current research around orphans in Ghana and the gaps in the literature.
History of Orphanages in Ghana
Orphanages are a relatively new concept in Ghana. Before the nineteen hundreds, there
were no institutions that provided housing to children in Ghana. These institutions came as a
result of western influence during the colonization period between 1901-1957. Although Ghana
gained independence in 1957 (sahistory, 2011), the orphanages and children’s homes still exist
as non-government organizations (NGOs) and religious groups remained after
independence. Research conducted in orphanages in Ghana has illuminated several issues that
has led to a recent push for deinstitutionalization (Frimpong-Manso, 2014). However, an
alternative to formal placements must be in place before this reform is fully reached.
Although orphanages and children’s homes are prevalent in Ghana today, this was not always the
case. The rise of these establishments over time have been due to colonization and globalization
of the former Gold Coast. A brief history reveals that kinship fostering has given way to
institutionalization during the 1900’s. The current trend is a push toward deinstitutionalization in
Ghana (Frimpong-Manso, 2014). Extreme poverty also influenced the change in how orphans
and vulnerable children are taken care of in Ghana. This change created a greater demand for
care outside the family increasing the supply of orphanages and children’s homes across Ghana.
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This review of the history attempts to set a context for the establishment of and existence of
orphanages in Ghana today along with the benefits and challenges for these establishments now
and in the future.
Child Welfare: Pre-colonial Ghana -1957
Prior to colonization, the Gold Coast, present day Ghana, had no orphanages or children’s
homes (Frimpong-Manso, 2014). There was, however, a kinship foster care system in place
through the extended family of children in need. Orphans were also raised by those in the clans
who could have no children (Frimpong-Manso, 2014, Hampshire et. al, 2014). According to
Frimpong-Manso (2014), the community felt a great responsibility to care for orphans because
they understood the importance of the next generation. Several generations lived in one family
compounds in rural areas rather than the individual houses common today. For example, the
Akans, groups of people in coastal regions of Ghana who speak Twi and Fante, chose women
from the compound to take care of the children in their community (Frimpong-Manso, 2014).
After Ghana became a British colony in 1901, the family structure began to change.
Under colonial rule, industrialization and modernization was introduced in parts of Ghana. The
extended family system was weakened as people moved from rural areas to more urban settings
to work in factories and construction (Schildkrout, 1973). Around the time of the Second World
War, as people from various regions created a new culture in Accra, the capital of Ghana, people
resided in close proximity but were disconnected from each other due to differing backgrounds.
This new phenomena, in addition to women and children staying in the rural areas as men left to
work, led to a weakened kinship fostering system that was seen in pre-colonial times (FrimpongManso, 2014). The need for highly skilled workers resulted in an increased demand for
education as well beginning in southern urban areas and moving north. Gordon Guggisberg,
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governor of the Gold Coast from 1919-1927, proposed 16 principles for implementing education
including equal opportunities for boys and girls. These principles include a complete education
to prepare them to go to a university, equal opportunities for each gender, high quality teachers,
and an integration of trade skills and religion. He did not, however, subscribe to a free and
compulsory education (Akyeampong et. al, 2007).
According to Alhassan (2017), children’s homes and orphanages have existed in
Ghana since the missionaries from Europe began working in Ghana in the early 1900’s.
European missionaries were the first group of people to take care of orphans and vulnerable
children beyond the kinship fostering system of pre-colonial days (Hill, 1992). Osu’s Children’s
Home built in 1949, in Accra, the capital city, was the first home to take care of abandoned and
orphaned children in Ghana (Frimpong-Manso, 2014). The creation of this type of care by the
western world in Ghana was antithetical to the family value system that had been in place long
before colonization (Asamoah & Nortey, 1987; Apt & Blavo, 1997). Orphans and vulnerable
children, such as those with disabilities, were often taken in by the orphanages after being
ostracized by families and society.
The Presbyterian and Methodist Churches created schools for children with disabilities;
an unheard of practice among indigenous people who viewed children as property of the family
rather than individuals with rights (Anson-Yevu, 1988). Disability in Ghana traditionally is
viewed as a type of curse from the gods, evil, or from some form of witchcraft (Augustina &
Hayashi, 2012). Because of the stigma surrounding disabilities, children with disabilities were
often mistreated or killed at birth. Those who survive with visible disabilities are often hidden
from view and attend segregated schools. They are often left with little to no affection from
parents or other caretakers due to superstitions (Augustina & Hayashi, 2012). The creation of
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this type of care of the vulnerable by the western world in Ghana was antithetical to the family
value system that had been in place long before colonization (Asamoah & Nortey, 1987; Apt &
Blavo, 1997).
Other institutions began to emerge after the implementation of The Children Care and
Reformation Ordinance of 1928 which granted courts the right to institutionalize juvenile
delinquents or other vulnerable children (Craven, 1935). This piece of legislation further
solidified the need for orphanages. Twelve years later, the Colonial Development Act allowed
for the funding of welfare services in British colonies; this lead to the development of the
Department of Social Welfare in Ghana. The agency remains in existence today as the overseer
of orphanages and children’s homes in Ghana. However, over the next century, orphans and
vulnerable children would be cared for through orphanages and children’s homes.
Post-independence 1957-1991
Ghana gained independence from British rule under the leadership of Kwame Nkrumah
in 1957 (Frimpong-Manso, 2017). Policies surrounding the care and education of children began
to emerge. From 1957-1991, Ghana experienced economic growth as a newly independent
nation and began to build an infrastructure in urban areas with money regained through
reparations from Britain (Frimpong-Manso, 2014). This growth led to policies creating free and
compulsory schools in Ghana under the Education Act of 1961. However, without a clear policy
on child welfare, orphanages, and children’s homes in place, Ghana returned to pre-colonial
residential care as the preferred method of caring for orphans and vulnerable children but still
orphanages provided formal alternate care (Frimpong-Manso, 2014). The number of orphanages
and children’s homes did not diminish even with this preferred method.
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During the 1980’s, the economy took a turn for the worse resulting in devastating budget
cuts for health and education (Frimpong-Manso, 2014). The economic downturn was due to the
rapid drop in major export prices coupled with a rapid increase in population (Frimpong-Manso,
2014). By 1998, there were only two orphanages in addition to Osu, that were run by the
government and another six private orphanage partnerships taking care of 350 children
(Frimpong- Manso, 2014). This was a small number compared to the total number of children in
Ghana at the time. In a population of 18 million, approximately 42 percent were under the age of
15 according to Ghana Statistical Service (1997).
In addition to the shifting social practices between 1957 and 1991, cultural practices also
account for the lack of family interest in taking care of orphans or vulnerable children in Ghana
sustaining the need for orphanages. According to Frimpong-Manso (2014), the practice called
ntamboa allowed for the rights of a father to be terminated by a maternal uncle through some
type of payment in exchange. Fathers could also be denied rights to children in matrilineal Akan
clans disconnecting families even more and breaking down the kinship system that was once in
place (Frimpong-Manso, 2014). Child support legislation passed in the 1970s was largely
ineffective due to difficulty documenting incomes (Frimpong-Manso, 2014). 1979 also brought
with it the formation of the Ghana National Commission on Children (GNCC); this was the first
organization created to protect children’s interests. The lack of financial support for the GNCC
and the coup de etats of the government lead to its demise and to the rise of Non-Governmental
Organizations (NGOs), domestic and foreign, contributing to child welfare services (FrimpongManso, 2014).
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Orphanages in Ghana 1990-2006
The number of orphanages rose sharply from 10 in 1997 to 148 in 2006 according to
Boafo, Norman, and Frimpong-Manso (2017). The rise of orphanages during this time was partly
in response to Section 19(3) of the United Nations Conventions on the Rights of the Child of
1990 which mandated that children who are in need of care be taken to a place of safety
(Frimpong-Manso, 2014). Children’s homes around Ghana were created to meet this need
(Djan, 2017). Children’s Homes were originally created to help extended families gain access to
resources to create a stable, sustainable future. By 2005, the number of unlicensed homes grew to
100 from just nine homes in 1998, housing 4500 children (Frimpong-Manso, 2014). According
to Frimpong-Manso (2014), 90% of the children under the care of the children’s homes had one
or more parents living. It was reported by Folley (2016) that actual orphans, those without living
family members, residing in the homes are only 1 in 30. The majority of the others are placed in
the homes due to extreme poverty. These children are raised away from their families and
become dependent on the homes. This creates problems at age 18 when they are sent out on
their own with little to no community ties and nowhere to go (Folley, 2016).
According to the Department of Social Development (2015), there are approximately 148
orphanages in Ghana of which only 10 are registered. These private orphanages and children’s
homes are run by non-profit organizations, individuals, and private institutions, in addition to
those run by government agencies (Alhassan, 2017). Unfortunately, corruption can be found in
orphanages around Ghana. Folley (2016) reports that since 2007, more orphanages have been
established in Ghana not to help the children, rather as a business to make a living for
themselves. Djan (2017) reports that during investigations of orphanages, many times children
reside in overcrowded, run-down, dormitories while the management live in nice apartments on
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the same grounds. In addition, Akpalu (2007) reports that institutionalized care is often replete
with inadequate food, clothing and shelter. This lack of quality and quantity of food impacts the
growth and health of children in institutions. Frimpong-Manso (2014) states that funds that are
donated to help the children are often kept by those in charge rather than used for the children as
intended. Approximately 25 orphanages have been investigated and shut down due to
mishandling of funds and materials in Ghana (Alhassan, 2017).
A new initiative in Ghana was launched in 2006 regarding the care of orphans as a
collaborative effort between the Department of Social Welfare (DSW)in Ghana, United Nations
Children’s Fund (UNICEF), United States Agency for International Development (USAID), and
the US based OrphanAid Africa. The Reform was in response to research done in developed
countries with children in similar situations coupled with the rise of allegations of abuse in the
orphanages in Ghana. Djan (2017) reports the following on investigative cases:
Not too long ago, a top quality investigative Ghanaian journalist, Anas Aremeyaw Anas,
uncovered massive act of corruption, abuse and exploitation at one of the major
orphanages in Ghana—The Countryside Children’s Home at Awutu Bawjiase in the
Central Region. His report, carried in all major news outlets in Ghana revealed a chilling
story of poor feeding, forced fasting, the sweeping sale of donated items, excessive abuse
and neglect, malevolent pregnancy and abortion and lack of health care for the children.
A similar heartbreaking story of excessive abuse, neglect and exploitation had been
reported at other homes including Osu Children’s Home in Accra and the Peace and Love
orphanage. (p.4) This led to the closure of the Homes for several months in 2017.
Orphanages in Ghana 2007-Present
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In 2007, the Care Reform Initiative (CRI) was established by the Ghanaian government
in partnership with UNICEF, and OAFRICA to establish a plan to deinstitutionalize orphanages
and reintegrate children back into their communities (Boafo et. al, 2017). Boafo and colleagues
(2017) report that from 2007-2017, 85 orphanages and children’s homes were closed and 1,577
children reintegrated with parents or communities as of 2013 although some returned later. In
addition, monitoring of existing orphanages has been established as well as legal reform on
foster care and adoption but there is little monitoring of where children are placed (Boafo et.al,
2017).
Access to Education in Ghana
Policies on Educational Access in Ghana
Prior to independence, Ghana experienced a push for increased educational access for all
students regardless of socioeconomic status or region. The basic Ghana education system today
is rooted in the schools created to educate the mixed race children of European traders in the precolonial era living in Ghana (Akyeampong et. al, 2007). Missionaries were instrumental in
expanding schools as well. By 1881, there were 139 schools serving 5000 students in Ghana.
These schools were concentrated in the South and spread slowly northward (Akyeampong,
2007). Governor Gordon Guggisberg (1919–1927) and his government proposed sixteen
principles for expanding education in Ghana. These principles focused on gender equality,
relevance of education to the local economy, vocational and technical education, the importance
of quality teaching from trained teachers, use of local dialect. (Akyeampong, 2007). These
culturally relevant principles continue to inform educational reform and policy today.
From the Second World War until 1950, Mr. V. A. Tettey, the first African Deputy
Director of Education, worked to open schools to combat poverty (Dzidza, Jackson, Norman,
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Walsh, & Ikejiaku, 2018). By 1950, there were 3,000 schools in operation with 280,960 students
(Dzidza et.al, 2018). In 1951, the first major policy emerged, the Accelerated Development Plan
(ADP) (Akaguri, 2014; Akyeampong et. al, 2007). Under this plan, students would no longer
pay school fees. In 1952, Kwame Nkrumah’s government acknowledged the importance of
education and introduced an educational policy for all. The following decade gave way to policy
which enacted a “fee-free” elementary and middle school; this policy eventually became a
constitutional right in1960 (Akagari, 2014, Akyeampong et. al, 2007). The Education Act
established in 1961 held that local education authorities must build, maintain, and equip all
elementary and middle schools (Dzidza, et. al., 2018). According to Dzidza et.al (2018), school
enrollment doubled during the 1960s as a result of the fee free initiatives.
The 1970s, however, were a difficult time financially in Ghana which created some
setbacks for education which widened the education gap between socioeconomic classes (World
Bank, 2004). Private school students were the top students in the Gold Coast compared to less
than one percent of public school children in 1972 (Dzidza et. al, 2018). This led to the formation
of a committee to look at the quality of education in Ghana. The New Structure and Content of
Education (NSCE) proposed nine years of a common curriculum followed by 4 years of split
curriculum for high school. Unfortunately, this never came to fruition due to a coup d’etat, an
overthrow of an existing government, led by J.J. Rawlings in June, 1979 (Dzida et. al, 2018).
The financial turmoil the country faced set education back; educational supplies were nonaccessible and governments could no longer keep up buildings or pay teachers.
According to Akaguri (2014) the next educational reform would not come until 1987. A
committee was formed again to review the educational system and Dzobo reported from the
1960’s (Dzidza et. al, 2018). In October 1986, reforms were piloted in preparation for
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implementation in September 1987. This educational reform was widespread and addressed the
quality of education, curriculum, and structure (Dzidza et. al, 2018). Financial assistance from
the World Bank along with the Department for International Development helped to narrow the
gap once again by introducing the new system (Akaguri, 2014 & Dzidza et. al, 2018).
In 1992, the Constitution of Ghana included Free and Compulsory Universal Basic
Education (FCUBE) (Dzidza et. al, 2018). In 2000, the World Education Forum was held in
Dakar Senegal producing the Education for All policy through the United Nations for countries
with extreme poverty, setting goals to be achieved by 2015 (UNDP, 2017 & Dzidza, 2018).
Finally, a capitation grant scheme was introduced in 2005 to eliminate all fees associated with
public education to increase access for all children (Akaguri, 2014 & Dzidza et. al, 2018). The
capitation grant, money given to schools for each student attending, began in 2005 as a financial
incentive to make all primary and junior high schools free for students (Dawuda, 2011). These
initiatives were put in place to remove financial barriers to a basic education, especially in rural
areas. A global report on Ghana in 2006, revealed that free compulsory education had not yet
been solidified in policy (Nudzor, 2017).
The Ghana Educational Strategic Plan 2010-2020 is the current educational policy. Its
goal is to implement policies surrounding capitation grants, free textbooks, uniforms and sandals
for basic education as was outlined in the Education for All Act Dakar Principles (Dzidza et. al,
2018). These principles recognized education is a basic right for all regardless of gender. The
focus was to improve education, expand partnerships for education, and educate the masses to
increase the quality of life for people in all countries. These principles came from organizations
such as UNESCO and ministers of education meeting to discuss education globally.
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Research on Education: Orphanages vs Fostering in Ghana
Research on the quality of education of orphans in Ghana explores options for those in
need of care. Traditionally, fostering children to extended family was a common practice of
caring for children without parents. This common practice eventually gave way to orphanages
becoming the place for orphans to reside (Frimpong-Manso, 2014). This section explores the
benefits and challenges of each type of care for orphans in Ghana.
Purposive fostering in Ghana has been a practice since colonial times (Hampshire, Porter,
Agblorti, Robson, Munthali, & Abane, 2015). Purposive fostering is a type of fostering used to
build alliances or afford children the opportunity to move to urban areas from rural ones to
receive a better education. This is in contrast to crisis fostering which is employed in emergency
situations. Research in West Africa surrounding purposive fostering showed varying outcomes.
For example, as cited in Hampshire et. al (2014), a study of girls who were secondary school age
revealed that those who were fostered were less likely to attend school than their peers who did
not live in a foster home (Gage, 2000). Alber (2004b) found in Benin that there is preferential
treatment of biological children receiving education over fostered children.
However, other studies have suggested a positive impact for purposive fostering or found
no difference between fostered children and non-fostered children. One such study, conducted by
Zimmerman (2003) found that children from poorer households moving to wealthier households
were better able to afford school and the enrollment rates were the same. According to
Hampshire et. al (2014), in the 1970’s the trend of sending children to urban areas
shifted. Parents who moved to urban areas to find work began to send children back to families
in rural areas to attend school. Fostering prior to and during this time frame was seen in a
positive light (Hampshire et. al, 2014) however, that began to change as the financial situation in
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Ghana took a downturn. Both orphanhood and fostering have the potential to negatively affect
the education of OVCs. Hampshire et. al (2014), notes the importance of qualitative work to
understand “children as competent and reflective social actors, capable of engaging actively in
the research process and knowledge generation” (p.148).
The research on the impact of orphanhood and fostering on schooling is inconclusive
(Hampshire et.al, 2015). According to Hampshire et. al (2015), studies have shown that
maternal and double orphans showed poorer school outcomes. A recent longitudinal study by
Beegle et. al (2011), found that maternal orphans’ educational disadvantage lasted into
adulthood. Hampshire et al. (2015) found that in several studies in West Africa a similar theme
emerged; children living in households without a parent was associated with slower academic
progress as compared to children who live with their biological parents regardless of living
arrangements. This same conclusion was drawn by Huisman and Smits (2009) in their 30
country study using African countries’ Demographic and Health Survey (DHS) data was that
children living in households without parents overall experienced negative educational impact.
In a study conducted by Hampshire et al. (2015), survey data and qualitative interviews
with children who were purposively fostered in Ghana revealed most, but not all interviewed felt
the fostering situation had a negative impact on their schooling. Reasons for this belief ranged
from having to drop out of school to work or other hardships on the children including favoritism
toward other biological children in the home with them. Hampshire et. al (2015) report many of
these children suffered detrimental effects as they were used as laborers causing them to miss out
on educational opportunities. In addition, Hampshire et. al (2015) found that poor, rural children
in Ghana are the most educationally disadvantaged. This was especially true for females due to
their marked drop in enrollment numbers in secondary education. Others reported physical
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abuse in foster situations. Hampshire et. al (2015) shared a recurring theme in the interviews
conducted with orphans; discriminatory treatment of orphans by fosters. Two children reported
not receiving money for school or transit from the foster family while others reported cruel
treatment due to becoming a burden on the fostering family.
Yendork and Somhlaba (2017), shared similar findings of negative peer and caregiver
relationships, lack of financial resources for orphans and suffering from negative stigmatization
from community members. The rhetoric of “Education for All” remains static until further
research illuminates the relationship between orphans in fostering situations or orphanages and
educational outcomes are related through the experiential knowledge of those who live it
(Hampshire et. al, 2015). Yendork and Somhlaba (2017) argue “there is therefore a need for
more research inquiry into protective factors that can enhance their well-being” (pg. 522).
Previous studies have varying outcomes of which situation is more conducive to receiving the
best education. Hampshire et. al (2015), suggest
To move beyond the rhetoric of ‘Education for All’ to reality, it is crucial both to
delineate the statistical relationships between fostering, orphanhood and schooling
outcomes, and to understand how those relationships are shaped by individual circumstances and specific social and historical processes (p. 160).
The question of how to best care for orphans and vulnerable children is an important one that
needs to be answered. There were over one million orphans and vulnerable children in Ghana
(MGCSP, 2010) and the number continues to grow (Alhassan, 2017). In addition, Hampshire
et.al (2015) suggest their recent study underlines the need for more research “to understand the
educational implications of fostering and orphanhood” (p. 159).
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Perspectives of the orphans themselves, are missing from the literature, in particular those
who reside in orphanages in rural Ghana. Drah (2012) argued that there has not been enough
anthropological research around local community understandings of orphans, nor is there
sufficient research from the orphans’ perspectives about education or their living conditions. He
also posited that with changing times, how orphans are cared for is also changing, so
perspectives in current research may not be the most up-to-date expert knowledge (Drah, 2012).
The orphans’ narratives might reveal information about what their needs and priorities are after
losing a parent, educationally, or otherwise (Drah, 2012).
Castillo et. al. (2012) studied the institutional ecology of orphanages in the Ashanti
Region of Ghana and suggest that this is an understudied area in Ghana. Beegle, Filmer, Stokes,
and Tiererova (2010) argue more studies need to be done with richer data sources in orphanages
in Ghana. Living arrangement patterns for orphans should be studied because household
structures are strongly linked to well-being and development of children (Castillo, 2012).
Hearing the voices of adult orphans about their own experiences will give insight to the life of
one growing up in an orphanage from a different perspective. These lived experiences may also
shed light on the type of support children need while in an orphanage from their point of view.
Hearing the lived experiences of adult orphans might influence policy on deinstitutionalization
and improve the living conditions and educational outcomes for those who are in orphanages in
Ghana.
Research on Education: Rural vs. Urban Schooling in Ghana
Rural areas in Ghana are described as “deprived, lacking many government
developmental interventions such as potable water, electricity, good roads, and school
infrastructure to improve upon the lives of the people” (Opoku-Asare & Siaw, 2015,
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p.3). Despite Ghana’s efforts to raise living standards by ensuring economic growth, substantial
differences remain between urban and rural areas in terms of quality of educational facilities and
personnel (Opoku-Asare et. al, 2015). Capitation grants and compulsory basic education have
fallen short of the goal to make a quality education available to all in Ghana (Wilson &
Somhlaba, 2017). Akyeampong, Djangmah, Oduro, Seidu, & Hunt (2007) & Ashiabi (2007),
also report that there is a disparity in access to education between urban and rural areas. “The
poorest households in Ghana have made the least progress in accessing basic education since the
1987 education reforms” (Akaguri, 2014, p. 141). The differences were found in the condition of
the buildings, textbooks, curriculum, and the level of training of the teachers in each area. In a
study cited in Akyeampong et.al (2007), researchers found a significant need for teacher
supervision and support in rural areas.
Although education in Ghana is now free and compulsory, access to education in rural
areas is affected due to the lack of money for school fees, uniforms, transportation, and
accommodations for those in secondary school and college (Akyeampong et.al, 2007). These
factors further perpetuate a poor education for rural students. Families that do not have the means
to supply needed materials for children to attend schools often keep children home rather than
sending them for an education.
Access to a secondary education in Ghana is dependent on scores from standardized tests
used across West Africa. Urban areas of Ghana have a better school infrastructure, higher
enrollment in schools, more qualified teachers, access to textbooks, and are better funded and
monitored by the Ministry of Education (Opoku-Asare, 2015). These conditions lead to higher
achievement among students that attend urban schools and open doors to better tertiary schools
based on West Africa Senior Secondary Certificate Examination (WASSCE) scores (Opoku-
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Asare et. al, 2015). Regardless of geographic region, all students complete the same exams to
qualify them for further education at universities, technical colleges, or other trade colleges
(Opoku-Asare et. al, 2015). Students who score well on standardized tests are typically from
schools in urban areas. At the end of form three, the equivalent of eighth grade in America,
students choose six high schools that they would like to attend. If scores are desirable, students
will be chosen to attend one of those schools (Taylor, 2018) A study of six senior high schools in
Kuamasi, Ghana, (Opoku-Asare et. al, 2015) found that urban schools received applicants with
the highest scores because urban schools are seen as more desirable than rural ones in
Ghana. These students with the highest scores enter high school with few deficits which impacts
the quality of the WASSCE scores post-program further elevating the status of urban high
schools in Ghana (Opoku-Asare et. al, 2015). The students often score well on exams at the end
of their program due to their developed background knowledge upon entry (Opoku-Asare, 2015).
The use of standardized test scores as a gateway to the best schools further marginalizes students
from rural schools impeding their access to higher education (Opokure-Asare, 2015).
In contrast to the urban schools which are well equipped with resources and funding,
rural schools in North Ghana have limited resources to support students. Wilson and Somhlaba
(2017), revealed barriers of access to education as perceived by 18 students from six secondary
schools in the Northern Region. Qualitative interviews revealed that money for fees was a
barrier, as well as resources such as clothing, food, and underwear. Lacking proper attire
hindered some students from attending school sponsored programs. The adolescents also shared
that books were scarce and many had to share to study due to lack of funds to purchase them.
Even libraries in rural schools were filled with outdated books if there were books at all (Wilson
& Somhbla, 2017). Even though females shared these barriers, they also mentioned that many
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others could not attend school. Because of the gender disparity, females interviewed felt
privileged just for the opportunity to attend school (Wilson & Somhbla, 2017). Gender disparity
was also addressed in an interview with a director from Ghana Education Service, charged with
implementing policies, in Accra shared before the implementation of the 2010-2020 education
legislation, educating females was a “daunting task” (Dzidza et. al, 2018). One of the main
reasons for the difficulty stems from the cultural beliefs in Ghana that females should be
groomed to manage their homes and husbands (Dzidza et. al, 2018).
The lack of financial resources, basic resources, basic educational infrastructure, and
gender disparities were discussed in Wilson and Somhbla’s (2017) study. The authors
highlighted the stark contrast in the quality of education between rural and urban areas. Financial
constraints of parents also lead to extra effort on the part of students to access education. Some
of the students must sell goods in the market to make money for food (Wilson & Somhbla,
2017). The intersectionality of region, class, and prior opportunities seem to lead to a bleak
educational outcomes in this area of Ghana.
The literature about orphans in Ghana often focuses on their mental health and coping
mechanisms after losing a parent (Yendork & Somhlaba 2015). Other researchers focus on
purposefully fostered children (Alhassan, 2017), children who live with other family members
for educational purposes in Ghana and the effects on schooling in Sub-Saharan Africa
(Hampshire, Porter, Agvlorti, Robson, Munthatli, Abane, 2014). Many of these children suffered
detrimental effects as they were used as laborers causing them to miss out on educational
opportunities (Hampshire et. al, 2014). Another area of research focuses on the policies
surrounding the care of orphans in Sub-Saharan Africa (Flemming, 2015) as well as research that
explores the education of orphans affected by HIV/AIDS. Other studies focus on the Education
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for all (2000) imperatives which influenced new policy capitation grants and school feeding
programs around Ghana. These initiatives were put in place to remove financial barriers to a
basic education especially in rural areas. A global report on Ghana in 2006 revealed that free
compulsory education has not yet been solidified in policy (Nudzor, 2017). Castillo and
colleagues (2012) studied the institutional ecology of orphanages in the Ashanti Region of
Ghana and suggest that this is an understudied area in Ghana. Beegle, Filmer, Stokes, and
Tiererova (2010) argue more studies need to be done with richer data sources in orphanages.
The lack of equal access to education in Ghana demands a critical lens when looking at
educational access in Ghana. Policies created by Ghana’s government to improve education for
all have done little to address the gap between the rich and poor schools. Dzidza et. al (2018)
report that poverty has decreased from 16.5 percent in 2008 to 8.4 percent in 2010 based on
Ghana statistical service data 2014. However, an estimated 2.2 Ghanians cannot afford to feed
themselves even if all their wages are spent on food (Dzidza et. al, 2018). Ghana’s statistical data
also showed that the higher level of education the head of household has, the lower incidence of
poverty (Dzizda et. al, 2018). Focus on educational policy allowing for educational access needs
to continue to improve the living conditions of Ghanaians particularly in the rural areas (Dzizda
et. al, 2018).
Critical Race Theory
Critical Race Theory (CRT) developed in response to a critique from legal scholars on
the civil rights movement formed from critical legal studies and radical feminism (Delgado &
Stefancic, 2001; Milner, 2008). The movement fought for equal rights as citizens, particularly in
social settings and education. Critical race theorists see rights as procedural lacking any
substantive help to the people of color, rather often worse off than before (Delgado & Stefancic,
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2001). In other words, gaining a right does not automatically improve conditions. In fact,
Critical Race Theorists argue that the ideals of liberalism are social constructs designed to
legitimate white supremacy (Pyle, 1999). According to Pyle (1999) Critical Race Theorists
“attack the very foundations of the liberal legal order, including equality theory, ‘legal reasoning,
Enlightenment rationalism’ and neutral principles of constitutional law” (p. 788). CRT also
draws on ideas from theorists such as Jacques Derrida and Antonio Gramsci as well as from
American freedom fighters Frederick Douglass, W.E.B. DuBois, and Ceasar Chavez (Delgado &
Stefancic, 2001). Critical Race theorists take a critical stance toward the civil rights movement
and posit rights do not produce action and acknowledges the notion from the civil rights
movement for redressing historic wrongs and feminism’s view on power and the construction of
social roles used to dominate (Delgado & Stefancic, 2001).
Critical Race Theorists seek to disrupt, uncover, and challenge policies that work to
disenfranchise groups of people maintaining the status quo of the majority, typically those who
identify as white (Delgado & Stefancic, 2001). Derrick Bell of Harvard Law School laid the
foundation for the theory in law review articles published in 1976 and 1980 introducing the idea
of “interest convergence”, one of the main tenents of CRT (Milner, 2008). This is the notion that
equity for people of color will only be pursued when there is a benefit to whites as well (Ashe,
2015). Each tenent will be explained in the following paragraphs.
An example of this in education, according to Bell (1980), is the landmark case, Brown v
Board of Education, which may have been due to a desire to protect white elites rather than
helping blacks (Milner, 2008). Bell (1980) argues that the Brown decision was a benefit to
whites because it helped America gain some credibility with developing countries especially
when in competition with Communist countries for their loyalties. The Brown decision also
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reassured Black soldiers returning from World War II that America might actually believe in the
notions of equality and freedom that they had just fought for (Bell, 1980). Also during this time,
people in the South realized that segregation was a barrier to industrialization (Bell, 1980).
Considering the poor quality of inner city schools in America today and the long journey to end
state sanctioned segregation, one can understand how the decision in the court system helped the
white elite. The decision to end segregation seemed, on the surface, to dismantle barriers to
education for African Americans and create an image of an equal America to the rest of the
world. Interest convergence can be seen in Ghana where schools were started for the mixed-race
children of the missionaries (Frimpong-Manso, 2014). The need to educate children of
foreigners drove the development of education for the indigenious people (Dzidza, et. al, 2018).
After colonization, education continued to be a priority for Ghananians (Frimpong-Manso,
2014). However, the curriculum taught in the schools came from European countries and was
taught in English. A common language was needed in the schools due to the number of local
dialects spoken throughout Ghana, yet, the language was that of the colonizer rather than a local
language (Dzidza, et. al, 2018).
Another tenent of CRT is that racism is endemic; it is the norm rather than the exception
and it is present in everyday society (Delgado & Stefancic, 2001). This “normalcy” makes
racism hard to address, especially under the guise of “colorblindness” (Delgado, Richard,
Stefancic & Jean, 2001). Colorblindness is the notion that people do not see color, assuming that
all people are equal. In education, this is a fallacy. Students come from various backgrounds
with different levels of readiness. In this same vein, meritocracy, the idea that you get what you
work for, and neutrality, is what Gilborn (2015) calls camouflage for the interests of dominant
groups. These ideas assume that all people from all backgrounds are on an equal playing field
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and ignores racial and socioeconomic disparities. Meritocracy is a concept that is apparent in the
school structure in schools in Ghana which mirrors the American school system as seen in the
high stakes testing initiatives. Performance on the West Africa Senior Secondary Certification
Examination (WASSCE) determines future opportunities in tertiary education (Opoku-Asare &
Siaw, 2015). At the Junior High School (JHS) level, students take the Basic Education
Certification Examination (BECE) at the end of JHS form 3, (eighth grade), which determines
high school placements (U.S. Embassy, 2019). According to the U.S. Embassy website (2019),
there are 375,000 students who take the exam annually with only 150,000 placements in 500
public high schools and 200 private schools. Others may attend technical schools or learn a trade
for employment. Only those students with the best scores continue their education beyond junior
high school.
CRT values the art of storytelling. Storytelling is one of the oldest art forms through
which people of color share history and experiences (Ladson-Billings, 2013). McCoy and
Rodricks (2015) remind us that people of color have different experiences, therefore their
counterstories bring a greater awareness to the majority culture. These stories reveal a
perspective that can only be seen by those of color. Lived experiences of minorities create
perspectives which are not understood by the majority (Delgado & Stefancic, 2001). It is a way
for voices to be heard and helps to destroy the master narrative. This is particularly true in Ghana
where oral history is so important. This was the main way of sharing history in preliterate Ghana
among the Akan people (Daaku, 1971, Alemna, 1993). Storytelling is part of the culture in
Ghana; understanding its value is imperative in any study. The banking model of education has
silenced the voices as well as creativity in students in Ghana. Rote memorization has created
students who are filled with knowledge yet lack the freedom to explore their own interests
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(Taylor, 2018). Storytelling is the basis of my dissertation as the stories of orphans who grew up
in an orphanage in rural Ghana share their experiences. Their stories intertwine with my own
becoming our story using a narrative framework for the study.
A fourth tenent of CRT is the “social construction”; the notion that race is a product of
social thought created by society (Delgado & Stefancic, 2001, Ladson-Billings, 2007). There are
no fixed races nor is there any evidence of a biological race gene. In the eighteenth century, race
became a new mode of creating social inequalities. Race is grounded in physical difference but
the social and political realities became apparent in America (Smedley, 1998). Race was
ingrained in the minds of some Europeans as a rationalization for conquering and mistreatment
of indigenous peoples and for the ongoing slave trade (Smedley, 1998). The creation of race
created the worldview that the people of Africa where the slave trade originated, were inferior
and somehow lesser human beings because of the color of their skin (Smedley, 1998). Although
Ghana is predominantly Black, White Jesus, as portrayed in pictures everywhere in Ghana, is the
savior and American/Western culture is the standard as evidenced in marketing and billboards
around the country. This belief that white ways are the standard is also visible in the new
curriculum that implemented beginning the 2019-2020 school year in Ghana. The international
standard of the west sets the standard for this African country, reiterating the belief of white
supremacy in systems.
The final tenent of CRT is the critique of liberalism; this is the argument that there is no
such thing as “color blindness” or neutral principles of constitutional law (Delgado & Stefancic,
2001). In other words, the law is not the answer to the problem, rather, it is part of the problem
(Pyle, 1999). The critique of liberalism challenges the notion of equality and in education, the
idea of meritocracy (Delgado & Stefancic, 2001). If racism is embedded in our society’s
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systems as CRT contends, then continuing to think in the same manner perpetuates racism and
subordination. Critical Race Theorists agree with the fight for social justice just as civil rights
activists yet believe in more than an activist role. White ideals must be de-centered to understand
the opposing view, what it is like to live as a person of color, even in Ghana, as the education
system is based on a white European curriculum; this means that a critical lens must be used
when looking at systems asking questions about who is making decisions about curriculum based
on what ideals and who benefits. When creating policy for education in Ghana, those at the
bottom must be considered, not just tolerated, to ensure education for all, as critical race theorists
contend. As Delgado and Stefancic (2001), state new law holds true for education as well; if
education policy does not ameliorate distress or compounds it, the policy should be rejected.
Other research on orphanages
Some literature about orphans in Ghana focuses on their mental health and how they cope
after losing a parent (Yendork & Somhlaba, 2015). Other research focused on purposefully
fostered children (Akeyeampong, 2007) children who live with other family members for
educational purposes, in Ghana and the effects on schooling in Sub-Saharan Africa (Hampshire,
Porter, Agvlorti, Robson, Munthatli, Abane, 2014), Many of these children suffered detrimental
effects as they were used as laborers causing them to miss out on educational opportunities.
Another area of research focused on the policies surrounding the care of orphans in Sub-Saharan
Africa (Flemming, 2015) as well as research that explores the education of orphans affected by
HIV/AIDS. Other studies focus on the Education for all (2000) imperatives which influenced
new policy capitation grants and school feeding programs around Ghana. These initiatives were
put in place to remove financial barriers to a basic education, especially in rural areas. A global
report on Ghana in 2006 revealed that free compulsory education has not yet been solidified in
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policy (Nudzor, 2017). Perspectives of the orphans themselves, are missing from the literature, in
particular, those who reside in orphanages in rural Ghana.
Summary
The history of orphanages in Ghana is intertwined with the rise of colonization in the
early 1900’s. Prior to western influence on child welfare, children were cared for by families
within the community rather than in institutions designed for children in need (Frimpong-Manso,
2014). Orphanages became the way to care for orphans and vulnerable children beginning with
missionaries. As Ghana fought for freedom from British rule in the 1950s, leadership changed
hands creating policies for a new democratic country. Policies surrounding orphans did not exist
in the new Ghana constitution. In the 1990s, research surrounding the well being of orphans
began to flourish as countries became more globally minded leading to worldviews on poverty
and ending hunger. Since 2007, there has been a push to deinstitutionalize orphanages in
response to research uncovering corruption and poor outcomes for orphans that grow up in
orphanages, particularly in rural areas. However, what to do remains problematic as, research
comparing foster settings versus orphanages are contradictory. Some find conditions better for
orphans, some find conditions worse (Alhassan, 2017).
Following this literature review, Critical Race Theory as a framework for this study was
explored. The tenents of CRT, pair well with the narrative format of this study. The
experiential knowledge of those who grew up in the orphanage is essential to understand life
from a different perspective situated in the context of Ghana. Understanding the relationship
between the native people and those with influence over the structure of systems with differing
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views can be understood using a critical lens. In addition, the idea of meritocracy is alive and
well in Ghana; critical race theorists contend this notion is a myth (Delgado & Stefancic, 20
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Chapter 3: Methodology
In this chapter I describe the context of the inquiry, present the “wonderings” that guide
the study, and introduce the participants in the study. I also explain why I chose narrative
inquiry and offer insight about narrative inquiry, present the theoretical framework that
undergirds the study and the methods of collecting data. In addition, I present the types of data I
collected: narrative interviews, a travel journal, a reflexive journal, field texts including
photographs of the physical surroundings of rural and urban schools, and modes of transportation
and road conditions in Ghana (Shultze, 2007). I conclude the chapter with a description of the
narrative interview process and narrative analysis. I also discuss hermeneutic considerations,
credibility, verisimilitude.
There is no human experience that cannot be shared in the form of a narrative (Webster &
Mertova, 2007). Narratives are the way people make sense of their lives (Webster & Mertova,
2007). Jovchelovitch and Bauer (2000) call narratives a “universal competence.” This means that
we find stories everywhere; just one form of communication used by humans irrespective of
education or social status (Jovchelovitch & Bauer, 2000). For this reason, Narrative Inquiry is
the methodology I used in this study. Narrative methodology is used frequently in the social
sciences (Jovchelovitch & Bauer, 2000, Webster & Mertova, 2007) and is a 20th century
development (Clandinin & Huber, in press). Narrative Inquiry focuses on stories, including the
voice of the researcher, to explore and make meaning of human lives emphasizing place, time,
and events. Narratives honor the lived experience as important knowledge and understanding
(Clandinin & Murphy, 2009). Lived stories reveal cultural and social patterns and illuminate the
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life and culture of those who tell them (Frank, 2000, Patton, 2015). Narrative Inquiry is more
than just the stories told. I will use the data I collected from participants’ stories and intertwine
my story with theirs to create one narrative thereby synthesizing our experiences into a narrative.
Context of the orphanage
The context of the study is a rural area of the Central and Greater Accra Regions of
Ghana. Three Ghanaian men and one Ghanaian woman who grew up in a children’s home
(orphanage) in the rural Central Region were the participants for the study. The children’s home
has between 80 and 120 children from birth to age eighteen residing there at any given time. A
school for students in pre-school through eighth grade (called Junior High School (JHS) Form 3)
is also run on the grounds. Additionally, families who live in the town, often poverty stricken as
well, can pay fees for their children to attend this school. At times families may find assistance
for school uniforms, school fees, and transportation through churches, sponsors, or the children
selling goods in the market to make the extra money for school.
The participants in this study are all adults in various stages of life, high school graduates, some
in college, others are beyond their one year of service to the country after college. As this is a
narrative, I incorporate my own story about the short time I spent at the orphanage and how our
lives began to intersect and continue to reticulate. Our stories, which continue to unfold as I
spend more time in Ghana, change continually as we live our stories together, then apart.
Wonderments
1. How do three Ghanaian men and one Ghanaian woman make meaning of their
experiences growing up in a rural orphanage in Ghana?
2. How do three Ghanaian men and one Ghanaian woman and I make meaning of our
experiences together in Ghana (Central Region, and Greater Accra)?
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3. In what ways have I been transformed since my preparation for the journey to Ghana?
Participants
The participants for the study are three Ghanaian men and one Ghanaian woman from a
rural area of the Central Region of Ghana. These men and the woman grew up together at the
orphanage. Their time together spanned approximately fourteen years. The participants range in
age from 18-30 years. Each struggled with hunger and lack of resources for basic needs at the
children’s home, secondary school, and/or at a tertiary educational institution; I wrote about in
my travel journal from my first trip to Ghana (Taylor, 2018).
Sampling seems like such a cold, disconnected term for a narrative inquiry that implies
where the lives of the participants are intertwined with the life of the researcher. I choose instead
to refer to this process as selection following the example of Yin (2014) who avoids descriptors
that imply knowledge of a population. However, I purposefully chose participants. Patton (2015)
states the power of purposive sampling (selection) is in selecting participants who we can learn a
great deal from and who have experiential knowledge central to my wonderings. When I chose
participants, I looked for those who could share a similar experience at the home while offering a
unique perspective after he or she gained some world experience. I interviewed adults who have
grown up at the orphanage yet have had experiences going to school and then returning. One
participant has been out of the home now for ten years. My female participant has completed a
diploma in Family and Consumer Science and hopes to obtain a bachelor’s degree in the future.
Another participant holds bachelor’s degree and has completed one year of service to Ghana. He
is currently seeking a visa to work in Germany. This possibility is on hold at present due to the
global Covid-19 pandemic. My last participant is currently completing a two-year program in
music. Each one has a unique experience yet have circumstances that led to them living at the
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home. These participants provided a spectrum of experiences and perspectives of growing up in
a children’s home for OVC, attending boarding school and college, then returning to the only
place they have called home. Although they are all quite different, my participants have these
things in common: each of the participants is eighteen or older and has graduated from high
school, has lost one or more parent or were considered vulnerable, and each grew up at the
orphanage. I met each of the participants while I was working in the children’s home on my
study abroad trip with University of South Florida. Although each of the men grew up in the
children’s home, they no longer live there. They are supported in a house off the grounds in the
town. They still frequent the home to see the children and youth and the volunteers who come
from around the globe. The female participant lives and works at the orphanage when she is
home from school. I spent two weeks working at the children’s home and have returned several
times to visit and take gifts to the children. I understand very little about how the home operates
because the mother of the home is very aloof when discussing anything at the home. Private
establishments are not regulated in Ghana as in the United States therefore finances and
structures are guarded. The amount of time I spent at the children’s home in the Central Region
of Ghana, pales in comparison to the amount of time the participants spent living and schooling
during their formative years at the children’s home. Their first-hand knowledge of growing up in
the home and their perspectives are exactly the type of experiential knowledge Critical Race
Theorists believe is valuable (Delgado & Stefancic, 2012). On subsequent trips to Ghana, the
participants and I had opportunities to continue to interact and grow in our relationships with one
another outside the grounds of the children’s home.
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Why Narrative Inquiry?
“ Experience happens narratively. Narrative inquiry is a form of narrative experience.
(Clandinin & Connelly, 2000, p. 19).
At the beginning of this dissertation writing process, I gave considerable thought to what
methodology I would use to complete an inquiry. I considered my prior writing for my
independent study about Junoirboe and how powerful his story was. I also thought about how
different I was as a person after experiencing Ghana. My worldview was drastically changed.
My thoughts, my heart, and my dissertation inquiry all belong to Ghana. I considered an
autoethnography, “an approach to research and writing that seeks to describe and systematically
analyze personal experience in order to understand cultural experience (Ellis, Adams, &
Bochner, 2011, p. 1). I am familiar with autoethnography as I have written one and presented
my self-inquiry several times in different formats. However, the stories of the people who I want
to highlight would simply be minor characters in such an inquiry. I also considered ethnography
as my methodology since I have since visited Ghana seven times and have been embedded in the
culture, but still, I believed the voices of the participants needed to be the focus of my inquiry.
One of my advisors and methodologist, Dr. Richards suggested documentary research
using pictures to help the reader understand the context of the area in which the study is
situated. This just did not seem to be the best fit either; it was just not exactly what I sought.
Her final suggestion was to use Narrative Inquiry. I was interested and had some idea, or so I
thought, of what this might be just from the word narrative. I began to read more about this
“new to me” methodology and was sold. Dr. Richards’ article "Every Word is True": Stories of
our Experiences in a Qualitative Research Course (2011) was the first example of a narrative I
read. Narrative allows the participants to tell their stories without developing questions a priori,
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using language that is specific to my own culture directing the conversations toward my own
interests (Jovchelovitch & Bauer, 2000, Webster & Mertova, 2007). I thought “I can do this,” so
here I am, in the throws of writing a proposal, embarking on another life-changing journey.
According to Clandinin and Connelly (2000), narrative is a way of understanding our
experiences. The narrative unfolds as the researcher and participants collaborate and have social
interactions over time in a place or several places (Clandinin & Connelly, 2000). This definition
is the perfect description of my experiences with the participants over the past year and a half as
I traveled between the United States and Ghana. This inquiry continues to evolve as we live out
the stories of our experiences together in different contexts. Our stories are told, re-lived, and
retold (Clandinin & Connelly, 2000). As a narrative researcher, understanding the context is
necessary to make sense of people or events; context is always present, yet an event is specific
temporally (Clandinin & Connelly, 2000). Each trip I take to Ghana produces more data as my
relationship with each participant continues to grow. In order to capture the changes over time, I
used a reflexive journal to write about my time with each participant, describing the context with
dates and times to situate my information.
Clandinin and Connelly (2000) tell us in a narrative inquiry the story moves inward and
outward, backward and forward. By inward they mean the internal conditions such as feelings,
moral dispositions, and hopes. Outward is described as the environment or the existential
condition (Clandinin & Connelly, 2000). The authors describe the backward and forward as
temporal; past, present, and future. As stories are told, different times are captured, relived, and
restoried through memories shared. This is why Narrative Inquiry can be seen as three
dimensional. As participants narrate stories from the past, they are transcended in time to the
setting and time of the event only to pull everyone back into present day, making connections to
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life and space in that present time (Clandinin & Connelly, 2000). This three dimensional concept
is based on Dewey’s three common areas; here they are termed temporality (continuity), sociality
(interaction), and place (situation) (Clandinin, 2013; Clandinin & Caine, 2013; Clandinin &
Connelly, 2000; Clandinin & Huber, 2002; Connelly & Clandinin, 2006) These fragments of
stories intersect to become stitched together through memory relationships along temporal paths
(Clandinin & Connelly, 2000). The notion of interaction is that people need to be understood as
individuals but must also be understood in a social context leading to continuity. Continuity as
explained by Clandinin (2006) means that experiences lead to other experiences all of which lead
us toward the future. The situation is where the story unfolds and with whom. Where the
experiences take place is also important to the three-dimensional space. In this inquiry, our threedimensional space seems to occur frequently on my trips to Ghana as we spend more time
together. We share memories of our previous visits together moving inward and outward,
backward and forward as described by Clandinin and Connelly (2000). New information is often
shared when we speak of those times often recalling emotions and connections to other
experiences with others from the home. Capturing these moments in a reflexive journal is so
important in my inquiry.
As the researcher, I am always in the midst, “along the dimensions of time, place, the
personal, and the social” (Clandinin & Connelly, 2000, p. 63). Our lives are always in motion;
the stories do not end and begin with our narrative; they are just a point in time. As stories were
told and restoried in a new context reflecting on a former time, the narratives of the participants
and the researcher intermingle. Their stories and my story became our story as new experiences
are lived; even through narrative interviews.
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Narrative Inquiry is more than collecting stories, more than just making sure all of the
words spoken are correctly transcribed. The important task, according to Clandinin and
Connelly (2000), is the “retelling of stories that allow for growth and change” (p. 71). As the
inquiry progresses, the purpose of the study and what the researcher finds puzzling shifts as
stories are lived, retold, and restoried becoming narratives (Clandinin & Connelly, 2000). This
notion is why this type of inquiry employs wonderings rather than true a priori questions as
Richards (2011) discovered as she engaged in her first narrative inquiry when she read Webster
and Mertova (2007). She described in her notes that these authors believe the inquirer must “be
brave enough to let critical events arise from the data and resist the traditional research design of
formulating questions a priori” (p. 791). Thus, I employed a mix of the two ideologies. I indeed
had some wonderments to inquire about after each interview, but I did not lead the responses of
the participants with interview questions, only a time period and a context on which to share
stories around.
There are researchers who would argue becoming too close to participants ruins the
research. Cizek (1995) went so far as to say qualitative research is hegemonic toward
quantitative research. He also argued qualitative research is not storytelling at all, rather
reflective observation and interpretation. Cizek (1995) also reports other researchers criticize
qualitative research as non-generalizable information that is contextually bound and question that
this is research at all. I stand with Bochner (2001) who asserts we should see the accounts of
participants as data capable of being stand-alone data which describes experiences. I agree with
Clandinin and Connelly (2000) when they say “moving into close relationships with participants
is necessary work in narrative inquiry. Why not fall in love with one’s participants?” (p. 82).
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Narrative research also serves to enhance personal and social growth for both the
researcher and the participants. There is not one correct version of the stories that are told.
Narrative researchers all have their own interpretations of their experiences, each one as valid as
the other (Clandinin & Connelly, 2000). Our job as researchers is to present the experiences that
are shared with us with verisimilitude and accuracy sharing what participants intended to share. I
intend to “represent our truths” as Richards (2011) did in her study with doctoral students,
looking for stories that reflect our temporally connected lives and illuminating past lives of the
participants.
Theoretical Frameworks
The framework for this study, and arguably my life, is Critical Race Theory (CRT). Even
though I collected data in another country and CRT critiques issues in America, the five key
elements as defined by Solorzano and Yosso (2002) can be applied to the situation in Ghana. The
five tenents of CRT are: 1) intercentricity of race and racism with other forms of
oppression/subordination 2) challenge the dominant ideology 3) commitment to social justice 4)
centrality of experiential knowledge (counter-narrative) and 5) transdisciplinary perspective
according to Solorzano and Yosso (2002). These five tenents are not universally agreed upon yet
they are generally recognized. The fourth tenent is particularly relevant to this inquiry as
participants share their stories. Their stories are their truths; the participants are the authority of
their own lives. The first tenent is also relevant to this inquiry because of the oppression in the
Ghanaian culture of orphans and the banking model of education as a form of oppression and/ or
subordination.
The systems created in Ghana were created based on British rule and the effects of
colonialism are still evident. The idea of meritocracy is apparent in the school system is
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evidenced by the way students are chosen for high school placements. The higher the test scores,
the better the school students will be placed in at the next level. These data determine placements
in schools while assuming that all students have equitable experiences in schools.
The bulk of the data in this study is experiential knowledge of adults who grew up in a
children’s home in rural Ghana as orphans. I employed the post-structuralist idea of
deconstruction as defined by Derrida (1967) when I analyzed the stories. Deconstruction is “the
tension between memory, fidelity, the preservation of something that has been given to us, and at
the same time, heterogeneity, something absolutely new and a break.” (Jackson and Mazzei,
2012, p. 24). I analyzed what is said as well as what is not said during conversations and or
interviews; this is the notion of the absent presence and evidence of trace (Jackson & Mazzei,
2012). I also used a tenent from another Post-Structuralist, Deleuze. His idea of “desiring
silence” may pair well with the stories of the participants. It is possible that those in power or the
participants themselves, desire silence about some topics due to cultural and religious beliefs. I
kept this notion in my thoughts as I analyzed stories, looking for paths that intersect and compare
what is shared about experiences as well as what is left unsaid. When silences did occur, I
considered who desired the silence and what benefit came from being silent. I also considered
“how desire was functioning to produce silence, and what was being produced as a result.”
(Jackson & Mazzei, 2012, p. 94).
Foucault (1980) posited knowledge and power come from within the social body
(Jackson & Mazzei, 2012). This creation and cyclical give and take of power was important for
me to think about while I transcribed interviews. I also employed this thinking when I read
through notes, observed the culture and watched the interplay of language and symbols in the
culture. This would help me to understand small nuanced interactions and displays of power. I
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also believe that new knowledge is constructed through social interactions as described by
Vygotsky’s social constructivism. He believed that knowledge begins in the social context first
then transfers to internal knowledge of the individual (Vygotsky, 1978). Supporting the
understanding, knowledge is not static but ever changing (Jackson et. al, 2012).
Data Collection and Data Analysis
In order to construct narratives from our stories in Ghana, I collected data in the
following ways: a) field texts- including field notes, photographs of different regions in Ghana,
along with conversations and transcripts of narrative interviews (2019-2020) b) a reflexive
journal and c) travel journal entries about my experiences and conversations in Ghana from
summer 2018 to Summer 2020. I call this a “Travel Journal” because It contains my thoughts
and feelings as well as activities that happened in Ghana on different trips and includes who I
was with when I traveled. It includes significant events that occur in the living stories that I
journal about (2018-2020), and some notes describing places in the Central Region and Greater
Region of Ghana where stories unfolded (2018-2020). The travel journal is different from the
reflexive journal where I did record my learning as I research in Ghana. A description of each of
these data sets are described in depth below.
Data Collection Methods
Field Texts
Field Texts help the narrative researcher move back and forth between intimate
relationships in the field and then distance him or herself from those participants at a later date.
There are a range of field texts that help to assist in this process including photographs, field
notes, and conversation notes to interview transcripts (Clandinin & Connelly, 2000).
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These texts help us step out of the relationships to see the experience from a different
point of view (Clandinin & Connelly, 2000). Clandinin and Connelly (2000) state field texts
help the researcher step into a “cool observation of events” to look at the experience from a
different lens. Field texts help us to retell the story without entering into what Dewey called a
Miseducative Experience, telling an inadequate, unhealthy story of events (Clandinin &
Connelly, 2000).
Field texts consist of a description of events and surroundings yet must also capture the inward
conflicts and feelings that I experience. As a researcher, I am part of the experience, yet I am
only one part of the experience. My truth may vary from another’s. This type of field notes
assisted me to record how I experience events, maintaining “an educative sense of critique and
growth about (my) experience by being reflective on it” (Clandinin & Connelly, 2000, p. 87).
Also, within the field texts, I included a description of the context where the text is situated in
time and on a personal-social continuum. This means the text captures the point of view of the
discussion or observation as well as the time it is being captured. It is also important to note the
surroundings in which the memories are being reconstructed. A highly personal versus social
point of view will be captured as well. I will note if the details shared are intimate and personal
or if they are shared as social happenings with a less intimate view. I recorded my feelings and
thoughts about what was happening in that moment as we shared stories from the past described
in detail to capture the essence of that moment. Some of these thoughts were captured in a travel
journal that I have kept on each trip to Ghana. These entries added to the richness of our stories
as they unfolded over time. Our time together was written on one side of the page in my journal
then thoughts reflecting on events and processes during the research journey.
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Documenting conversations that occur in the present then shift to the past through shared
memories must be captured in the specific time that the events occur, capturing the nuances of
the story (Clandinin & Connelly, 2000). In addition, field texts also capture what is not said
(Clandinin &Connelly, 2000). This is the notion of the absent-presence presented by Jacques
Derrida (Jackson & Mazzei, 2015). This absent-presence, or trace, as Derrida (1967) describes,
considers what is missing from the information shared. I considered what would be expected in
the conversation that is left out, people and feelings that are not discussed, and topics left
unexplored, are examples of the absent presence that I looked for. Much like a pencil mark that
has been erased, the presence of the lead is barely seen, yet the ghost is left on the paper; its trace
can be seen even though it is gone. This is the absent presence.
As my participants and I spend time together outside of scheduled interviews,
conversations often center around their lives and hardships they face even today. Sometimes the
conversation is about school or music, especially since Junoirboe is in music school. These
conversations occur naturally in our lives without particular questions being asked. Sometimes
information is left out of conversation due to social norms yet I will hear of the details later from
a third party or in a text message. These are the types of conversations that I will document in a
journal and describe the context of the discussion as well.
Field texts are not one dimensional; they are constructed by the interests of the
researcher, participant, or both, already an interpretive text due to the relationship between the
researcher and the participant and contextualized because of the interview setting (Clandinin &
Connelly, 2000). The stories told by the participants are constructed due to the place in time, the
person that the words are constructed for, and the context in which the memories are evoked.
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Clandinin and Connelly (2000) refer to this as the three-dimensional narrative inquiry space.
These ideas are what guide this inquiry project.
Narrative Interviews
In order to collect rich data, I conducted narrative interviews with each participant. In one
interview I asked the participant to describe his or her experience growing up in the children’s
home to present. This minimized my influence on what each believes is important to share.
Narrative Interviewing (NI) is considered an unstructured, in depth method of doing qualitative
research, designed to elicit a more organic perspective from the participant (Jovchelovitch &
Bauer, 2000). Jovchelovitch and Bauer (2000) argue that this type of interview is a self-generating
schema that yields to universal rules about producing a story. Jovchelovitch and Bauer (2000)
describe storytelling as having three main characteristics: Detailed Texture, Relevance Fixation,
and Closing of the Gestalt.
The storyteller will give more detail the less the listener knows about the events
accounting for “time, place, motives, points of orientation, plans, strategies and abilities”
(Jovchelovitch & Bauer, 2000, p. 4). Since I know little of the time each participant lived at the
children’s home, I would expect the information each shared would be filled with rich detail
about events in his or her life. Relevance fixation refers to the story-teller sharing features of
events that are important from his or her point of view. (Jovchelovitch & Bauer, 2000). Limiting
preconceived questions allows the storyteller to share the details that are most important to him
or her. For this reason, I would follow the model that Jovchelovitch and Bauer (2000) propose.
Closing of the Gestalt is the structure of the account reported with a beginning, middle, and end
(Jovchelovitch & Bauer, 2000). Although it would be impossible to share every detail from their
lives, I would reconstruct the stories they tell with rich detail to create a complete story from the
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pieces of their lives that are shared with me. Although the stories continue, I would conclude the
story so readers are satisfied with the ending.
Using the narrative interview eliminates imposing structures of questions and answers
which are structured by the interviewer in his or her language with selected themes and topics for
discussion (Jovchelovitch & Bauer, 2000). In other words, this type of interviewing gives the
storyteller the freedom to tell what the important things to him or her are in the order he or she
chooses from his or her perspective. The Narrative Interview limits the interviewer’s influence
on the storytelling (Jovchelovitch & Bauer, 2000). Since I want the stories from my participants
to be as authentic as possible, I would use this framework of interviewing. The participants are
the experts on their lives; therefore, my voice will remain absent from this stage of my inquiry.
There are four phases to this interview: 1) Initiation 2) Main Narration 3) Questioning
Phase and 4) Concluding Talk. The interview would be conducted after spending some in the
field preparing for the interview (Jovchelovitch & Bauer, 2000). The preparation phase of the NI
includes the researcher becoming familiar with the field of interest. This may include reviewing
documents or making inquiries about the events in question. From the information gained, the
researcher designs exmanent questions based on his or her own interests in his or her own
language formulation (Jovchelovitch & Bauer, 2000).
I lived several months in “the field”, the Central Region and Greater Accra Region of
Ghana, spread over seven separate trips. The time spent with the participants, my husband, and
friends have taught me much about the culture. Although I am no expert, I am familiar with
some cultural expectations and I learn more every time I return. However, before I conducted
interviews, I revisited the children’s home to embed myself into the culture to keep the context at
the forefront of my mind. This is how my exmanent questions were formulated. These interests
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are differentiated from the immanent issues such as the “themes, topics and accounts of events
that appear during the narration” of the storyteller (Jovchelovitch & Bauer, 2000).
I conducted narrative interviews, with each participant following the procedure outlined
below with adults who grew up in a children’s home in Ghana. This type of interview allowed
participants to share what they deemed as important information. The rich description of their
lives included in this inquiry came from their words with details each saw as relevant and most
important. This is one of the ways I showed concern for verisimilitude.
Phase One, Initiation
During the first phase of the NI, I shared the topic of interest and explained the context
of the investigation to the participant including the procedure of the NI. The topic of discussion
came from my interest as the researcher. My desire was to hear their stories about growing up at
the home. According to Jovchelovitch and Bauer (2000) the topic introduced should be one that
is experiential and be of personal, social, and or communal significance to the participant. In
addition, the topic should be broad enough for the narration to be a long story from the initial
point in time until the present. Names, dates, and places should be introduced by the participant,
not the researcher (Jovchelovitch & Bauer, 2000). I asked each participant to share their
experience of growing up in the children’s home allowing for all the criteria set forth by
Jovchelovitch and Bauer (2000) to be met. This topic is definitely personal and of significance
to each of the participants so data from the interviews was rich.
Phase two, Narration
During the second phase, the narration continued without interruption until there WAS a
clear coda, the pause that signals the end of the story. Each participant ended with a statement
like “That is it.”, “That is all.” Or “I am done.” I made no comments, only non-verbal signs that
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I was listening and encouraged them to continue the storytelling as I developed questions for the
next phase of the interview (Jovchelovitch & Bauer, 2000). At the end of the narration, I probed
for anything else the participant wanted to add. I asked if there was anything else they could
think of they wanted to share. When each participant said “no”, the questioning phase, phase
three, began.
Phase Three, Questioning
Phase three began after the narration of their stories ended organically. I translated
exmanent questions “into immanent questions using the language of the informant to complete
the gaps in the study” (Jovchelovitch & Bauer, 2000, p. 6). The exmanent questions are defined
by Muylaert, Sarubbi, Gallo, Neto, and Reis (2014) as “research questions or the researcher’s
interest that arise from her/his approach to the topic of study, when developing a literature
review and deepening the topic being researched (field exploration)” (p. 186). There are three
rules according to Jovchelovitch and Bauer (2000) during phase three: do not ask why or opinion
questions, ask only immanent question using the words of the participant, and do not point out
contradictions in the story. I followed these guidelines to adhere to the narrative interview
format and I waited until later to ask clarifying questions. I did not ask any other questions
during this time. This ensured the responses from the participants contained the most important
stories.
Phase 4, Concluding Talk
The first three phases of the NI were recorded for transcription. I used the program
PhotoBooth on my MacBook computer to record each interview. At the beginning of phase four,
however, I turned the computer program off. During this time, we engaged in more authentic
conversations which illuminated more detail about the formal narrative. This time allowed

70

closure to the story that was shared with me. It was much more relaxed, as the time wound
down, we played UNO. I did not ask “why” questions even though Jovchelovitch and Bauer
(2000) suggested may be helpful as an entry point to analysis. Instead, I asked clarifying
questions through text messages, informal conversations, or in face to face meetings. My follow
up questions were formulated using phrasing that is common to their culture and asked in a
manner to made it easy for them to respond.
The concluding conversation was informal but still focused on the interview question. As
the participant explains his or her own explanations, I wrote them down in my reflexive
journal. This helped me in analysis later. I kept notes about this part of the interview in order to
record clarifying information. I also made note of the length of the interview. This also helped
me in my analysis while I thought about what was said and what was omitted, Deleuze’s (1997)
notion of desiring silence.
Conducting interviews
Each interview took approximately fourty-five minutes to an hour. The interviews were
conducted in two Regions of Ghana in a quiet location chosen by the participants in the Greater
Region and the Central Region of Ghana in 2020. These interviews were recorded with Photo
Booth and transcribed once I returned to the Greater Accra Region.
The interviews went as planned so I did not need to conduct follow up interviews. None
of the participants asked to stop the interview nor were they too tired to continue to the end. I had
no technical difficulties either. All the follow up questions I had were sent via text message,
phone call, or I asked them face to face.
Field notes
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Any good author knows that a good story includes details that enable the readers to
experience what is written about through rich description engaging all of the senses. Clifford
Geertz (1973), an anthropologist, wrote about the work of ethnographers to produce thick
descriptions. I too provided vignettes and thick descriptions in my narrative. In order to preserve
the memory of what I saw, I kept field notes. Campbell and Lassiter (2015) state that “field
notes both document and drive the fieldwork processes that struggle to actively make sense of
how those meanings are constructed and co-constructed in everyday experience” (p. 66). At the
end of each day, I reflected on the place, conversations, and feelings that I experienced during
the day. I took a few photos of the context of the interviews as well as the children’s home to aid
in my description for the final narrative.
I kept context specific field notes with descriptions of sights, sounds, feelings, statements,
events, names, wonderings or questions I wanted to explore in conversations. In this sense,
using field notes created the context for our storied lives much like the field notes of an
ethnographer. The notes I wrote in the field were short phrases and key words on an application
on my phone used to aid in writing an expanded description of the event later in the day. I
preferred to enjoy the moments with my participants rather spend time on copious note taking.
This allowed us to have genuine interactions outside of my inquiry. I used three types of field
notes. The first type of field notes were continuous narratives, or descriptions as defined by
Campbell and Lassiter (2015). This type of field note is written to capture full stories with as
much sensory detail as possible. This is particularly important due to the unfamiliar territory
where the inquiry will take place. One example of this type of notes is found in chapter four
where I described the trip the participants and I took to the pool. The second type were scratch
notes, described above, only using key words to use to write more at a later time. The third type
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of field notes was annotated images. The images included brief descriptions of the area, the
events and the people involved. I completed most of the description at night when I had time to
sit in my room.

Reflexive Journal writing
During the research process, I kept a reflexive journal to document my own feelings and
thoughts while in the context of the research. Rather than try to bracket out my bias, it became
part of the narrative (Ortlipp, 2008). My bias is already apparent in the topic of research chosen
and the methodology with which it was carried out. I wrote about my bias in my reflexive
journal. Even though there is a debate on how much bias is acceptable in qualitative research
(Ortlipp, 2008) I felt comfortable inserting myself into the story.
The journal helped me to document my change over time as well. Each new experience
transformed me into a different person with a slightly new perspective. In addition to laying bare
my biases, the journal impacted the research design. As I carried out the research and reflected
on the process, I realized this type of research was emotionally draining but. I documented each
step of my inquiry process and how my understanding of the process changed over time.
According to Palaganas, Sanchez, Molintas, Visitacion, & Caricativo, (2017) through reflexivity,
researchers acknowledge the changes brought about in themselves as :
a result of the research process and how these changes have affected the research process.
The journey of discovering how researchers shaped and how they were shaped by the
research process and output is an iterative and empowering process. More so when their
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positionality/ies is/are challenged and the researchers acknowledge that reflexivity should
be recognized as a significant part of the research findings (p. 426)
Travel Journal/Conversations
As I have visited Ghana seven times over the past year and a half, I have come to realize,
I learn much about different events in the lives of these Ghanaians through authentic
conversations or meeting new people who also grew up at the orphanage. In order to capture
these revelations, I kept a travel journal. I wrote about events on the left-hand side of the journal
and reflexive notes on the right-hand side. I made notes about new ideas or themes in stories. I
journaled about reconnecting with others who lived in the home or worked there after our visits.
I described the day we cooked for the orphanage in detail to capture what the day felt like and
the reaction of the children at the home. I also journaled to capture when conversations led to
more information about the home. An example of this was at my wedding party in July. A
conversation was sparked about a best friend of one of the adults who grew up in the home who
surprised all of us by coming to the party when everyone thought he was out of the
country. Hearing just a small amount from him lead me to believe he has much to tell about his
experiences and that his perceptions are much different than others with whom I have conversed.
I have also collected notes such as these from interesting conversations that arise spontaneously
and organically.
Photographs
Earlier in the chapter I made reference to using photographs with annotations as part of
field notes. Photos were used by Paulo Friere to help members of a group to analyze their
situation way (Schultze, 2007). The use of Reflexive Photography helps trigger memories of
things that were forgotten. In this same vein, I took pictures of particular areas that helped me to
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remember details used to describe the context of our interviews and trip to the pool with my
participant. I took photographs of the area, general structures of the guest house to enhance the
description of each area. These descriptions were incorporated into my reflexive journal to help
me with the rich description that Geertz (1973).
Timeline for Data Collection
I began the Internal Review Board (IRB) process in April of 2020. My IRB was
approved in May, so I scheduled interviews with my participants. At that time, I was in Ghana
due to the coronavirus pandemic so I began the data collection process in June 2020. Three of
the participants were in the Central Region as a result of school closures to prevent the spread of
the virus; two participants were completing two-year programs at the university transitioned to
online classes. We met once again in the town where the children’s home is located. This
allowed me to reimmerse myself into the atmosphere and culture of the area as we became
comfortable in each other’s presence again. After we were reacquainted, I scheduled a time with
each participant individually for the interview. Each chose to meet at the guest house on the
porch. We spent this time together alone to minimize distractions and allowed us to minimize
the influence of others from the home. Once we completed the interviews, we all spent time
together playing games, eating, and enjoying life. Ghana is a very communal place and
Ghanaians are rarely alone in this town. In addition to the interviews, I also kept my travel and
reflexive journal to capture my feelings and changes within myself in the process. The interview
process spanned the course of one week. In addition to interviews, I had conversations and
authentic interactions with each of my participants. As I completed the interviews, Simon and I
traveled back two days later than planned. I found it difficult to say goodbye and wanted more
time to just enjoy my participants’ company. Upon returning to the Greater Accra Region, I
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began to transcribe the recorded sessions. I sent them to my participants to check for accuracy
and verisimilitude upon completion. In June, I analyzed the data from narrative interview
transcriptions, my travel/reflexive journal. I withdrew from the participants to create space so I
could transform the field texts into research texts creating one narrative interweaving our stories
(Clandinin & Connelly, 2000). Once I completed the process, I had a peer reviewer read my
work to help me critically think about how I portrayed my participants.
Data Analysis
Narrative Analysis
Narrative Analysis is an analytical framework used to analyze the stories told by
participants in authentic settings or during an inquiry (Allen, 2017). During the analysis phase,
each of the stories were analyzed for structure and themes. I looked for similarities and
differences in plot lines and for omissions. I reconstructed the stories into a cohesive narrative
from individual pieces. The final product is the constructed narrative, a collective of our stories.
The final narrative illuminated the most important pieces expressed through themes that emerged
from participants’ stories. Their voices remained the focus of the narration. I highlighted how
we also affect one another’s stories, the manner in which we tell them, and how we continue our
stories collectively outside the scope of this inquiry.
Research Texts
The act of composing research texts brings questions to the mind of a narrative inquirer;
questions of purpose, social significance and meaning of the research are at the forefront
(Clandinin & Connelly, 2000). Narrative inquiry is largely autobiographical, the justification for
the inquiry must be situated in a social sense connecting to the social significance. Clandinin and
Connelly (2000) state “we need to be prepared to give an account of what we learn about our
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phenomenon that is special, something that could not be known through other theories or
methods” (p. 123). The ability to understand how inquiries are positioned within social and
theoretical context is also important. (Clandinin & Connelly, 2000). This is the “why” of the
inquiry.
The phenomena that is studied is usually framed by a research question or problem. This
implies that there is a definite answer to the question or problem being posed. In narrative
inquiries, however, there is no clearly defined problem or expectation of finding a
solution. Rather it is a search with an evolving focus within the inquiry as the researcher has
experiences life with the participants (Clandinin & Connelly, 2000). The “wondering” of an
inquiry is not one that is answered with a clear finality. As the inquirer reads and rereads the
field texts, the topics emerge (Clandinin & Connelly, 2000). This is how five themes emerged
from the narrative interviews. The phenomena were named and renamed throughout the inquiry
journey due to shifts in how I framed the context and the participants within the context of the
inquiry (Clandinin & Connelly, 2000).
In order to move from field texts to research texts, I had to retract from close contact with
the participants. I spent less time with them in the context of the inquiry to allow me to begin to
focus on the field texts created. The relationships did not end, but there was a transition from the
creation of texts to construction of meaning from the texts. As I morphed into a “new way of
being” with our participants, the question of interpretation and analysis was raised (Clandinin &
Connelly, 2000). I concluded interviews and said good-bye to my participants. I was unable to
travel back to the United States as planned so I retreated in Accra to begin my data analysis. I
created the distance described by Clandinin and Connelly (2000). I did not meet with my
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participants, other than Simon, until the analysis was complete. It was imperative that I created
distance to allow me to analyze field texts from different perspective.
Before I could analyze the texts, I had to have a clear view of what field texts were
available (Clandinin & Connelly, 2000). I coded journal entries, field notes, interview transcripts
with dates, reread contexts for the composition of the texts and considered the characters
involved therefore positioning the archives within the three-dimensional narrative inquiry space
(Clandinin & Connelly, 2000).
The beginning stages of analysis typically involve identifying characters, setting, plot,
tensions, the context and the tone, these basic elements tend to become more complex as the
inquirer reads and rereads the texts. Clandinin and Connelly (2000) describe narrative coding of
field texts as looking for patterns within the texts such as names and places that re-occur
throughout texts, story lines that interconnect with one another, silences or tensions that emerge.
To construct research texts from the field texts, I viewed the texts with the questions of meaning
and social significance in mind as I read the texts (Clandinin & Connelly, 2000). This was not a
simple process; plotlines were constantly revised as I consulted with participants and field texts
were developed within the context of others to revise the story. As I revisited texts, the restoried life was also included in the analysis. As stories began to unfold and lives were lived in
new ways. The narrative that was written may seem to be finished, however, our lives continue
to unfold and change, therefore the I must convey that the narrative is unfinished (Clandinin &
Connelly, 2000).
Narrative Interviews to Research Texts
Shutze (1983) proposed six steps to the narrative analysis process: 1) Transcription of
spoken material, 2) separate indexical and non-indexical information 3) ordering events 4)
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conduct knowledge analysis 5) compare trajectories 6) establish similarities (Jovchelovitch &
Bauer, 2000).
The first step to transition narrative interviews into research texts was to create detailed
transcriptions of the recordings of the interviews. Not only words were transcribed but pauses
and tone were also recorded to make note of rhetorical forms (Jovchelovitch & Bauer, 2000,
Muylaert et. al, 2014). The second step of Schutze’s (1983) analysis is to separate the text into
what he calls indexical and non-indexical material. Indexical texts answer the five w’s, ‘who
did what, when, where, and why’; non-indexical texts express values, judgements and other life
wisdom either descriptive or argumentative. How life events made the participants feel, values,
and their opinions are considered descriptions. Statements that are reflections of general theories
of events or legitimizing events in the stories told (Jovchelovitch & Bauer, 2000). As I
transcribed the interviews, I made notes in parentheses about emotions the participants were
feeling, the tone with which they spoke and emphasized the words with italics or changed
spellings for the words the participants emphasized. Some of the notes are included in the
vignettes in Chapter five for the reader to make note of as well.
The third step of the analysis sequences events for each participant using the indexical
pieces of text creating trajectories; in the fourth step the opinions, concepts, and reflections of the
participants were used to find patterns in stories and pieces that are unique. These patterns
construct what Schutze (1983) calls operative theories, a description of how something should
work, which are then compared to elements of the narrative to express the understanding of the
participant (Jovchelovitch & Bauer, 2000). Narrative analysis not only looks at structure and
theme, stories are also examined for what occurs naturally in daily life and analyzing joint storytellings (Allen, 2017). This is what Schultze’s (1983) fifth step and sixth step are designed to do.
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The fifth step brings the individual stories together finding similarities and differences between
them. This leads to the final step where trajectories (plot lines) are placed in context and
similarities are combined into a collective trajectory or plot line (Jovchelovitch & Bauer, 2000).
The final product is the collective narrative, the individual stories becoming one narrative where
we are all woven into one trajectory.
Bochner (2001), posits that stories as data can stand alone as data or can be analyzed for
connections between social, cultural, and psychological experiences of humans. Therefore, I
included some vignettes to illustrate how trajectories intertwine in our stories. This was
particularly important as I moved into the sixth step of the analysis where similar trajectories
were combined to produce a new narrative. Using vignettes will help with a rich description of
the similarities and differences in the stories told with a purpose of making meaning of
experiences.
Verisimilitude
Narrative research does not claim to represent the exact ‘truth’, but rather aims for
‘verisimilitude’ – that the results have the appearance of truth or reality. (Webster & Mertova,
2007 p.4). As I wrote this portion of the chapter, I wondered to myself how I would accomplish
this. What are the things that I needed to check with my participants to make sure I represented
them in the way they expected? My first thoughts were, I must share with them the transcription
of the narrative interview. I needed them to check for accuracy and for verisimilitude of what
they were trying to share with me. It was important to me to share their truths in the way they
perceived them. Afterall, they are the expert on their own lives.
In addition, I shared the final narrative with a peer who is also a qualitative researcher
and asked for a reaction to what I wrote. She challenged my thinking and asked questions to help
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me refine the collective narrative to share our truths. She asked me clarifying questions about the
interviews causing me to see where my writing needed to be more explicit in my findings. I
shared themes that emerged from the story trajectories with the peer reviewer as well. This part
of the narrative seemed to be the most clear.
I also wondered how I would check my own thoughts and feelings. I needed to stay true
to my reflexive journal and share the feelings that I experienced in the field without altering what
I wrote. I had to stay just as true to myself as to my participants. The reflexive journaling
helped with this. I also shared this with my peer editor to check for my own voice as well.
Hermeneutic Considerations
Hermeneutic considerations posit that another researcher may interpret the data and
construct narratives in a different way depending on his or her worldview.
Summary
Chapter three provided an explanation of Narrative Inquiry and the Theoretical
Framework CRT that undergirded the study. I also described the data collection process of
Narrative Interviews following a six-step process designed by Shultze (2007). I created field
texts in the form of notes on conversations, photographs, a reflexive/ travel journal,
transcriptions of narrative interviews that will served as data. I also described how I used the
Post-structuralist tenents of Deleuze (1991) and Derrida (1967) to analyze the participants’
stories using the framework set by Shutze (1983). I used rich descriptions and vignettes as
Bochner (2001) suggests when I created the narrative and shared the themes from our combined
trajectories. I also discussed data analysis using narrative analysis process and how to change
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the narrative interviews into research texts to analyze. I ended the chapter addressing
verisimilitude and hermeneutic considerations.
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Chapter 4: My Transformation
To answer my wondering, “In what ways have I been transformed personally since the
preparation for my journey to Ghana?”, I reviewed critical incidents that led me to embark on a
trip to Ghana. The first critical event was going on leave from my public school job in November
of 2016. I was taking a course called “Writing as Inquiry” with Dr. Richards. I had missed
classes and would miss again. I sent an email to her:
Good afternoon,
I hope this email finds you well. Today has been an extremely trying day. I had had several
panic attacks and can't seem to stay calm for long. I have competed the PowerPoint to present
tonight on Richardson using Poetry as a Representation of Interviews but am not able to present
due to anxiety today. I despise how this is effecting my life. I am hoping you will allow me to
present next week. I don't think I sent you my reflection from last week either. Please forgive
me. I will send both to you.
Regards,
Hope Taylor
I felt like a complete failure. Then the response came:
Too late for things to change Hope- and you are missing too much
I thought to myself, “Isn’t that the truth.” My only response was: I understand....
Later that night, I worked on my weekly reflection to turn in. It came out in the form of a
poem. The theme in my mind was how I was missing, not missing class or content, but me.
Where was the real Hope Taylor? Would she please stand up! The poem I wrote was a true
reflection of my despair that day. I had let everyone I knew down, including my professor.
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I feel:
Alone
No one understands why
Random panic
Tears from my eyes
Vision is blurred
Head is light
Nightmares find me
Almost every night
Shaking and sweating
Followed by stabbing pains
No sense of me
Seems to remain
Where has this come from?
What do I do?
This is not normal.
This is not you.
I look for myself
Wish for the everyday grind
Instead I find that I have fallen behind
Still I fight to find who I used to be
Hoping not all will disappear from me
I pray and cry
I get better…
For a moment…
Nope…there it is again
Difficulty breathing
Revisits
Like an old friend.
Wishing to sleep
Yet not be alone
Don’t want to talk
Or look at my phone
Can’t make it to class
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I am a hot mess
You’re missing too much
Not doing your best
MIA that is exactly what I am
You nailed it, on the head,
Missing, yes ma’am.
One thing that I know
Is that this too shall pass
In the end, I will survive
Expectations, I’ll surpass
One minute at a time
Leads up to a day
Some will be bad
Others good I pray.
I will find meaning
From the trial I face
A beautiful story
In the end will replace.
Turning Point
This moment was a point of change. I began to face life head on no matter how hard it
was. I solidified my committee, packed and cleaned out my classroom, and attended classes
regularly. After spring break, I received an email that would change the course of my life. I
responded to the email with a resounding “yes”. I accepted a position in the summer as a
graduate assistant. I was at peace knowing that God was looking out for me. The writing course
with Dr. Richards and my therapy sessions helped me to begin the healing process. I became
stronger, more independent, and increasingly sure of myself and my abilities. For that, I am
forever grateful.
I started to heal and prepare for the trip to Ghana. It took strength and faith in God to
provide what I needed for the trip and provide he did. My transformation began on the North
American continent but was solidified on the African continent.
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The journal I kept in Ghana in 2018 consisted of many firsts. All the firsts that I
experienced in Ghana formed the woman who wrote the final chapters of this inquiry. In addition
to my first trip to the other side of the world, it was my first Mother’s Day away from my
children. There was a party on the grounds of the guest house where we were staying that night. I
journaled about meeting Nana Adwoa for the first time on May 13, 2018, I wrote:
At dinner I had a chance to meet Nana Adwoa who asked me what I study at the
university. It seemed that we had a connection because of our names. I like the one on
one interactions with the people here. I would like to interview or just have a
conversation with her about what she does there and how she came to be at the home.
She is a beautiful girl.
Two years later I conducted that interview. I did not remember writing these words in my
journal. She left an impression on me after one meeting. I believe God had his hand on my
journey from the start. I now know how she became a ward of the children’s home, her role in
the orphanage, and her struggle growing up as a double orphan.
Day of Change
May 15, 2018 was the day that solidified my decision to file for divorce. I had been
contemplating this for a few years prior to this date. Although I arrived in Ghana on May 12,
2018, I had received no text messages or had any contact with Mr. Taylor until May 15, 2018. I
journaled about receiving one early that Tuesday morning.
Woke up early morning to read a text from Perry that said he was hurt, there was an
argument, tell Matt to get out. … First there was fear, fear that he was hurt, that people
were upset, that the dogs had bit him… Then I was angry that he and Heather can’t act
like adults and angry that I am losing sleep! Now I feel indifferent. I know God has a

87

plan! I know God is in control, NOT ME! I asked Holly to check on him and that is all I
can do for now. I can’t be co-dependent anymore. I can’t work out problems on another
continent! I feel like cleansing my life of this! This is a spiritual battle. Good things are
going to happen here. I pray for peace in my house, health for all, and wisdom to
problem solve.
Tuesday continued to be an eventful day. Joel, one of the undergraduates from USF,
came to my door sick. I invited him in and gave him medicine at around 4:00 am. The problem
solving and deep conversations continued until the sunlight. It seemed the beginning of the trip
was a spiritual journey, especially this day!
Joel knocked on the door extremely sick with diarrhea and vomiting. I gave him
ibuprophen, immodium, and a Bubble Up as well as water. He stayed until about 6:30
am. I feel God moving in the midst of the group and in him. He is trying to find his
spiritual self so we had conversations about the Bible, religion, etc. I feel as though I
need to make a connection with him to help the others.
Later that day I sat with three other students from USF at the German house who were
also sick. Maybe it was something they ate. I journaled until lunch while I had the chance. After
lunch, I had an opportunity to teach in a middle school classroom (JHS form 3) because a teacher
did not come back from his break. I engaged the students in a lesson on how to write a hook to
begin a letter to a prefect, a test preparation exercise from their textbook. This proved to be more
difficult than I originally thought. Students are taught in a rote manner and are not asked to use
their own creative thought as students are in America. As my time ended in this classroom, I was
greeted by Dr. Doone who wanted to introduce me to the man who made the bags I purchased.
As soon as we were introduced, I told him I was excited to meet him and how I had purchased
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his bags earlier in the academic year. Dr. Doone took our picture together and we met the rest of
our group to walk to the market. We were to buy material to make clothes to meet the chief the
following week.
…I was excited to meet him(Simon) and we hit it off right away! Simon walked with us to
the market and ate with us at the children’s home. He has such a sweet spirit and I would
love to have a conversation with him about his story! It might make for a fabulous piece
for a journal. He is very quiet and reserved yet he seemed confident in himself. He spoke
of gaining a visa to America but said it was hard to go to live because Ghana wants him
to stay here. I told him it was easy to get a visa to Ghana, just send in the money.
Marriage is one way to get into the states much like China, Vietnam, mail order Russian
brides, etc. Simon will return next week with his bags to sell. I am excited to see him
again.
Getting to Know Simon
I saw Simon again on May 19, 2018 at Fettah beach. He agreed to talk to me about
experience growing up at the children’s home. I was writing a paper for Dr. Doone for my
independent study. At that time I had not decided what the focus would be, only that I wanted to
do a qualitative piece, a case study. I wrote in my journal on May 18, 2018, “if I were younger, I
could love Simon.” I also wrote, “I am soul searching. I am finding myself and my direction and
I am trying new things. All but the black fish. I am happy!”
Throughout the trip, I wrote about how I changed over time. I let go of a dead
relationship and became more confident in myself each day. I interviewed Junoirboe and Simon
for the paper I wrote for my independent study for Dr. Doone. Our third meeting was on May 23,
2018 Junoirboe and I took a day trip to Accra with Dr. Rodriguez to accompany her to the airport
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since she could only stay in Ghana for two weeks. We met Simon at Accra Mall and waited with
Dr. Rodriguez as she waited for a friend to meet her. The friend never came to the mall so we
escorted her to the airport and offered to stay with her, but she said she would be fine there.
Junoirboe, Simon, and I then headed off to lunch then to buy an SAT prep book for Juniorboe.
This day was a big part of my paper for Dr. Doone. I was able to spend time with Simon as we
ate in Osu then visited a bookshop. Unfortunately, this is where our time together ended but
solidified a connection between us. I will never fully understand how this happened.
I continued to evolve into someone I did not recognize but slowly began to love. I
allowed myself to think the unthinkable. I spent my days communicating with a man I barely
knew on a continent an ocean away from my own. I had grown to love people I barely knew
over the span of two weeks. It must be true that we fall in love within the first fifteen minutes of
meeting someone. I think that is how quickly my heart welcomed them all in. The relationships I
wrote about in my journal on my first trip are ongoing two and a half years later.
The Return Home
It was difficult for me leave Ghana for the United States; such is life. I took the long
flight home with my new-found USF family after a month of touring Ghana together. Less than
twenty-four hours after I landed on American soil, I would be with Dr. Doone, Abena, at Pepin
Academy in Tampa once again for the summer program. The next day marked a new beginning
with a new group of students. I spent the days on Messenger talking to Simon, planning my trip
to Ghana in July of 2018. I asked Perry for a divorce and slept on the couch while working at
Pepin. Life seemed to go on as it always had, yet I was different, bold, ready to go after
whatever life allowed me to.
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One day at Pepin, Dr. Doone mentioned to me that she wanted to talk to me about my
paper. I knew how hard it was for me to write. I had been quite emotional and felt it was not my
best writing. To my surprise she told me that it was beautifully written and I should turn this
paper into my dissertation topic. I was surprised at this, but told her I would consider doing just
that. I had already read several articles on the issues surrounding educational access in Ghana
and had seen it first-hand. In addition, I had a powerful case study that was eventually published.
I decided to discuss the option with Dr. Walker to see what she thought of the idea. My only
issue was how to articulate how this topic fit in with special education. After reflecting on this
for some time, I began to see how the situation in Ghana that I wrote about could have literally
been written about urban schools in the United States , or schools in the Caribbean, or anywhere
among the African Diaspora. Ghana is just a microcosm of the worldwide issue for people of
African descent.
Trips to Ghana
I returned to Ghana in July 2018 to see if there was indeed a relationship developing
between Simon and me. God opened the door again for me to go. I visited for about six weeks.
On July 21, 2018, Simon, Juniorboe, and I traveled to Fettah Beach from the children’s home
together for a few day stay. This was the beach where I had walked with Simon to conduct his
interview. I truly believe we fell in love with each other that day. We checked into our room and
prepared to eat lunch before we walked on the beach. It was beautiful at the resort; the remote
beach seemed untouched. Unfortunately, we only stayed one night. After returning from our
walk on the beach, I became sick with a fever and my right leg was extremely red and in pain.
Both Juniorboe and Simon were worried about me as I shivered in my sleep. The next morning, I
told the resort I needed to cancel the rest of the trip and return to Accra for medical treatment.
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My diagnosis at the hospital was cellulitus. Simon took care of me from the time I got sick until I
went to the airport to fly home. He arranged for a car to take me to the hospital daily for IV
medication. He was with me for every visit and took care of all of my needs. We did not do
much other than stay in hotel rooms because of this ailment. I continued to deal with the illness
upon my return home. A secondary infection set in. As a result, spent two weeks in the hospital
as infectious disease worked to diagnose and treat wounds on my right ankle. The infection took
about a year to completely heal.
As I dealt with wound care weekly for debridement, I prepared for and completed my
qualifying exams in the Fall of 2018. I drafted a proposal for completing research in Ghana
focusing particularly on educational access. My committee agreed and seemed to celebrate the
idea. My methodology was my only uncertainty. During the fall semester, Dr. Richards and I
had many conversations on this topic. We considered a case study, documentary research,
autoethnography, and ethnography. The final methodology we both felt comfortable with was
narrative inquiry. This methodology provided the perfect mix of autoethnography and
ethnographic research. It seemed to be a natural fit with CRT as a framework, since the focus is
on the experiential knowledge of those who lived in an orphanage through storytelling.
Before the end of 2018 I traveled to Ghana twice more, once in October for 10 days and
in December to spend an entire month with Simon. We got to know each other on a deeper
level, had our first fight, and our first Christmas together. We decided to get married the
following year in July of 2019. Returning to the United States became more difficult each time I
left. I was so in love with him. I promised him I would continue to return to Ghana until he could
come to me in the United States. I have kept that promise returning every three months.
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In March 2019 while I was in Ghana, Simon and I began preparations for our summer
wedding. We shared the information with Simon’s family and discussed different options for
our nuptuals. Junoirboe was our wedding party planner. He was charged with finding the venue
for the wedding party including the menu. He coordinated with the mamas of the home to cook
the food and he invited people from the home to celebrate with us. He and Simon arranged
transportation for all of our guests to the venue. Simon chose the material for our matching
wedding dress and suit. My job was to fly to Ghana and say “I do”. On July 19, 2019, my
transformation was truly solidified. I became the wife of a Ghanaian man, without my family
there to witness our wedding. They were aware we would be married but did not know the exact
day. The tour guide from my first trip to Ghana and Koo Sika signed as my witnesses at our
courthouse wedding. The party that night was wonderful and I felt like a queen. I spent the next
few weeks with my groom in our newly rented apartment in Greater Accra. While wewe visited
several tourist sites in the area and in Cape Coast as newlyweds.
I flew back home late August just in time to teach classes and supervise interns for the
Fall semester. It became clear to me that when I was on one continent, I missed the other. It
became increasingly difficult to live in the United States without my husband.
In October 2019, I filed a petition with United States Citizenship and Immigration
Services to ask permission for my husband to file for a spouse visa to the United States. The
process was finally in motion. I did see Simon again until November 2019 around the
Thanksgiving break. Our first few nights together were spent at a Rastafarian hotel on Kokrobite
Beach. It was a refreshingly different experience spent at a resort with open air type of
bungaloes. We spent our days on the beach and the nights on the grounds at the bar. There were
different cultural performances each night of the weekend so we enjoyed each one. We returned
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to our home in Accra on Monday. We experience some tension between us; we were truly being
tested. I felt as though we were falling apart the whole trip up to the day I boarded the plane. My
house was sold while I was in Ghana. I signed the closing paperwork and sent it back through an
email; with that, another chapter of my former life concluded.
I returned to the United States on my youngest daughter’s birthday. I wanted to finish
out the semester at USF and considered a return trip to Ghana while on break with Harmony.
She graduated from USF just a few days after my return. I planned to take her to Ghana with me
to celebrate earning her Bachelor’s degree in Criminology. When I shared this with Simon, he
did not think this was a good idea. I was devastated. He tried to explain that I should stay
because I had just returned home and he didn’t think I should spend the money to fly to Ghana so
soon. All I could think was this was he did not love me; this was the end. I did not return to
Ghana in December. It was a blessing in disguise.
I stayed busy supervising interns and coaching at two different schools. The routine
helped me keep my mind off of my troubles with Simon until mid-December. My daughter and I
planned a trip to New York instead of Ghana. We found an Airbnb and booked it as well as
flights. That same week, I helped Harmony move out of the sorority house and put her things in
storage until she signed a lease on a new apartment. I attended her graduation with the rest of my
family. We attended a Christmas party at my dad’s company that night. The next morning, I did
not feel well and attributed this to the number of hours I was working, the move, and the growing
doubt about my marriage taking a toll on my body. The business coupled with the stress I had
been under to sell the house for profit I was sure was to blame for my increasing lethargy.
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Malaria
On Tuesday, December 17, 2019 I was at a school where I coached ESE teachers. I could
not stop shivering and had developed a fever. I decided to leave the school early to visit a walkin clinic at CVS to be seen for my symptoms. I was given a flu test which returned negative.
The practitioner still diagnosed me because of my shivering, high fever, and body aches. I was
prescribed Tamiflu and sent home with a note to remain home from work. The next day I was
not any better and felt as though I was more feverish. I ate soup and stayed alone in bed trying to
nurse myself back to health. I woke up early the following morning from night sweats and went
outside to stand in the fourty-seven degree night air. One of Simon’s friends called me on
Messenger. I had a short conversation with him then went back to bed. Simon’s call came
shortly after. I told him I could not talk as it would wake my roommate. He asked why I
couldn’t speak with him but I could with his friend. I again went outside in the cold night air and
called him. I told him how sick I was and that I was not getting better. I still felt hurt because he
did not want me to return to Ghana. At that point, I only wanted to take care of myself and put
my life in order. I slept again until afternoon shuddering under my three layers of blankets all the
while. When I woke in the afternoon, I called my mom and asked her to come get me because I
was dying. She came with my youngest daughter, Harmony. I had a fever of 105 degrees
Farenheit. Once we reached her house, I took Ibuprophen to try and break my fever and slept in
the recliner. An hour later, there was no change in my temperature, so my mom took me to the
emergency room. Blood tests showed I was septic. A team of doctors spent the next few days
trying to find out the cause. I was admitted to the hospital on December 19, 2019. My kidneys
were not functioning properly and all my blood panels were off. I was moved to ICU two days
later. I had malaria. There was no telling how long the parasite had been in my body at that point
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but I knew it had been at least three weeks since I returned from Ghana. I spent the next seven
days in ICU including Christmas Day. My case was passed from doctor to doctor as each left to
go on their holiday break. The day before I was released, I finally told my nurse I needed to
leave the hospital since I was technically no longer an ICU patient. No doctor other than
infectious disease had come to check on me after tests showed the malaria was gone. I was not
doing well emotionally at the hospital. Just securing the medicine to treat the malaria was an
emotional roller coaster. Those events would take another chapter to write. It would be
interesting piece of writing. I was finally released from the hospital after two blood transfusions
to help my anemia. The next few weeks, I was extremely weak, so I convalesced at my mom
and oldest daughter’s home.
My bout with Malaria was another pivotal moment in my relationship with Simon. I
believe because I was so close to death and did not communicate much with him, it served as a
reminder for both of us of how precious life is. Our relationship since then has been much better,
not been perfect, but I wouldn’t trade it for anything.
Coronavirus Pandemic
From the time Dr. Doone said I should turn my paper into my dissertation, I had dreamed
of staying in Ghana while I completed data collection and then return home to write. In June
2019, Simon and I rented an apartment that we could both live in when I was in Ghana visiting
or working on my dissertation. Little did I know that my trip to see my husband in March 2020
would turn into an extended stay of seven months. I arrived in Ghana on March 2nd, 2020. I am
always excited to land on the African continent; it feels like home in some respects. My husband
is a part of Ghana and he is a part of me. We spent time traveling the first three weeks of March
around Ghana as the coronavirus spread to Europe. We visited Bawjiase, Tamale, and Takoradi.
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The highlight of the month was taking a flight to Tamale with Simon. It was his first time on an
airplane, and I was so happy he was with me. He was nervous about flying but it was such a
great experience. I journaled about the experience on March 12, 2020.
When we got to the gate side, I purchased an Americano (coffee) and a water for Simon.
We took tons of pictures and watched as two planes were called and shuttled before ours.
When they called us-AWA 166 to Tamale at 9:30 am, it was a bit late. When they called
to have our boarding passes checked, I went ahead and he followed my lead. We walked
down a hall and waited for a shuttle. We were taken out to a small plane on the tarmac.
This plane only had two seat rows on one side and a single seat on the other. We sat in
seat 11C and 11F. Simon chose to sit by the window so he could see out. He was very
quiet during takeoff just taking it all in. I asked him when we got in the air if he was okay.
He smiled a big nervous smile and said, “I am fine.” He held my hand then. His skin was
wet with sweat but he was fine above the clouds. HE did it! His first time on a plane and
it was with me!
We landed in Tamale and found a taxi that would make the two hour drive to Mole
National Park. This was Simon’s first experience in the Northern part of Ghana. We had to
sleep in separate beds because the room I booked had a faulty air conditioner. The first night, he
came and sat on the bed with me and said it was too bad we could not put the beds together. It
was okay regardless. I was with him and could not have been happier. Just the fact that he sat
on the bed with me was plenty. We went on a jeep safari and walking safari while we were there.
I felt our connection growing stronger this trip. We booked a flight back to Accra rather than
traveling by bus as we had originally planned. We returned to the apartment we called home.
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The third week of March, we went to Takoradi to see castle. We stayed in a Marriott
hotel and I was in heaven. The television stations were all reporting on the Coronavirus outbreak
across Europe. I was somewhat concerned because I was scheduled to leave at the end of the
week right into Paris, which was the epicenter of the outbreak in France. I had to decide whether
to go or change my connecting flight. My journal entry on March 15, 2020 described the
situation at the time.
All that is on the news is the virus and how countries are handling “flattening the curve”.
They are implementing “social distancing”. No travel from Europe means I have to
change my ticket. I am not sure how I will get home yet. The UK and Ireland are now
added to the ban. There are cases in Hillsborough, Pinellas and Pasco Counties.
Schools are closed and will move to online instruction. Restaurants are closed as well
churches. The pandemic has changed daily life. The memes on Facebook are funny even
though the situation is not. There are seven cases in Ghana, all travelers. Not sure if they
are nationals or not. Cases are sure to increase. Those people have been in contact with
others.
This journal entry was written with shaky handwriting and seemed to only address facts,
not what I was feeling. I recall feeling very afraid. I was unsure of what to do, unsure if I should
try to fly home. I called Delta about my dilemma and was greeted by a recording informing me s
to call when my flight was within 72 hours of departure. I tried to call several times, but was put
on hold and never got through to a ticketing agent.
March 19, 2020
This is the second day I cried. I was on the porch thinking of leaving, turmoil in my soul,
crying. At some point he came out and saw me. He was cooking soup for me. He sent me
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a message to “pls come” with a heart. I cleaned my face and went to the kitchen. He
asked my why I was crying. I told him because I was thinking of flying and getting sick. I
am scared. He told me he is not pushing me away. He is also scared. I would rather be
scared here than alone on a plane thinking wild thoughts and sitting in an airport for
hours. So, I wait and see what happens.
I did not fly back to the states in March. I worked remotely from Ghana for the
remainder of the spring semester from our apartment in Accra. I also defended my proposal for
research, completed the IRB process and was approved for research in Ghana. I collected data
and wrote the concluding chapters of my dissertation while in Ghana during the pandemic. I was
in Ghana as I had planned yet through unplanned circumstances with my husband.
In early June, we learned that my petition for my husband to apply for a spouse visa was
approved. In the middle of the most turbulent times in the world, a ray of hope was shining.
Another miracle that God provided. I could see small miracles every day. Financial miracles,
opportunities to work remotely, help from my family, writing my dissertation through it all.
August came and brought with it yet another miracle. I had completed my reign as a
Graduate Teaching Assistant leaving me unemployed. I asked to return to work with Student
Accessibility Services (SAS) for the fall semester. My request was approved so I was assigned
to two students, however, I would only work ten hours each week. I took an online position
teaching English to children in China, a position I lost when I was in the hospital. I was
pleasantly surprised when I was told by SAS I could work up to twenty hours each week and
may have my hours increased to thirty hours. I felt so grateful to have a small income to help
pay bills. I searched for remote teaching positions at the university level but the search was not
going well. I applied to several jobs with no luck. I also had the opportunity to complete
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another small job for cash at a time when my funds were running out. While Washington played
political games with coronavirus relief packages, the people are suffered due to unemployment
and the craziness the pandemic brought with it. This included me half way across the globe.
Nevertheless, I transitioned to my new role as an access assistant helping students with limited
vision access online classes while interviewing and preparing for an additional online teaching
position. Again, I was evolving into a different person. I had resided in Ghana for six months at
this point. My only granddaughter, whom I had not met, was growing, my oldest grandson
started kindergarten, while the wife of a Ghanaian national was on the other side of the world
completing my dissertation with an uncertain future. Life in the states moved on without me. I
felt I just had to hold on to my work, continue writing, and complete the semester. I felt lost at
times yet completely whole.
Through the pandemic and border closures, I came to know who I was inside and out. I
had grown and was comfortable in my own skin. I have learned to see myself as a strong,
independent, beautiful woman. I am more than a mother, more than a wife, more than a
grandmother. I am me. I stand for justice. I love Ghana and the people. I love America and the
people, even those who persecute me for my views. I am a writer, a scholar, a student, and a
mentor. I am proud of the researcher I have become. There was a time I thought I could not do
this but here I am, writing my final chapters. I have become a critical thinker, more empathetic,
more empowered, and strong, knowing I can face whatever the future holds for me.
On September 1, 2020 the restrictions on air travel to and from Ghana were lifted. There I
felt some relief because this was another step toward normalcy and newness in the world. My
journal entry for that day is as follows:
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The borders are open. I am happy they are because it means life will move forward.
Eventually the embassy here will open and Simon’s interview will be scheduled. We even
received an email today asking us to upload additional documentation and to resubmit
the Affidavit of Support because the form had expired. They (National Visa Center) have
been moving swiftly since receiving the application. I uploaded both forms so now we
wait again….
I also heard from Koo Sika today. His phone has been messed up so I have not
been able to talk to him. He too was excited the borders are opened. He plans to travel
to Germany to work. He said he is talking to the person who will help him get his visa.
Junoirboe just received his service assignment. He said it is in Accra near us. ….He
asked of Simon’s visa. I told him he should come to America in November or December.
He said “So soon” with crying face emojis. Simon laughed at this and said he is not
crying. One of Simon’s friends is also trying to get a visa to Canada. He said the embassy
will open here next week. I feel the transition of all of us happening. I feel the pull of
home. I feel Simon’s readiness to go yet the apprehension of going. If anything, 2020 has
been a year of transition out of simpler times into new more challenging ones.
I returned to the United States on my forty-ninth birthday. I was a year older and
This chapter of my life is closing. It is a hard transition, but it is will have a happy ending. There
will be a sequel, as Paul Harvey used to say, “the rest of the story.” A new story in a new
setting, introducing new characters while remembering the old ones. I returned to the United
States on September 29, 2020, less than one month after the borders opened in Ghana.
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Chapter 5: Participants’ Voices
Introduction
Chapter five begins with a brief description of the Internal Review Board (IRB) approval
process, a description of the interviews and the contexts in which I interviewed participants. It
includes major themes which emerged from the trajectories of the participants. Vignettes from
the participants are included to provide rich detail from their stories.
I received IRB approval on June 12, 2020, three months from the day I landed in Ghana.
The IRB letter says the study is exempt from oversight due to minimal risk to the participants.
Each participant can choose whether or not to participate and will choose a pseudonym to protect
their identity. I plan to go to the Central Region to conduct three interviews over the course of a
week. I will conduct one interview in the Greater Accra Region with Simon, my husband, before
traveling. He requested we do his interview in our home in the Greater Accra Region. The other
participants are all in the town in the Central Region where the orphanage is due to university
closures as a result of the Coronavirus outbreak.
August 18, 2020
I am sitting at Second Cup, a coffee shop, in Accra, Ghana thinking of how to write
chapter four. Do I begin by explaining that I collected data through four interviews and endless
conversations with my participants? Do I explain when the IRB approved my proposal that it
took a month and an email to Dr. Jones to get it reviewed from the college before ever making it
to the IRB review process? At present, I think I will just talk about the context of the study then a
bit about my first participant.

102

Context for the Interviews
As I prepared for my first interview, I found myself feeling less formal than I have in the
past with other study participants. Perhaps this was because I am so close to my participants in
my current study. In fact, they are more than just participants, they are my friends and family. I
did, however, feel a little apprehensive about interviewing my husband, Simon. I have heard
much of his past from him before; his is not a happy story for sure. I told myself that I need to
keep from becoming too emotional and just prepare the questions I would formulate from what
he told. On the other hand, I couldn’t become desensitized to the plight of the participants; I had
to maintain balance. I needed to make note of what Simon leaves out as I tell his story and what
he told me as a result of my questions. It felt so informal, natural. I wondered, “Is this really
research?” The answer of course was “yes” even though it felt like a conversation. This is
exactly what Clandinin and Connelly (2000) described when they declared, we develop close
relationships with participants as narrative researchers.
Context for Interview One
The inaugural interview begins in the early evening in June, the setting, a second story
apartment in the Greater Accra Region. Simon and I sat in the hall of the cement block
apartment. The louvers are open as is the front door to let the breeze stir the African air. Birds
are chirping nearby and are caught on the recording of the interview intertwining with Simon’s
voice. This is as quiet as this part of Ghana will get at this time of day. A main road is nearby
leading the way to the next junction for trucks, motorcycles, motos, tro-tros, and foot traffic. The
apartment is situated behind a concrete wall overlooking a small neighborhood of wood houses
with tin roofs and weatherworn red dirt paths winding through the structures where locals walk
by with their wares on their heads. In the distance I can hear the clanging of the bell of the man
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who makes house calls to trim nails with a razor blade. Another young man pushes a FanYo cart
with a bicycle horn, much like the ice cream trucks in America, selling pouches of icy yogurt for
one cedi. I am sitting in a brown cloth chair and Simon is on a matching brown cloth couch
probably manufactured in China. The two pieces form a 90 degree angle at the front door but do
not intersect. The open front door rests gently on the side of the couch. There is a round folding
table between us with the MacBook capturing the interview via PhotoBooth. The camera
captures a light green wall behind me and from time to time I am visible in the frame, but it is
never pointed toward Simon.
The interview begins with the one open-ended request that I proposed to ask each
participant, “Please tell me about your experiences growing up at the children’s home. Begin as
early as you can remember until now. Whenever you are ready.” Simon answered with a
sheepish “okay”. Simon narrates for approximately five minutes. Jovchelovitch and Bauer
(2000) posit the storyteller will give more detail the less the listener knows. Since I know Simon
very well, I knew his narration would be stunted. I was also prepared ahead of time for a short
narration from him because he is self-described as a “quiet person” or “shy”. I cultivated
questions as he was speaking in sequential order from birth to life in the Greater Accra Region
for a total of approximately five minutes. The questions I asked afterward centered around time
periods or events he brought up in this narration solely elaboration on the experiences he has
shared. I decided not to ask about the death of his father although it was a turning point in his
life; I decided to leave that that topic alone. Here I think of Deleuze (Jackson & Mazzei, 2011)
and his notion of desiring silence. I am sure Simon desires silence on this painful issue. He has
only spoken of his death once or twice in the two and a half years I have known him. He
described his dad in conversation as a tall man, a giant. I am sure this is an accurate memory of a
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small boy looking up at his father. Once I began to ask him questions, he became more relaxed
and the narration seemed more authentic, like a conversation. His voice became more natural
sounding the way he normally speaks rather than a story created for the recorder. The interview
became several mini narrations, each with its own coda. The reality of the interview was much
different from what I envisioned in the neatly packaged narrative interview format proposed by
Jovchelovitch and Bauer (2000). Regardless, the process of asking Simon follow up questions
was the same each time, like the ebb and flow of the tides of the ocean, mini narratives for each
exmanent question. It was good practice in a relaxed atmosphere for the next three interviews.
Traveling to the Central Region
The following week on Monday, I traveled to the Central Region of Ghana with my
husband of less than a year. This is the location my next three participants chose to conduct
interviews. The destination is a much more rural town where the makings of my dissertation
began. It is a wonderful place to be and it makes me sad at the same time. Emotions vascilate
within me as I sit in the Uber with my companion. I am reminded of my trip with USF in 2018
and following this same route last July to the same place to prepare for my wedding. The same
town where so many memories, good and bad, reside. I came with full luggage this time as I will
be cooking my own meals. In times past when I visited, I would eat at the orphanage until the
manager decided to charge outlandish prices for the small amount of food prepared. I have also
paid for meals prepared by the guest house in the past but almost always found fish hiding in the
food even though I don’t eat fish outside of canned tuna. The adjacent “food joint” was also
closed due to the pandemic and I was not sure of the variety of food choices offered in the event
it had reopen. I decided taking food and cooking on a single electric hotplate would be a better
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choice. I could always purchase food if I so desired. My husband and I moved into the modest
room we have stayed in several times before.
The guest house is a symmetrical cement block building with rooms on either side of the
two entryways. There is a small porch in front with a plastic portable table in the middle
surrounded by folding chairs. Inside, there are more of these tables and chairs stacked in what
would be the hall waiting to be rented out for events or set up in the large front lawn for various
events on the grounds. The lawn is surrounded by a tall cement wall with a large gate to let
vehicles pass through and a small door for foot traffic. It was hot in the car for the two-hour ride.
The seats were made of leather and the wind only cools so much of the car. I was relieved to exit
the vehicle and rest inside. Travel in Ghana is not like in America. There are potholes, traffic
and the windows of the car are always down to let fresh air and car exhaust in. The roads are not
all maintained as they should be and become increasingly primitive the farther away from Accra
you travel. This really just adds to the charm of Ghana. The conditions of the roads are a
reminder of how nature will reclaim what man builds if left unattended. The scenery is beautiful;
mountains with lush greenery replace those that were spotted with buildings along the way in the
Greater Accra Region. Rows of maize and cassava can be seen cascading down the sides of the
mountains that plummet into more greenery described here as “the bush”. I am always struck by
the beauty of Africa in its purest form when I travel. Banana and plantain trees are also abundant
as well as mango and paw-paw trees. Small structures are scattered along the roads with an
occasional gas station. As we drew near to our destination, more houses appear with container
shops selling milo, water, toffees and the like lining the road.
When we arrived, we were greeted by the manager who lead us to our home for the week.
We settled in the room and rested before going out. The first thing on my list was to visit the
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home to acclimate myself to the surroundings again. I needed to spend some time in the place
the participants talked about in the coming days. Later in the afternoon we walked to the football
(soccer) field where the older guys played a football match in the evening sunset. About threefourths of the field was mowed. Cement markers stand at each end signifying the goal mark. In
order to score, the ball must hit the marker which stands about one foot tall and is the size of a
four by four. The backdrop of the field is a seemingly untouched mountain with hidden trails and
structures at its base. To the right is the children’s home; the back of one of the school buildings
facing us; on the left, land and various houses.
Simon and I stayed for a few minutes and played with some of the girls in the home. My
husband took a speaker to play music from his phone. The three girls around the age of ten
danced and engaged horseplay. From time to time they would come and inspect my skin, my
hands, my painted nails, my hair. All were so different from theirs. They were also intrigued
with the size of my arms as most of them live on little more than rice and stew.
We sat on a wooden bench for a few minutes beside the field before we moved to the
basketball court that at one time had walls and served as classrooms. It is located between the
soccer field and the mountain sprawling in the distance. There is one goal post on the court with
a backboard made from pressboard which holds a loose rim. The other end has been taken over
by nature. The concrete beneath us was cracked and has given way to grass and wildflowers;
another example of nature recapturing its land. A male teenager from the home and my female
participant engaged in a game of one on one with a basketball that was losing its outer covering.
I joined Nana Adwoa changing the one on one game to two on one. My partner and I did pretty
well against the much more skilled, much taller and younger opponent. My only strength is my
defense. My shot was accurate, but the backboard did not serve much purpose. The light wood
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material deflected the ball on bank shots. Layups fell more frequently than outside shots. I
pushed past my physical limitations and age because we had spectators and I possess a very
competitive spirit even though we were not really keeping score.
It seemed in some strange way that I had travelled home. Things were easy with the
residents of the home; they expect visitors and welcome them especially returning ones
accompanied by former residents. I felt at peace playing until the sun went down. During the
moments of competitive rebounding I jammed the tip of my left pinky leaving it sore and a bit
crooked; another scar with a wonderful story to tell. These are the times I reminisce about, the
essence of what created bonds between my participants and me as we shared experiences which
connected us to together, the essence of narrative.
As dark began to fall, we made our way back to the guest house, through the grounds of
the children’s home to the main road. There were piles of cement block on the edge of the
outdated playground. I was told a wall was being constructed around the school. We passed a
few hand washing stations perched along the dirt road through the children’s home. The water
was housed in what are called Veronica buckets with spouts on metal stands and soap to help
combat the Coronavirus. The young girls who walked with us also sang a song about the buckets
used for good hygiene. It seemed the more things change in my world, the more they stay the
same at the children’s home. I was reminded of the narrative process described by Jovchelovitch
and Bauer (2000) after I revisited the children’s home. I was in the context of the stories that my
husband has told me about. I centered the home in my thoughts for the week. I created a mental
picture of the setting, people, and events to help me visualize where the events described to me
in the coming days. Spending time in the home also helped me to create the exmanent questions I
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had for the participants. These questions transformed into immanent questions and were asked in
the syntax of local speech.
Context for Interview Two
My second interview occurred in the Central Region of Ghana at a guest house just a
five-minute walk from the children’s home. This is where Koo Sika chose to complete his
interview. Koo Sika is twenty-seven, the second oldest participant in this study. He has
completed a Bachelor’s degree in Marketing from a university in the Greater Accra Region and
has completed one year of service to Ghana in the same area after obtaining his degree.
Koo Sika and I sat on the front porch of the guest home in plastic white folding chairs at
a white plastic folding table typically used at an outdoor picnic. He arrived as a few of us were
playing rounds of UNO. The atmosphere was jovial, and the day was quite warm. Koo Sika
joined in a couple of games and ate fried rice with chicken for lunch on the porch a couple of
hours before the interview. At the appointed time, our company left us to complete the interview
in mid-afternoon on Tuesday. I asked Koo Sika the same open-ended question I asked Simon
and he jumped right into his story.
Koo Sika’s story is quite different than the other participants’ stories. He had a sponsor
who took him to Accra for his education. As he was telling me about his experience, I thought
about the educational research in Ghana on the difference between rural and urban education. I
listened intently as I was already making connections. Koo Sika was taken to the children’s
home at the age of four after the dissolution of his parents’ marriage. His mother took him there
for care in the home until class three, the equivalent to grade 2 in America. Sponsors often come
to the children’s home to choose a child to support through school. This was how Koo Sika
described being chosen to leave with the sponsors, “They came to the orphanage home to
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sponsor one of the kids and then it was me. Mommy told me they can take me, so I have to stay
with them in Accra.”
He attended primary school while in the care of the sponsors. Koo Sika also attended
Junior High School (JHS) in Accra at a boarding school. He described going on vacation and
staying with the sponsor family on vacations, and did not return to the children’s home until after
he completed high school. Koo Sika’s experience of living at the home was generally positive
according to him. His perspective of the home seemed to be different than at least two of the
other participants. Koo Sika is grateful to the home for helping him with his education. He told
me “So um by God’s grace I think the home helped me a lot. I am happy for the experience that
they gave me. Yah, if it wasn’t the home, I wouldn’t be in school.” His experience living with
sponsors in a foster type of experience in an urban area supports the research of Akyeampong
et.al (2007) who found urban education was superior to rural education. It seemed that the urban
school was well equipped and prepared Koo Sika well for a tertiary education as Opoku-Asare
et. al (2015) described. He did not share difficulties with food, clothing, textbooks, or uniforms
while he was supported in the Greater Accra Region of Ghana.
Koo Sika remembered a time when the children’s home was in a different location and
was a ward when it relocated to its current location. I also came to understand the Daddy of the
home was not around at its inception. Koo Sika described a time that was prosperous and busy
when he arrived at the home as a young child.
Long, long time ago, the orphanage was here (points to town). It was not here
(points to current location). Just um, 30 minutes walk here. Eien (yes), just here. Mommy
talked to one of the chiefs in the town and he gave her a land there to establish the
orphanage there. So, the first building in the orphanage is where the summer hut is there.
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The building just in front of the summer house there. That is the first one that Mummy
started with. We were all there with her. Yah so we were there ‘til other sponsors came
to build the second one. The second one is the building where Nana Adwoa is sleeping.
After the second one was built, whereby, Daddy came. She had told us about Daddy
already that he was in the prison. He was in the prison whereby like we were always
praying, praying for him to be released. Always we’d be fasting fasting, always. ‘Cause
he is in the prison. So, one Saturday, Daddy came to the home. We all we went to hug
him and we welcome him. Then daddy told the story about how he went to the prison.
Yeah it was like, they had a big farm whereby the people were stealing the stuffs in the
farm so he has to set a trap then one day he set that trap and then, ehhh, it killed a
person.
Yeah the person died so he went to the prison and he, he was to the case was, he
was about to be sentenced to death. We don’t know what happened but they released
him. Then he came to the home. And when he came to the home, he helped mommy a lot.
We provided a lot of farms, a lot of farms here. Whereby we had one farm in the next
town. Where we had 100 plots where we grow mangoes, like 100 acres. A whole lot of
mangoes, and then another grove whereby they grow ummm…oranges. Oh, it’s a big
place. Yeah, already we have some in the home. He was the person who brought this
farming system in. and then he help us a lot because they, the farm in the next town.
When we were having these things, mangoes and other things, they pick it and take it to
big hotels to sell it there in Accra. We sell it there and we end with much, much money.
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This was something I did not know. I learned quite a bit about the home during my time
with Koo Sika. The information came from a clarifying question about the man referred to as
“daddy”. No other participant spoke of him during their interviews.
Time Together
After our interview, Koo Sika, Simon, and I, along with approximately 20 other adults
that grew up in the children’s home, traveled to a nearby pool to go for an evening swim. We all
piled into a tro-tro, a jalopy of a 15 passenger bus that threatened to fall apart as we trekked
down the pot hole infused road. These times are some of my best experiences in Ghana. The
camaraderie of the older males attests to one of the positives of growing up in the children’s
home. The last time we were at the pool, Nana Adwoa spoke of this idea while we were in the
pool. She said, “the one good thing about the home is the friendships.” I could feel it and saw it
in the hundreds of group photos and games played in the pool. I joined in the fun as they began
to play “Aqua Kwey”. This game was similar to “Marco Polo” but is played with eyes open; you
only need to tag someone no longer be “it.” I was caught one time in the pool. Soon after the
conclusion of the games and we dried off, we piled into our chariot for the ride home in the dark
with the same energy we arrived with. Ironically, on the way, my thoughts wandered to my
marriage and then to my participants. Junoirboe did not join us in the pool this time because he is
afraid to swim with the number of people we had in the pool. During my trip to Ghana in
October 2018, he almost drowned in the pool on the grounds of the Airbnb where we stayed.
Since then, he has been very cautious in the pool, especially since he is easily the smallest of all
the older males from the home and the least physically rowdy as well.
I wrote this in my journal about the journey home:
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“I sat next to Simon on the way back in the same tro-tro. I feel a bit special as one
of they guys told me they had a seat saved for me in the first row behind the driver’s seat.
I watched the driver on the way back. It was raining small still. The windshield was
fogged up but the driver had no hanky (I was surprised. Ghanaians always have one). He
used his hand to clear it off instead. Koo Sika helped him. We started down the red dirt
road that was succumbing to weathering and erosion from rain and gravity. We made it
through small ponds in the road, the tro tro swaying from left to right. When we reached
the main road to (sic) our destination in Central Region, I realized that there was only
one windshield wiper on the windshield. It was located on the passenger side. This
coupled with the fogged up windshield, pothole filled road and the rain, seemed a recipe
for disaster. We stopped to pick up something from Juniorboe. The sliding door on the
side would not open all the way nor would it completely close. It was quite comical, yet I
felt safe there with the guys and girls that grew up in the home.”
We arrived at the guest house damp and tired, ready for a shower and bed.
Context for Interview Three
The next morning, we awoke to Wednesday; the day allotted to interview Nana Adwoa,
my only female participant. Our interview took place sometime in the afternoon after lunch.
This is the way in Ghana, no specified time; time is relative to the latest or next meal. Since the
president of Ghana, Nana Addo Dankwa Akufo-Addo, announced the reopening of schools for
final year students, Nana Adwoa had gone to purchase a bus ticket in a larger town nearby. She
attended a university in the Northern Region, a twelve hour bus ride away.
Our time together was again spent on the front porch of the guest house at the plastic
table. Simon and the others left the grounds until our interview concluded. We talked for almost
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two hours although the interview portion was just shy of an hour. We moved inside upon the
completion of the interview as it began to rain. We played UNO, the favorite game of my
participants. Koo Sika came afterward and played with us as well. When the rain eased up a bit,
Simon rejoined us at the guest house and joined the game as well. As I sat in the hall of the
guest house I felt at home. Although we were all so different, one Obroni (white person) from
America, and three Obibinis (black person)from Ghana, we were one, at least for the moment. At
dinner, Simon went to his mom’s house to eat the fufu she pounded for him. I stayed in the room
and cooked noodles with cheese and tuna for dinner. Juniorboe met me at the guest house and
kept me company while he ate a rice dish from the restaurant attached to the guest house.
Context for Interview Four
Thursday morning was warm and inviting. Juniorboe came for his interview after a late
breakfast. Before we engaged in the interview, we again played UNO which hac become almost
obligatory whenever we visit. It was fun to watch him play against his peers because he is so
competitive. He won against them frequently and yelled “I’m the Boss!” and “Ofeetso”, the
name of a popular song by a Ghanaian artist called Stonebwoy. It means “f-you” in English but
is used by Juniorboe in a joking manner. At the beginning of the interview Juniorboe was
reserved and his speech was matter of fact but quickly showed emotion as he told the story about
his life and school experiences. I was emotional as I listened to him just as I was when I did the
literature review around orphanages in Ghana. I kept a straight and warm face to show I
understood and cared about his plight.
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Narrative Analysis
I concluded the interviews on a Thursday with the intent of returning to Accra on Friday.
However, we stayed in the Central Region until Monday. I was not ready to leave; I was
enjoying my time there with my participants. There was no rush since the borders were closed
and I worked online. I actually taught two classes from the guest house and continued to work
asynchronously from the Central Region thanks to the aid of a Wifi router I brought with us
when we traveled. Simon and I visited the home and cooked for the children on Friday, talked
with local people and played UNO on the front porch of the guest house throughout the
weekend. We were not busy, yet the time went by fast. We traveled home on Monday morning
after telling Junoirboe and Koo Sika goodbye. The Uber driver took us from the Central Region
to our home in Accra. It was a rare treat to travel in one car. Normally we have to stop in Kumasi
to change cars. I was content for the two hour ride, most of it in silence, as I reflected on the
week we spent with friends. When we returned home, we unpacked and rested.
A few days after returning home, I began to frequent Second Cup at Palace Mall to begin
the first step of my narrative analysis process, the transcription of the interviews as laid out by
Schutze (1983). I decided I would transcribe the interviews myself rather than send it to a
service. This allowed me the opportunity to hear the words, the inflection in their voices, hear the
volume and rate of speech, and listen for hesitations. Sometimes the pronunciation and syntax
was difficult to understand. Even though I lived with Simon for seven months during this
process, I went to a local coffee shop once or twice a week to transcribe alone to create the
distance from participants as Clandinin and Connelly (2000) advise researchers to do in order to
create research texts from the interviews. This was the most distance I could manage from
Simon. The employees at Second Cup got to know me and greeted me as Madam Hope. I
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became acquainted with many of the employees of Palace Mall and would be treated like royalty.
Simon said they treated me better than the Ghanaians because I white. I thought about how race
must be centered because of the effects of colonialism and the notion of white supremacy and
racial power was maintained over time.
Each interview took a few sessions to transcribe a Second Cup. I listened to the recorded
interviews along with transcripts to make sure I captured words, hesitations, volume, repetitions
etc. As I transcribed my first interview, I made notes on the word document about phrases I was
unsure of and wrote clarifying questions I had for Simon. I read and reread his words. I asked
him questions frequently either in person or texted him questions about the timing of events such
as a year to provide context. He always accommodated me even when I asked the question
multiple times.
I transcribed interviews in the order they occurred and I checked with each participant
when I had a question. As I transcribed Koo Sika’s interview, I sent him audio clips and asked
what he meant when he “made a mark” on his senior high school. He was told me he holds a
record for track and field there. I was also unsure about another topic he mentioned at “all girl”
or “all boy” high schools. He said sometimes “there are bad things such as lesbians and gays that
happen in those schools.” I thought those were his words but wanted to be sure because the topic
is not spoken of in Ghana. Homosexuality is taboo and there are laws criminalizing the act. I
drew the conclusion that he was probably more exposed to this topic than the other participants
since he attended school in the capital city where society is a bit more progressive and western
influence is more prominent. Homosexuality is more accepted in the west as compared to
Ghana; there is silence on this topic, probably desired silence as Delueze (1997) explained.
Simon shared a video with me about Ghana’s first transgender, Maxwell Okyere Opoku, now
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called “Angel Maxine”, a person who shared the story of her reassignment surgery in Europe on
Peace FM’s Entertainment Review, May 26, 2020. She shared the struggle to change genders
and the marginalization she experienced for doing so. Homosexuality was not a recurring theme
but silence on this topic clarified gender roles and helped me understand more of the culture.
I reached out to Juniorboe and Nana Adwoa for clarification as well. Most of the time I sent
audio clips to make sure I transcribed words I did not understand. When Junoirboe came to visit
us in July, I sat with him on the front porch and played the segments that were unclear to me. I
demarcated them by the time of the recording in my notes. He helped me with what he said and
offered more explanation of what he meant. It was during this visit that he had the opportunity
to review his transcription. I sent it to him via email and gave him my computer to review the
document. He perused through his words, smiled and nodded. That was the extent of his
feedback. On July 22, 2020, I emailed transcripts to Nana Adwoa, Koo Sika, and Simon as well
for their review. Nana Adwoa replied later in the day and said she had read them and thanked me
for understanding her. I had no response from Koo Sika about his transcription but he sent me a
message on Messenger and asked if I needed more information for my paper. He also told me he
would be glad to answer any other questions that I had.
After I transcribed interviews, I began to read each one. I made note of who did what,
when, where, and why, what Schutze (1983) calls the indexical text and non-indexical text,
expressions of values or wisdom. With the four documents open I would read about a topic and
remember another participant saying the same thing. I would search the transcripts for what was
said; the third step of the narrative process. I looked for the sequence of events in each story told
and found similarities and differences between the four accounts. Schutze’s (1983) third step of
narrative analysis is similar to constant comparative methods; reading and rereading while
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searching for commonalities. I copied and pasted similar stories onto a new word document. I
searched for whole accounts of events which were similar in each interview rather than just
words and phrases in the description of events. Then I looked for patterns that occurred within
and between stories; the fourth step of Schutze’s narrative analysis. This is when themes began
to emerge. Food insecurity, for example, was spoken of repeatedly. Of course, that term was not
in the transcription, but the stories of living without food, working for food at a young age, or
rushing to a dining hall for food occurred in most of the participants’ retellings of growing up at
the children’s home. As I read about them, I categorized each theme on separate documents with
the names of the participants and the account of the events. I chose a title for each theme. From
the themes, I put the stories together using the words of the participants without editing, to
support the discoveries, thus aligning with CRT on the value of experiential knowledge
conveyed through storytelling. The fifth step of my narrative analysis process was to bring the
stories together creating one narrative (Schutze, 1983). The final narrative is not told
sequentially, rather by themes that emerged during the process. Their stories are told as one
narrative woven together with one trajectory (Jovchelovitch & Bauer, 2000).
As themes emerged from stories, I recalled times we spent together and how each one of
the participants always wanted to meet to eat together. This is a cultural norm in America as
well but for my participants, I think, it represents something more. Simon “loves to cook” and
“loves food”. Nana Adwoa used the same words to describe her love of food and cooking as
well. Their love of food today may be a direct correlation to the lack of food they experienced
growing up and continue to experience at times into the present. Juniorboe and I have a running
joke about the amount of food he can eat at any given time. Since our first time eating in Osu in
2018, I have told him “I have faith in you,” which meant I believed he could eat the enormous
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amount of rice put in front of him. He would tell me “I can manage.” This phrase was used
sarcastically when we spoke but was how he described his situation with little food; he managed.
Nana Adwoa and Simon all used the same phrase when speaking of managing the small
resources they had to survive especially in boarding school.
On July 19, 2020 I journaled about the emerging themes as I listened to the interviews.
I am beginning to hear themes as I listen to the interviews again and again. One
theme is no love in the orphanage from Nana Adwoa. Simon talks about it when he talks
about his sister. Lack of food, food insecurity, Simon, Nana Adwoa, Juniorboe. Lack of
care in foster home- Juniorboe. Koo Sika speaks of lesbians and gays, Nana Adwoa and
Juniorboe speak of bullying in the home and at school, No money for things, Simon,
Nana, and Juniorboe.
As I grappled with writing the stories together as one, I decided to use the example of Dr.
Richards’ study “Every Word is True”: Stories of our Experiences in a Qualitative Research
Course. I used this format in my own writing by introducing the theme or topic then the words
from the participants that support the theme. On July 29, 2020 I wrote about using her research
as a mentor text.
I am at Second Cup after a roller coaster of a day yesterday. I just reread and
revised I am not sure how to continue writing. Dr. Richards would say I don’t have
writer’s block, I have readers block. I find myself reaching back thinking about what
Clandinin and Connelly say. I am reading “Every Word is True” for a clearer mental
picture. Although I am unsure of my writing style, I am sure of the similar trajectories of
the stories I have heard. I will read parts again of Dr. Richard’s work and perhaps call
her.
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I did not call her. I read her work and the work of others who had conducted narrative
inquiries. In the end, I told myself to just start writing 200 crappy words per day. So day after
day, I did just that until I completed chapter five. Once it was complete, I sent it to a peer to read
and give me feedback on the structure. I continued to read sections of other dissertations written
as a narrative but I found no standard way of writing and each topic was vastly different. I
decided to go with my own style modeled after Dr. Richards’ mentor text. I understood the most
important thing was to share the stories of my participants and stay true to their voices.
Discoveries
My four participants shared their truths about growing up in the children’s home in the
Central Region. Their stories support what I found in the literature surrounding orphanages in
Ghana. There were many trajectories and central themes that were blatantly apparent in three of
the retellings of life experiences. One participant’s experience differed from the others but is just
as valid. The themes that emerged from narrative analysis are explained through the words of
the adult orphans.
Fostering
Juniorboe
Juniorboe attended an urban primary school in the Greater Accra Region. Typically
children are sent to urban areas to gain access to a better education. However, his experience in a
fostered situation was one wrought with difficulty. During the six years he resided with the
sponsor, he “suffered: in the house. Juniorboe did not share specific details about what went on
in the sponsor’s home. His demeanor was enough for me to realize that the pain was great.
Even at the end of the interview when I asked questions to clarify events, I did not return to this
topic. Although he no longer lived in the foster home since he is a grown man, the absent
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presence of the events that occurred remained in his memories (Derrida, 1967). These are the
words he used to describe his living arrangement.
Sometimes people might not be having children, they would like to come and pick
some other children to go and help them. To cater for them, whilst catering for you, I am
helping them. Yes. Most people don’t have other kids. Some also have. Some do have
more kids and so sometimes when they come to pick kids for maybe adoption or maybe
sponsorship a whole lot. You see when you are not lucky you go to there to suffer more.
You go there to suffer more. Me, I was not fortunate.
They were all females so I was the only guy. But they were all grown. They were
all grown up. Some were in SHS and some were in the university. The tertiary level. So I
came as a small boy. Yeah so I used to be helping there. So the sponsor had children but
they were grown up. Yeah they were really really grown up. So the sponsor needed
someone who was much younger. Someone to send someone to do a whole lot of work for
her. That is why I am sure they came to pick me just for helping.
Koo Sika
Koo Sika also had a sponsor who took him to the Greater Accra Region for school. He
had a positive experience with his foster family. He explained he was with the family until he
graduated from high school.
Yah so I was there until I completed umm, JHS then I have to go to a senior high.
I went to the senior high… at the Central Region… and then… for four years yah for four
years and then after the after the senior high then the sponsorship close because it was a
deal, that after then they have to sponsor me for primary, JHS, and the senior high. So,
by God grace I graduated then I came home. I came here. I came back to the orphanage.
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“So, life in the home is a different thing altogether.”
Simon

Food insecurity
“Honestly the food sucks. The food sorry, sorry sucks.. Oh God the food sucks.” Nana
Adwoa was light-hearted when she described the food at the home this way but she really meant
it. “So, for food you can manage what you are given for survival right. Yes.” The experience of
food insecurity was shared by Junoirboe, Nana Adwoa, and Simon. Koo Sika never spoke of
issues with food.
Simon. During my interview with Simon, he shared with me several instances of going
without food without addressing hunger directly. He shared what is was like to attend junior high
school in the nearby town. The children’s home only taught students in primary grades at that
time therefore, he walked to school in the town with others in the home his age.
If you want (to) be in the school early you can’t eat from the home before you go
and that time 2006… I think they were giving us, is it one cedi? For school from morning
to 2:30 in the afternoon, if you want that money. So, you can decide to eat breakfast in
the home before you go. But if you don’t want to be late you go early in the morning.
When they cook for you in the home, they give you the one cedi then you will eat that one
for your breakfast… also sometimes like 7:30 in the morning. At 7:30, by the time you
walk from the home to the school they will start lesson already. So, most of the time we
don’t eat because we were five in my school…. and when we walk back, sometimes when
we are lucky, we will get lunch to eat in the home, but sometime if there is no food….. So,
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it’s like when you are fast when you close, that is when you get lunch to eat. But if your
school don’t close early, when you come back you have to wait until dinner is ready
before you eat.
According to Simon, there is no one that makes sure that all children are fed. If the
children do not join the queue for food at the right time, they go hungry. I have never seen
snacks served by the home. The children only eat something other than the meals prepared in
bulk for them only when visitors take food or snacks to the home.
To give some perspective, one Ghana Cedi is approximately twenty cents. It can buy
some fried dough made from maize or beans, gari, bofrot (a type of doughnut), and a water
sachet, packaged in a small plastic pouch, or possibly porridge served in a plastic bag. It is very
little money but when children have it, they are happy. Oftentimes when I sat in traffic or at a
stoplight in the Greater Accra Region, street children would come to the car for money. The
smallest amount makes a difference for them because there is no free water or social welfare in
Ghana. Even the smallest amount will help keep them alive.
Nana Adwoa. Nana Adwoa also spoke of food insecurity frequently in her interview.
She spoke of food issues in the home beyond just the quantity and irregularity of having food.
You see every child, that’s the problem we are facing. Every child is different but
here everybody is treated as equal. But every child is different, but the food honestly, I
don’t like but you are supposed to eat and if you wouldn’t eat it then you might go to bed
hungry. Then in the morning they might cook something that you don’t like eatin’. And
you know breakfast is the most important meal of the day. So, imagine if it is something
you can’t eat.
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This was something I had not considered prior to her response, even when I was in
Ghana the first time. I witnessed the children with plastic bags full of rice with some stew made
from tomatoes frequently. I never stopped to think that maybe the children dislike the food they
are given. This gave me pause. I thought about American culture and how much food we waste,
how we have access to food twenty-four hours a day, and how I cannot relate to this. The closest
experience that I can compare this to is when our USF group worked at the home for two weeks.
As the days waned, so did the amount of food Nana Adwoa prepared for us. Even if there was
not something cooked that I liked, I could have gone to buy something from a shop or a vendor
on the street, a luxury the children in the home do not have. The thought of the children going
hungry haunted me.
Nana Adwoa experienced issues with food long before coming to the orphanage. She was
left alone in the town to fend for herself by her grandmother after her mother left her in her care.
I have so much respect for her fighting spirit.
I was not big when I was brought there ok. I had my own experiences. I was left
aloneoo. Ok. I was left there for like the whole time. I had to like walk on the street go to
the market. I was very young. This woman was selling onions, you know onions right? So,
she pick out the big, big ones and she said I go and pick the small, small ones. I put them
on a small plate and I would go to the market, I was very smalloo, and see if I can sell it
and buy gari. Do you know gari? Yeah gari and some sugar and I can eat something for
a day…
Ok so I went to the home. No, I didn’t go to the home. Actually, I grew up here
(points to the area across from where we are sitting). My mom brought me to my
grandmom to this town in (sic) Central Region. But then they left me here alone. So, I
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was roaming the street and everything. I wasn’t going to school around three to four
years, aha, so, we had white people living here from the orphanage, they had an
apartment here so whenever they would eat, whatever they left, I would go and eat
everything. They realized I was always coming to eat their leftover and they pick me and
were like why, what’s wrong? Why aren’t you going to school? I was like ok, I live alone
without my parents. So, they took me in they pack me and they sent me to school in the
orphanage. When they were leaving for, I think they were from Germany, and when they
were going back, they sent me to the orphanage. And the first year and then, mummy
gave me to sister Hajia so I help her cook and then clean and I was helping out at the
babies too.
This was how she started her story. So many emotions hit me all at once I heard just
these few sentences from her. I recognized my western viewpoint and more importantly my
perspective of a mother of four. Just as the first time I heard Simon’s story, I felt judgmental
toward her parents for not taking care of their children. My thoughts quickly turned. I could not
possibly understand the plight of the women in Ghana nor the circumstances surrounding the
abandonment. I wanted to cry, to hug her, and to tell her how proud I was of her for success, but
instead, I continued to listen as I pushed the rush of emotions down into the pit of my soul just as
her grandmother must have done when she left her in the town alone.
Juniorboe. Food insecurity spans beyond the home for three of the participants.
Junoirboe went to live with sponsors for approximately six years from age six to twelve. He
described the experience in Accra with this sponsor:
I really faced through a whole lot of problems. For examples (he is speaking so
quietly it is hard to hear) like feeding problems, like feeding, it’s like (pops lips) a whole
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lot. I think I reach primary five going to primary 6. So, when I was around 12 years, in
fact I couldn’t bear that kind of burden, I couldn’t bear it anymore so I just I just I sat
down and planned. What can I do because… I was really facing trouble so I sat down
and thought, “this place is not helping me so I think I have to come back to where I was.”
As he described this time in his life, his demeanor was melancholy.
For a second I thought how unfair this was for him and I experienced a bit of guilt for
asking him to share his story. This moment passed quickly though as I thought about how
therapeutic it was for me to talk about trauma in my life. I also thought about the Writing as
Inquiry class I took with Dr. Richards and how this course allowed me to write about my
experience when I became disheartened with my teaching position in public schools which lead
to my leave of absence, resignation, and transformation into the woman who would travel to
Ghana with USF study abroad against all odds.
Juniorboe continued his story about a sponsorship in Accra. His story was quite different
than Koo Sika’s. He describes learning of his sponsorship this way:
Yeah you see, I was schooling at the orphanage. As life was moving on, when I
was, I think I was at the age of five to six years, yeah, I went for a sponsorship. When I
say I went for a sponsorship, like, I was being ehhh, someone like, someone came to like
pick me to stay with her. To go and spend some time. It’s like Adoption but not really
adoption. Somebody just came around to take me. Let me just say that somebody came
and just adopted me. Yeah, adopted me. So, I went to stay with the person for some, let
me say, some six years.” And I was schooling. I used to be helping the person at home
and everything. But you see, life wasn’t easy. Yeah….. I,I,I, really went through a lot, I
really went through a lot and whilst I stayed with this person, my life wasn’t easy.
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Sometimes you staying with somebody, sometimes the person might not treat you as
maybe as their own daughter or son. In fact, I really, really, really went through a whole
lot, a whole lot, whole, whole, whole lot.
Junoirboe left the sponsors home at the age of twelve with money he gathered from
friends at school and used it to go back to the Central Region. I was astonished at his sense of
self-care, advocacy for himself and follow the path he needed to.
So… I tried and… ehmm..I think some of my friends, some of my classmates gave
me some money …(unintelligible) one time I just gathered all my stuffs and came to (the
Central Region). So, when I came back, mommy saw me and was really surprised
because they have sent me to sponsorship, and now I am back, why, what happened
(speaking very quietly again). And I want to stay in the home. I was cool (hard to hear
what he is saying) when I came back. How are you not going to take me back. I was 12
years and I came back. So, I was 12 getting to the age of 13 years. So, I wanted to further
my education. So, I went back to class 5, form 5 yeah. So, I was in form 5. You see
(louder now) the people never bothered to even call about my whereabout. They never
even try to…like they were not even bothered which…in fact, like huh, I really passed
through a lot. Sometimes yeah it was..
Unlike Simon, and Nana Adwoa, Junoirboe attended JHS in a boarding school after he
made his way back to the home from the sponsor’s home. He described the difficulties he
experienced there as well
You see, whiles I am in the boarding house, sometimes I really passed through
hard times like sometimes money to feed myself. Yeah you see me going to Swedru, it was
part of mommy’s plan for me to go to Swedru. Yeah, also too sometime like, I would be
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suffering from some food shortage and sometimes pocket money to feed myself. I always
have to depend on the dining food. The school feeding food. So, I always have to just and
sometimes too, you see, not all the food that you like, some of the food that you didn’t
like, and me not having any money on me, I have to starve.
JHS and SHS Structure
In Ghana, senior high schools are all boarding house type of schools. Simon described the
structure of the school; he woke early in the morning to clean the common areas and help care
for younger comrades.
My school we wake up morning at 4 o’clock. If you are a first year student you have to
wake up like 3:30 go to the washroom and clean there, wash the floor and before the
seniors, those who are in form 3 or form 4 would wake up. So after, if you are first year,
if you wake up at that 3:30 after you are done cleaning the washroom you will bath and
wear your school uniform and sit on the bed til 5:30 then you go out. When it is five, all
the seniors too will bath. Then we have a morning devotion, church for 15 minutes. So
after that church we go to the campus… and sweep and go for silence hour, morning
classes and our first break is 9 o’clock and the second one is 12:30. So our first break
you can go to your room or where you sleep to get something in your bag to eat or if you
have money you can buy something to eat. It depend what you have. That is the first
break but the second break its your lunch time the same like the first break, you eat what
you have. Then we close we go back to class 1 o’clock. Then We go and stay in the class
for two hours. Class go to 3 o’clock-So then 3 o’clock when school close you can come
and have a nap. Until 6. When it is 6 o’clock in the evening, you have to bath again. And
then we go for evening classes. They start from 7 o’clock to 9, two hours. So after the
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evening classes for two hours we go for evening devotion again, the church. That one
takes like 30 minutes. So, after the evening devotion, we go back to sleep again.
Similarly, Koo Sika described the structure of his senior high school in the following manner:
So, there are rules and regulations that you have to follow. We have our dining hall. We
have a dining time, school time. The time we normally wake up at dawn, 4:00. The
various houses, the various houses have to I mean, sweep their dormatories. So, when it’s
5 then you have to go take your bath and we all gather at the assembly hall. After
assembly, you go to class. We go to class and when it is 7:00 you come back to the dining
hall to eat and then go back to take class again. And then when it is 12:30 you come back
for our lunch. We all gather in the dining hall. The whole school. It is compulsory. There
is rules and regulations. If you don’t come, you will be punished. The punishment is very
severe. They can do it. There are more bushes that you can reach. They can just get a
cane and they can reach. Or they can give you other punishment. Yah. More punishments
are there. So. you just have to follow. And then in the boarding house too, you see they
have seniors, juniors, form 1, form2, form 3, and always the form 3 are the seniors. So
always you have to respect them.
Food Insecurity in the Boarding Schools
Nana Adwoa, Simon, and Juniorboe all spoke about the lack of food in their interviews
with me. Even though each lived on a campus for high school, Simon’s situation was a bit
different as there was no dining hall. It seemed that with or without the dining hall, food
insecurity remained a constant in their lives.
Simon explained he was not given much money to buy food in the technical high school
in a subtle yet profound way.
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mmmm the senior high school ……my school I had was I don’t know, it was a
boarding school but they don’t cook for us. We have to, we have to, buy food from your
money. The money I get from the home. Mmhmm and the money was not much it was
really less but that is what they give you from the home, and that is what you have to use.
(The home) give us gari, sugar, and some biscuits…
Nana Adwoa told me, if you did not get to the dining hall in her high school on time,
there may not be any food, “Yeah they have a dining hall.. I like rice, rice is ok with me. I love
rice honestly… That is like my favorite ingredient. You have to be early to get food. You have to
rush to get food. If you are late, you will not get food. That’s how it is.”
Junoirboe also spoke of issues at the boarding house with food as well stating, “The
seniors, they used to be bullying us a whole lot. Sometimes, in fact, a whole lot, a whole lot of,
sometimes you can just go to the dining hall and seniors have come for the whole food. Yeah,
they term it to be a lifestyle, a school lifestyle. They think it to be a school lifestyle.”
Koo Sika did not speak of food insecurity. He may have chosen to leave this out because
of the experiences he had in the urban schools with the foster family. I am sure he was well taken
care of with his family in Accra, but food at the home is not plentiful. He may not want to speak
poorly of the home since it is still his lifeline. I was inclined to think of Deleuze (1997) and his
notion of desiring silence here. Koo Sika was grateful for his experiences at the home as he
stated but preferred to remain silent on the topic of food insecurity. It was something he chose to
leave out of his story, so it is a nonissue.
Even though Juniorboe was in the Greater Accra Region and attended an urban school for
his primary education, his situation was one wrought with difficulty. During the six years he
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resided with the sponsor, he said he suffered in the house. Juniorboe did not share specific
details about what went on in the sponsor’s home. His demeanor was enough for me to realize
the pain must have been great. During the questioning phase of the interview when I asked
clarifying questions about events, I did not return to this topic.
Sometimes people might not be having children, they would like to come and pick some
other children to go and help them. To cater for them, whilst catering for you, I am
helping them. Yes. Most people don’t have other kids. Some also have. Some do have
more kids and so sometimes when they come to pick kids for maybe adoption or maybe
sponsorship a whole lot. You see when you are not lucky you go to there to suffer more.
You go there to suffer more. Me, I was not fortunate.They were all females so I was the
only guy. But they were all grown. They were all grown up. Some were in SHS and some
were in the university. The tertiary level. So, I came as a small boy. Yeah so, I used to be
helping there. So, the sponsor had children but they were grown up. Yeah, they were
really, really grown up. So, the sponsor needed someone who was much younger.
Someone to send someone to do a whole lot of work for her. That is why I am sure they
came to pick me just for helping.
Although both Koo Sika and Junoirboe lived in an urban area with a sponsor, they had
very different experiences. Junoirboe was unhappy whereas Koo Sika was very happy in his
environment even though he was bored at the house at times. This theme warrants more
explanation in chapter six.
Bullying
Another theme from the stories was the bullying faced not only in the home but in school
as well. Nana Adwoa was not only left by her mom, then grand-mom, and the white couple,
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from Germany, she was bullied in the home. In the very place that should be a safe haven for
marginalized children, there was no solace. She was marginalized no matter where she laid her
head at night.
…honestly there is a lot of bullying in the home. Mmm there is a lot of bullying in the
home. Your head is big, I used to have a very big head so…your head is big and they are
calling me names and everything so I was always away, always in the library reading a
book or maybe watching a movie. That’s the only thing I was doing. You never find me
sitting with people or talking. They even call me that I am anti-social now a days but I’m
like that is how I grew up.
Nana Adwoa also experienced bullying at her high school due to her social status. She
shared details about one specific incident but speaks of other incidents in general terms.
I think I got to a point, I was in class and one girl told me, hey you. Who do you think you
are? You even schooled in a poor town. I was like hey, you pay my school fees. (She
laughs). We have big people there like teachers and then house mistresses and
everything, but it is who you know. You can’t go and talk to them about anything unless
someone steals your gari or maybe your food and you are like ok. Please, someone stole
my food and they like ok so what should we do? They can’t do anything about it, so you
have to go back. Things like that.
After I reflected on these words, I was reminded of the years I spent as a public school
teacher in North Carolina and Florida. I remembered the countless times I dealt with bullying or
unkind behavior toward one another. My students knew that they had an ally in me, someone
who cared. I understood the pain on both sides, the bully with the need to be dominant and the
one being bullied who was hurt from the words or actions of the bully. I can not imagine not
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having a safe place in the school for my own children or myself. I considered the Ghanaian
culture and perspective. Perhaps the tacit ideology from policies created by westerners also
perpetuated social inequality as Delgado and Richards (2012) describe in the critique of
liberalism tenant.
My perspective of her plight is situated as an outsider due to my western viewpoint.
However, kindness and affection are universal. We are all humans with basic needs. Nana
Adwoa suffered from emotional distress and was left to deal with the pain on her own. As I
listened to her story, I felt pain and confusion she spoke of and I hurt for her. I could hear the
pain in her voice as she spoke of her unmet needs. The trace of the unkind treatment she received
was apparent as she spoke (Derrida, 1967).
I felt an internal conflict about the judgmental attitude I had toward care takers who I
perceived as remaining silent on these issues in school. However, I resolved my thoughts to be
compassion for her plight. Blame cannot be placed on any one person or place rather the
educational system as a whole. Love transcends culture, borders, time, and space; it should also
permeate the walls of institutions.
Juniorboe also experienced bullying in the secondary school in the Eastern Region of
Ghana. It seemed in boarding school seniors had a special privileges in the school. Again there
seemed to be no recourse for the actions of those who mistreated others in his high school.
Juniorboe experienced marginalization in the boarding school which he perceived as a normal
occurrence.
They were really caning us and it was really a whole lot of stuff. It was not easy, it
was not easy and you see, I passed through this this (much louder than before) some of
this I passed through when I was in the junior high so I saw it to be normal. In JHS and
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SHS yeah, in SHS they sometimes say cane you, they will tell you to open your box. They
will just pick any food stuffs of their choice. When you complain, they will cane you.
Yeah, they will always tell you, a senior is always right, yeah. In fact, we really
passed through hard times in school. We really, really, really passed through hard times.
It was not easy. People were just stealing our clothes. When we just wash and you just
dry and they will just steal it. Stealing our food stuffs, the little money we had on us they
were stealing it. In fact, it was not easy. Imagine a dormitory with a whole lot of different
kind of people all together. And all these different kind of people have so many different
behaviors. Yeah, so it was not easy. You just have to adapt. It was not really, really,
really not easy. We have really passed through, really passed through hard times. Yeah.
God being so good.
He also told me the adults there really don’t deal with the issues either. This mirrors
what Nana Adwoa said about her all-girls school in the Central Region. The students must
depend on one another in order to survive while attending school.
Lack of basic needs
The three participants who attended school without the assistance of a sponsor described
times in life when they went without basic needs. Although there is a free education system in
Ghana, the lack of uniforms and school fees can interrupt students’ educational progress. The
lack of money for textbooks, school fees, exams, and uniforms were hardships Nana Adwoa,
Simon, and Juniorboe experienced. The need for clothing was an issue at the children’s home
and at the boarding school. They were not entirely supported with what they needed.
Clothing. Nana Adwoa was emotional as she discussed the children who presently live at
the home. She explained what it was like to live without basic necessity of clothing. She also
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included herself in this account. I could see her empathy for the children because she had
experienced the same hardship.
But you see, boys need new boxers, shirts, when there is new uniform in school,
you are supposed to get some. But you can’t get some. But the kids who have parents and
have a little bit of money, they can get some. But when you are a fully orphaned or fully
abandoned child, mommy will never pay for that. Oh no. No, no, no, no. I don’t
remember her paying for any of my school uniforms. When I was in high school, one of
the teachers bought me a uniform.
But the home doesn’t do like small, small petty things, no birthdays, they watch
movies a lot. They watch kids and do their birthdays. They watch kids play football with
like, they watch kids, I mean have NICE clothes and everything and then you would want
to get some and then it’s like you are stuck, like you are stuck in a hole.
You think, I can’t even go to mommy and ask her for pads. Cause the more you meet her
(makes fussing sounds). So, I hate going to see her in the morning. That’s the issue and
then, I am then I am going to university this week. A lot of girls feel the same problem.
You can’t even go to her and ask for money. I want money to buy panties or braids?
Nana Adwoa was passionate as she discussed this topic. I am not sure if it was pain she
was felt in the past or her desire for the mommy of the home to treat the children that live at her
children’s home like family that created this passion. Regardless, she expressed raw emotion as
she spoke.
When Simon was in the children’s home, he managed with the one uniform he was given
to wear to school at the children’s home. “ …sometime like they sew uniform for us in the home.
It takes a looong time before we change it again. So sometime maybe when you wear your short
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and the top is dirty you can wear maybe a thin white top and wash the school uniform so the next
day you can wear the school uniform.”
At the children’s home, there were no extra uniforms to be passed down to the younger
children at the home as Simon described in his high school. He managed what he was given and
did not expect he would be given more.
As students transition to boarding school at the secondary level, they had move to the
school usually by public transportation. No one escorted the participants from the home to their
new school or helped them move the things they needed. Simon shared his experience as he
moved to boarding school.
They will just give you the money for transportation, and even the money for
school, for high school that they cook for them, maybe be like 80 cedis, and the 80 cedis
you have to use it for the whole three months, three and a half months, sometimes it is
four months. I think when I was in the secondary school, senior high school, the first
time they were giving us 50 cedis and transportation, 20 cedis,(plus) so the 50 cedis you
have to manage it how you want it.
Foe senior high school Simon attended a technical school where the uniforms were sewn
right at the school. Ten uniform pieces were included in the school fees. Four pieces were for
Monday through Friday, two pieces for Friday wear, two for Saturday, like sportswear, and one
for Sunday wear for church. In addition four uniforms were given to him due to the benevolence
of his “school fathers”, older students who were in their final year. They gave the uniforms to
him upon graduation.
But in the senior high school, the uniform, the school cloth everything is part of
the school fees. For me in my school, they were even sewing the school uniform in the
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school because it is a technical school. …if some of the uniform destroys unless you get
money to buy a new one and if you don’t get money…When I was in form one, I had like
almost four school fathers, one in form four one in form two, one in form three. So, when
the form four one was going, he gave me one. The form three, he gave me two pants. So,
when I was also leaving, I gave mine to some of my school sons.
Luckily Simon had a support system and a sponsor who paid the fees which supplied him
with the uniforms he needed. However, he still did without other basic necessities. Even though
some of the items were available in the home, they were not always given to those who were
under their care. This was one of the few times he spoke of his emotions, “Sometimes, more
soap, more sugar is in the orphanage but the woman can decide that they should give you three
soap and that three soap is like for three months. So, when you see your other friend and they
bring something to school, maybe your mood will change and you will feel sad.”
Simon’s recalled times when his mom would help, but as a widow it was hard for her.
Her inability to provide for him was the reason he was in the home for fourteen years.
She was staying with the mother in the village. My mom was staying with her
mother in the village. So…I think one time, ummm, like she might give us something in
the home like gari, and it’s not much. I might have to use some of my money, my school
money, to drive to go to my mom. And my mom have to make some of the gari because
she was working in the farm. So, the gari, they get it from cassava, so she would make
that for me, and I will go straight to school. Because I don’t think she will get money for
me so that was the only thing she was helping me.
Money and Food. Junoirboe also received uniforms as part of his fees. He said,
“Actually, one thing is, that when you pay your fees, when you pay your fees, they add all the
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uniforms to it.” What he lacked was other basic needs that are addressed in the literature. He told
me his biggest concerns in school were money and food.
So, my main challenges in the boarding house was with feeding and pocket money
and some money to be buying some textbooks also. Yeah so feeding, pocket money, and
some monies to buy books also. It was really a big challenge. And also for some time, I
was suffering from fees also. Fees, fees, how to pay my fees. When I went first they were
able to pay all my fees. But the next time they were only able to pay half. Yeah half.
Which really affected me in my exams. Sometimes I won’t be able to write exams. Yeah,
Sometimes I will be writing exams and I won’t be able to complete it and they will come
and sack it. But Those that have not paid their fees, are not allowed to write exams. I
have been through a whole lot, yeah. Hectic moments.
The transition to college for Juniorboe was not much different. During the questioning
phase of the interview, I asked him about what he would take with him to school as he returned
for six weeks to complete the interrupted school year due to the pandemic. He described the
typical food items that he would take and how the home would support him.
Food stuffs. Ok. Normally our food stuffs are rice, oil and some tomatoes and
maybe some drinks. Apart from that maybe yeah apart from that. That is the majority. So,
when you receive your pocket, like which I don’t receive pocket money from… I don’t
receive pocket money like this. I have not received pocket money, yeah. I have not
received pocket money. Yeah. Maybe like when they give like transportation. Maybe like
lorry fare, like lorry fare maybe like 100 cedis is your lorry fare. Maybe when we go to
school, when you go to school, out of the lorry fare, out of the transport fare, there is
some change left like 50 cedis or 40 cedis, that is what you have to keep on you. So small,
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small money. You see my case is different. I don’t really have a sponsor as like the other
boys, like Solution. When you are going to your school, when you are going to school,
they give us food stuffs yeah. So that I can’t really tell. Once they start but I am sure they
will give us something. I am sure they will give us something. But I am not sure it will be
much. They will say that maybe you are just going to take exams. Yeah, actually when I
was going to school, (speaking about college) mommy pleaded to Corrina, and Corrina
sent the money to pay my fees also. Yeah so, I think this semester is when Corrina
supported me. That was just my fees. It was not my books and things. That was Just this
semester. That is when Corrina helped. Apart from that Corrina don’t help me.
The lack money for school and incidentals continued to be an issue for Junoirboe. Several
times he has reached out to me to ask for some money to complete his final project, to buy forms
for his national service, and even money to complete the final semester for his diploma from the
two-year program at the university, in music education.
I remember, you help me by you taking me to Osu to buy some book for me yeah. The
SAT studies prep book yeah. And you told me to at least try to study to have my grammar
to study to take part in some exams. Actually, it was my dream to further my education
outside. That is really, really one of my dreams to further my education outside. So, I
really, really thank you and I really appreciate that also for showing all the concern and
caring and love to me. So then like we met in Ghana and me not starting the SAT, I tried
applying for the university in Ghana. God being so good I got it. I am now a student at
the University of Education at Winneba and I am studying music education. I chose two
years, yeah, I chose two years. Depending on financial purpose. Actually, I did not have
someone that was like a sponsor who was paying my fees so I changed to two years. And
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God being so good, sometimes you have been helping me with some pocket money, some
hostel fees I really just say thank you to you because I really see that you are really an
angel that God sent to be helping me and I am really, really much grateful to you for
showing up so you have been helping me small, small, small.
So, God being so good I am about completing, I am in my final year. So, I am
studying a diploma in music. So, this is my last semester. I am about completing. Until
this whole Covid thing just came up. So, we are having lectures online. Hoping to
complete school very soon. The government came out to announce that we are to report
back to school on 15th June. That is coming Monday. So, we are preparing to come now.
We had some month to visit now we will go back just to write our exams. I am sure I
won’t stay in school for like 2 months. A month and some weeks. Yeah. So, we go and
prepare ourselves, and prepare our final compositions which you also help me get my
final composition. In fact, I also say a very big thank you also for that one, for you paying
my final year composition fee and studio works fee and by God’s grace my final
composition is now out. So, I will just perform it live in school yeah…yes completing. I
am sure by God’s grace I am going to come out with flying colors.

Medical care was a topic rarely discussed. Luckily, Simon was very healthy and did not
need much care other than for prevention. Children who fall ill in the home could visit the
infirmary but there was no doctor on the grounds. Simon spoke of a time when his third born
sister was sick and in need of immediate care. Since he is the oldest, the family called on him for
help frequently. This is a cultural norm in Ghana especially since his father is gone and he is a
man. Here is what he shared with me:
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Because my other sister, the third born, she went to a school in the Eastern Region. One
time she was there and I was in Cape Coast. So, she was very sick, and she called me,
and I also called the home that my sister was sick. So, I think they need someone in the
school. So, I was having money, so I send it to her. She gave the money to a school sister.
So, the school sister send her to the hospital there before they were sending someone
from the home to go and see her.
Koo Sika did not talk about medical care during the interview. However, he has required
medical care more frequently than my other participants. He had cataract surgery twice in the
time I have known him and had to use special eye drops. There have been times he needed the
medicine and did not have the money for it. Simon and I have helped him a couple of times with
eye drops and other medicine such as ibuprophen or malaria medication.
Clothing standard
The literature on schools clearly showed that urban schools have better buildings,
supplies, test scores and the like as compared to rural schools. Koo Sika had the benefit of going
to a school in an urban area for some of primary and JHS. His high school was located in the
Central Region. He had the benefit of sponsors in an upper middle-class area of the Greater
Accra Region, very near the apartment I shared with Simon. He and Nana Adwoa spoke of a
clothing standard in the Greater Accra Region and in the Central Region in their interviews.
Simon also spoke of how people talked about him if they saw you wearing the same clothes
repeatedly. Nana Adwoa explained to me the reason she wanted to continue school to complete
her four year degree in the Northern Region as opposed to the Greater Accra Region. She shared
with me she did not want to experience judgement for not “living up to the standard” of the
urban area.
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I go to Accra, you learn to buy clothes. You want to look nice and everything.
Nahh. Maybe enjoy it. But my campus you can just wear pants and top. I can wear this to
lectures. Like anything. Slippers. But Accra, there is like a standard for you to live (holds
hand up in the air to show a level. In Accra there is a standard in East Legon, there is a
standard. If you dress differently then they will laugh at you. Nah
Koo Sika also spoke of the need to dress well or others would talk about you at school.
You see some time it give the guys the opportunity to dress well because when they get to
campus they have to see the girls. (I laugh at this statement). The girls will sometimes
gossip about you that this guy is not dressing well or something yah. So, everybody is
very cautious there.
In a conversation one day as I was preparing to write at Second Cup, a coffee shop
located in a mall, Simon stated he needed to iron something to wear. He said if people saw him
wearing the same clothes as the week before, they would talk about him. He said, “I know my
people.” Fashion is universal even in high school. Students desire to wear fashionable clothing
and the desire to fit in with peers does not seem much different than what is seen in schools in
the United States. This theme is important to this inquiry because it described another way
orphans are marginalization further because they did not have the means to purchase the most
basic items. They received little support from those entrusted with their care. I did not ask
Simon about whether or not he received the same kind of treatment at his high school. However,
his statement lead me to think he has experienced this in the past. I am sure he has heard
statements made about him or about others because of attire in the past. The desire to silence
those voices might explain why Junoirboe and Simon always look so well-groomed and take
such good care of their clothes.
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Emotional support and love
Love in the home. The children’s home can house between eighty and one-hundred
twenty children at any given time. According to Simon, each mama from the town looked after
six or seven children making sure their clothes are washed, that they are fed, they bathed each
day, and are in bed each night. Sometimes the older guys in the home also shared this
responsibility as Simon shared in his interview. He described the elder orphans caring for the
younger ones.
Like guys in the home, guys like, 10 years, 12 years, they share them for the older guys. I
had like maybe six guys, small guys that I was taking care of. So, every morning I have to
wake up like 4:30, then I will take all of them to the washroom, they will bath. When we
are back in the room they will wear something then we will go to church. So, after the
church I will have to make sure they all wear their school uniform and go to school. Then
after school, we have to make sure they come home and bath again and they can do their
homeworks. So that is it. So, I was staying with the kids in the same room.
Simon did not have take care of the children, but he enjoyed helping with the preteen
boys, so he stayed in the room to help take care of them. I wondered how many others took care
of the smaller children in the home as he did.
As students went to boarding school, the support of the mamas ended there. Those who
grew up in the home had to take care of themselves in the school setting. Often times for wards
of the home it was an emotional time. They received no visitors at school like their peers and
even at graduation, they were left to deal with things on their own. Simon described times when
he needed a parent or guardian to visit the boarding school but no one went.
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When you are in the senior high school, some time they have something like PTA
meeting. Parents have to come to the school too, they will be having like parent meeting,
they have to come listen to what is going on. And if you are in the home, it depends, some
time you will tell them this is what is going on and nobody will come. Even when I
finished school, my graduation, I don’t think they came. I told them I am finishing school
and I am doing my graduation. So, I have to call my school son, the parents. That’s why
sometimes, I think I don’t know, I think I like school sons because it was my school son’s
parents who came for my graduation. I think if not that, I don’t know because when they
call me for my certificate, someone have to go with me, and nobody from the home came.
I think I called the woman and I called Mr. Osei too but nobody came. Some part was
sad.
Nana Adwoa shared some of the same ideas from her experience the high school setting
during her interview. She spoke of lying to peers when they asked why she did not have a visitor
at the school.
So, it was interesting but whenever is was visiting day, on visiting days, but when
parents come in to visit their ward and everything and then this library. …then the family
would go when someone going to come? Then you cry a little bit. Its girls yeah. You cry
you go to the classroom and you cry because nobody is there. So, you cry, you fall asleep,
you wake up and you go somewhere and eat some kenkey and go back to your dormitory
then you sleep. And then they call oh, Nana Adwoa, didn’t you get any visitors? And I
was like, oh no, maybe next week. Honey, I was lying. Nobody was coming. But I need to
get used to it and everything. And then the saddest part was when I was in my final year
in high school. See every parent is supposed to come and the pay for their wards so they
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as part of the end ceremony. So, I was sitting up there and I was just crying. I cried a lot.
Today I am laughing but it was sad and everything.
Even in the home, Nana Adwoa described the lack of emotional support and how she felt
like she was a burden.
And in Ghana even if parents can support their kids, or maybe a kid from the
orphanage has a parent, it doesn’t mean that the parent can support them. You see so you
gonna give your child to the woman. You give your child to them, the child becomes a
burden. And imagine feeling like you are a burden. You just do anything to survive.
Anything… survival…so honestly its stressful. You put a smile on everyday and will be
laughing and everything but…your own issues are like…bottled up.
In Ghana, often when one is asked how he/she is doing, the response is often, “I am good
by the grace”, or “I am blessed” even when facing struggles. Even Simon often says, “It is well”
after we discuss a serious topic. Emotions are often guarded and discussing them openly is
considered taboo. I understand this about him and know when he is addressing a serious topic.
His words are nonchalant and unremarkable but their meaning is profound.
Simon shared in his subtle way that there was no love in the home and there was no love
lost between his sisters and the home which echoes Nana Adwoa’s sentiments. All of his
siblings are now out of the home and are married or have children with the exception of the two
youngest sisters. They have never lived in the home.
“I don’t know, the woman is like pretending, like caring, and my siblings, they all leave
there, leave the home. Because some time she pretend like she is doing the right thing, she is
showing caring, and that is not the way it is.”
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Simon called the mommy of the home, “the woman”. Usually those who grew up in the
home call her mommy as a sign of respect yet, he calls her “the woman”. It is possible his words
are symbolic for his lack of respect for her. This topic he remained silent on. I have heard these
types of sentiments from him in prior conversations however, he did not say the words directly.
His lack of respect for the mommy of the home is perhaps a result of his strong commitment to
social justice and advocacy for himself and others, a trait he shares with critical race theorists.
School adjustment. Koo Sika spoke briefly about going to the boarding school for the
first time. He did not speak of the lack of visitors, but he did speak about the first time he went
to JHS and how he adapted.
In my JHS system, I was in the boarding. When I was in the boarding, I wasn’t
feeling it, I wasn’t feeling ok because I have not been there before, in a boarding school
before because… from this home, I went to Accra home for school. I was not in boarding
school so I was like mmmmm. I was like wow! When I was here there were more people
here like the boarding school people so, let me take this opportunity to make more friends
at the boarding school like I was here (at the children’s home). So I was coping very
well already…….. Even when we vacate on weekends, I don’t even want to come home.
I don’t want to even come home because when I come home from my boarding to the
sponsorship home, it is boring home. So, I think, when I graduate from JHS, I went to
boarding house in SHS. Now I have more experience with boarding so I’m familiar so I
was ok.
Similarly, Nana Adwoa had a difficult time adjusting to the boarding school but
eventually adjusted and made at least one friend. It was a big step for her given her history with
women abandoning her and her generalized perceptions of women.
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Yeah, I went to a girls’ school. Yes, and then that was a bit difficult because it was
only girls and then growing up in the homenoo, there were kids that were brought in the
mommy’s left them there, and then some of them were left in the rubbish dump, when it’s
raining the mommy puts the baby and the rain will wash the baby away so I didn’t even
really like ladies. I didn’t like women. I didn’t like females because I thought they were
baby killers. That was my mentality growing up. When I went to senior high school it
was all girls so all I did was cry for like thirty days. All I wanted to do was go home. I
couldn’t stay there and then one senior called was like what is wrong? And I was like ok.
I don’t know anybody here and I know it is school and I am supposed to adapt and
everything but it’s difficult for me. So, she took me in, she would get me water, whenever
I need something and she would talk to me. That is when I learned to trust women and I
learned to love and then.
Emotional support. Nana Adwoa’s emotional support came from an unlikely place. She
adjusted and transitioned from a person who disliked women and did not make friends easily into
one who trusted and loved another female. Her experience illuminated how difficult it was to
grow up with no parents, no family, to be truly alone. She also told me there was no love in the
home. There was a roof over her head and a bit of food to eat but she did not feel loved at the
children’s home.
But you grow up and there is no love in the orphanage honestly. There is no love. I will
tell you. So, you grow up and there is no love there. There is no loyalty. There is nobody
to actually say oh blah blah oh I can talk to you. No, no. Especially for the girls.
And mommy is always shouting at the small, small girls, beating them up and this Sunday
I almost cried. (Very emotional here. I can hear her pain and anger). One of the girls
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was having her menstrual period. And then She was having like really severe pains ok.
But the infirmary doesn’t have drugs to support females who are going through such
situations. So, she came to me and I was like oooh! But anyways I didn’t have some. I just
have like Bufferin, the painkiller you just take it and sometimes it works too, you manage.
So, I gave one to her and we were just relaxing…. Buh buh buh buh buh, (very excited
like a bee) blah, blah, blah, she said oh mommy “no no no no no. Why didn’t you come
and tell me?” Meanwhile you are always insulting her, beating her.
In addition, she tried to give back to the smaller girls in the home to help them survive
while they are there. She has a genuine love for the girls and spoke with passion about their
plight and the effect it has on their self-esteem.
Some time I just want to be like, a big sister to them because growing up I didn’t
get some. So, we had like a small celebration and everything. The next day, mommy just
angry say, why are you celebrating the birthday for her? Because when it was Mother’s
Day, I didn’t do anything for her. I’m like wow! You are grown, the kids are now
growing, every kid likes small surprises. Every kid likes cakes. Cakes with icing. Every
kid loves.
And the girls too…its difficult growing up there if you are a girl cause you grow
up and then you might have the lowest self-esteem in the whole world irrespective of what
you have achieved. You can have a Master’s or Ph.D. You grow up and you have like the
lowest self-esteem. There is nobody there to encourage you. Oh, “You are pretty’” or
maybe, “You can do it.” There is nobody there. Nobody is sharing or finds or encourage.
So that is the thing for the home. So, if you are a girl, it is really, really stressful. And
then it causes emotional stress and everything because you don’t have anyone to talk to
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or share ideas or anything cause mommy, you can’t go to mommy and tell her “mommy,
I’m going through this,” Or something like that. No, you can’t. And this hasn’t spoken to
the girls about prostitution, not going out to Accra, to do that.
I pondered this statement after the interview and again while I was transcribing. The
literature on orphans and prostitution. A high percentage of prostitutes on the street in Ghana are
orphans (Buske, 2014). There are 120 brothels in Accra according to Sertich and Heemskerk
(2011).I thought of the times that Simon and I stayed at an Airbnb in a shopping district in the
Greater Accra Region in 2018. From our second story balcony we would watch the prostitutes
meet and talk before going out onto the street. We also went to a nearby open-air club and
would see them with foreigners (white men) giving lap dances and drinking. Even at our
wedding party, one girl from the home danced with me for a while. She called me darling
frequently and danced with me until a man came to dance with her. Simon told me she was a
prostitute; he calls them “workers”. Then, after Simon’s birthday dinner with several guys from
the home in 2020, we walked for a couple of miles after dinner passing by several prostitutes.
Simon told me the prostitutes were always ready to run when they saw the police coming. One
of the guys stopped to talk to one of the girls and she requested he move along quickly as not to
deter paying customers. I felt so sad that the girls had to resort to this lifestyle to survive. I also
wonder how many of them were orphans or vulnerable children. Sertich and Heemskerk (2011)
attribute the rise in prostitution to foster practices and orphanages in Ghana.
The literature I read about orphans came alive for me as I listened to my participants tell
their stories. The data were no longer statistics but people with names and histories that
intertwined mine, the people I care about most on the African continent.
Nana Adwoa went on to describe other issues for females growing up in the home:
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…they are saying that Black Lives Matter and everything but I would say that the
kids, the females in the orphanage lives matter too. Their mental health matters a lot but
nobody is taking care of that. Because me sitting here right now, I can think for like the
whole day and then my head is just like aching me and like, you don’t have anywhere to
go. I have nobody to talk to or anything. There is so much stuffs being a girl and you
need someone to talk to. There is nobody there. I didn’t have peers because at 18nno they
started taking everybody out. Some had gotten pregnant and some too failed their
education.
Although Nana Adwoa made one friend and learned some coping strategies, she
mentioned in conversation more than once the guys in the home come together and share things.
They become a support for each other. The idea was reiterated in my three male participants’
interviews. Each spoke of school fathers and others who mentored or offered support to one
another. The relationships they built are long lasting. Koo Sika spoke of relationships at school
that sustained him during his interview. In fact, he liked the boarding school so much he did not
want to go home for the holiday breaks which spoke volumes about the importance of school
mates in the orphans’ lives. He not only had his sponsors, but he also had a teacher that took an
interest in his well-being.
I had on lecturer in senior high who took me as his, like his son too so I was with
them even though I was in the boarding house I will be going to their house to help them
and to wash and even they were having farm garden so I was helping them to weed. So, I
created more space for like um friendship or something like that. I think I had more like
experience and um cool opportunities in the senior high. So I was happy dey (there).
Even yesterday the hospital that I went, I think it is near my junior high so I, after I saw
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the doctor I went back to the lecturer there. When they saw me they were happy and they
served me. (He is smiling.) Oh, and when I was coming too, they gave me transportation
(fare) because of the four-year relationship that I created with them. Yah. Always they
check on me, yah and they know that I won’t forget it so.
Koo Sika spoke of school fathers just as Simon did in his interview. “Sometime the
seniors, the form 3 people, take school sons; so sometimes if we need to do something for them,
how to assist them, yah, so they are called school fada (father).” This seemed to be a common
cultural practice in senior high boarding schools. Junoirboe also had a school father in his senior
high school. He was not at the high school much which was to Juniorboe’s detriment.
I had a school father, I did have a school father but, my school father was this
kind of open guy, (He laughs a little.) He didn’t stay in the dormitory. He is always
outside. I only see my school father only maybe twice in a week. He’s always in town, in
fact, (laughs) but like so, you see, one thing I like about him is that when he is always
around he really watches me well. He watches that I am safe. One of the problem I didn’t
like is that he is not always around. And that I really have to go through a lot. But when
only he is around, he does save me from certain things.
Junoirboe also added the importance of friends at the university. He told me he made
new friends there even though another male from the home attended the university with him, but
he was a year behind him. They both attended the College of Education. They were there for
support for one another at the college just as they were at the orphanage. Juniorboe’s mate from
the home actually taught at the children’s home in 2018 when I visited with USF.
You see one thing I like when I am at school ok, mmmm, (takes some time to think here) I
think I have friends around in that place. In fact, sometimes too maybe, when you are
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sad, maybe you might have friends around you. Who you can share with. Let me say like
friends that can share your joy with you.
The relationships formed in the senior high school and beyond also illuminated how
important mentors and school fathers were to each of the participants. What they did not find in
the adults of the home, they found in their peers or their seniors at the school. Simon became
that person for the boys in the home and at his technical school. Even after they graduated from
school, Koo Sika and Simon keep in touch with those whom they built relationships with. I had
the opportunity to meet some of Simon’s friends from school and I have spoken to one of his
school sons on video. People who are of no blood relation became family and filled the void that
was missing in the participants’ lives.
Junoirboe is the outlier here. He has good friends from the university that he keeps in
contact with, but he also connected to the town where the children’s home is. He remains active
in a church and plays keyboard with the worship team. When he was at school, he missed home.
He also has a close relationship with Koo Sika. The first day I met them both, they were together
at the home.
Importance of education
Several times during the interviews, the participants discussed the importance of
education to them. Though each struggled through to complete their respective degrees or
diplomas, they reiterated education gave them a greater chance to succeed in life and felt
fortunate for the opportunity to obtain an education. Not everyone in the home was as fortunate.
During his interview, Simon told me about his “backborn” sister, the second child of his mother,
who missed out on an education due to the mommy of the children’s home.

152

…Because she had a school and all the time the woman said, she should work she
should work and she stayed in the house a long time. And later on, I think she was fed up
with school, so they sent her to a school in Nsawam, a town after Bawjiase, then I think
she just stopped the school because she was in the house after junior high school for a
long time. Almost I think more than four years. So, I think she was tired of school because
I think that the time that she wanted to go the woman was saying it.
…so I can say today it is because of the woman in the home, that’s why my backborn, is
having a baby now. Because if it’s not her, the time she finish there were like almost
eight people that finished school in the same year. But everybody went to school and she
didn’t take. Even my sister’s grade was better than some of them. So, nobody was
understanding that. And my sister too was like helping in the home. She cook and sell in
the orphanage home, the school there. She was helping the woman. So, I don’t know if it
is because of that, the woman said she should stay home. But I don’t think you can use
someone’s education to compare to cooking in the home for the kids because you have
workers there. So, I think she was tired of the home and then went to my mom before she
had the baby now. Cause if she should have gone to school the time she finished junior
high school, I am sure her mind would be on a different thing.
Simon expressed his perception about why his sister did not obtain a diploma. He felt if
his sister had the opportunity to go to school, she would not be married with a baby now. He
believed she would have gone on and obtained a degree and possibly a started a career instead of
living in the village with a baby. His sister followed the traditional route for females; she got
married and had a baby. Unfortunately, Simon and his mother recently went to move her and the
baby away from her husband due to unsafe conditions. Though not explicitly stated, the extreme
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importance of education is reflected in Simon’s words about his sister. He also spoke about the
importance of his own education.
“So, I have to try my best to finish the school. Cause if I say money, money, money and I
don’t finish, I will have nothing to do when I am done with the school. So, it was very hard in the
senior high school.”
I asked Simon about this to clarify what he said to me. He explained that no matter how
hard things were at school, he had to finish. He had to gain a sponsor to attend the school and
needed to finish the program so he would have a trade for an opportunity to work.
Juniorboe also spoke of overcoming the struggles of being at school. He, like Simon,
thought of the end goal to accomplish what they set out to achieve in education.
Maybe me going to school…I’m, you see one thing about me is that I really see it
to be fortunate to be going to the tertiary. So, whenever I am about going to that place, I
see it to be a great chance for me so I am really serious and really happy because yeah,
because I see it to be a good chance and a great opportunity. In fact, sometimes, I might
feel bored, I may feel down in school a bit, I ask myself, at least I also got a chance to be
here, so I just have to try to make a good attitude and yeah, sometimes you may feel
happy, sometimes you may feel down.
The importance of an education was apparent again when Junoirboe explained his
experience in the boarding house during his time in JHS. He was not comfortable there yet he
was determined to be successful.
Yeah sometimes, in fact let me say it was not easy there. I was managing small,
small because we knew our focus, we knew our goals, our goals, just come to school
learn and achieve our grade, and just do well in school. So, though we were passing
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through hard times, we’re still trying to cope. We are still trying to cope. And so, I
completed yeah so when I was in SWIS International School.
I too had this outlook as I was writing this chapter in Ghana. I began to feel fatigued and
emotional during my extended stay in Ghana. I recorded my thoughts as I wrote this chapter.
It has been almost six months since I landed at Kotoka International airport. My
daughter had a baby girl, my third grandchild while I have been here. My two grandsons
had birthdays along with my mom and my son-in-law. Mother’s Day and Father’s Day
came and went while I am here due to the closure of borders. I am thankful for the
experience but can relate to what Juniorboe said. Sometimes when I am down, I too have
to make a good attitude. Before I know it, the stay here will end and I will wonder where
the time went. It saddens me but I know that ultimately, this situation is temporary and
this too shall pass.
Just as it always does, time marched on until the borders reopened and I made plans to
return to the states to prepare for Simon’s arrival.
Koo Sika, as I have previously mentioned, accredited the home with his education. At the
end of his interview, I asked what advice he would give the guys who currently live in the home.
His response revolved around education:
…they play a lot, but I also advise them on their studies because, here in Ghana,
sometime, you see, if you don’t have talent, say like talent, in something, like in
barbering, or someone is good in electricals, yeah, you just have to learn or just take
your studies serious. Cause in Ghana here they normally take emm, the people who go to
school and work more. They will help you take you to school definitely. This is the most
important thing that the young ones are looking for there.
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I asked Juniorboe the same question. His response was quite similar. I am amazed with
his positive outlook on life and constant thankfulness for what he has.
One advice I would like to give to them most, is that, you see, in this life you may
not get what you always wish to get, not get what you want. But at least, when they get a
little opportunity they should try and make do. Like maybe you find yourself in the home.
Yeah. Maybe your dad may be very needy, that is vulnerable, that’s how you find yourself
in the home. And you are going to school, you should see yourself that your parents are
not having, you are a needy child, maybe an orphan. One advice I always like to give is
that they should see theirself that one day they are going to get to the top. One day they
might want to get to somewhere so they should always try to take their academics very
seriously. Yeah, they should always try (emotion in his voice here) yeah, they should
always try to take academics very seriously. Like for example, when I went to school, I
didn’t try to learn hard. I didn’t try to take my academics seriously. When I come out
with a poor grade, who is going to help me? Ah he so even when there is no one to help
you, you need to try to learn hard and come out with a good grade. One thing is one day
someone would like to see it and when the grade, maybe a good Samaritan might help
you. So that is always one advice I would like to give to them. In life, they should always
assume that no matter where they find themselves is no mistake. When you see yourself
in the orphanage, it shouldn’t be a mistake for you. maybe been through hard times,
maybe, sometimes you just have to stop and just try and let the sky be your limit. Yeah, by
taking your academics very, very, very seriously. It is yours to do. You see one thing in
life is that, when you keep, God help those who help themselves. Yea God help them who
help themselves. You can’t always sit down and be crying, I am needy, I’m an orphan.
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You should also help yourself. God knows what will help you. In all, I would just tell them
they should let the sky be their limit.
It can be said that Nana Adwoa was extremely passionate about education. It is more
difficult for females to obtain an education in Ghana. The culture in Ghana, though some thought
is shifting, is that women should be a housewife and raise children. The expectation for females
is they are submissive and supportive of their men. Some females even feel that their bodies are
not their own to control (Sertich & Heemskerk, 2011). Nana Adwoa is a forward thinker and
resilient. She believes that all women should obtain their education. She spoke of it often and
posts about girl power on her social media frequently. Her role models are Nikki Manaj and
Michelle Obama because they are strong and powerful women.
“I really believe in education. I believe in female education. Every woman needs to get
education. Yeah get something for herself, that’s when you know you can live and be classy and
be bougee. The education is here is all up to you. You just have to fight for it.”
And fight for it she does. She even refused to leave the home after mommy asked her to
go. She refused because the management will not rent a place for the girls like the house for the
older males that grew up in the home who have aged out. Nana Adwoa explained her dilemma
during our interview.
No. in the beginning, they asked me why am I still here. I was like, oh, I said the
last time that I don’t have any family member to go to. If you want me to leave, get me a
place, maybe for 2 years because, I can’t, do a year this year, and ask me to get my own
apartment, but no that one I can’t do. Get me a place. I will manage. And imagine asking
me, just wait three years. I mean, I will get my diploma, go for my degree, I’m not going
to leave. Who is going to support my education? How is life going to be? How am I
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going to feed myself everyday? Even in the orphanage if you are supported with few
thingsonno its difficult. Imagine trying to live alone. Nobody cares.
Positive experiences
There is no doubt that growing up at the home had many challenges. However, there
were some positives the participants spoke of which are important as well. Simon spoke of some
events that he that he looked forward to in the home when he lived there.
When I was in the home what I like is when we have visitors because especially
when it is getting to Christmas time.. people come there, give us food. and If you are in
the home, it is hard to eat something like meat or fish. So when we have like, when we
hear that people are coming to make a party for us then we know that everybody will eat
something nice, meat with rice, because in the home, I think it is veeerry hard to see
someone eating rice with chicken or fish or eggs always just like rice and stew. You mean
something like banku, it’s not always, once in a while before they eat fish in the soup…..
So what I like is when we have visitors and they are bringing stuff, even the stuff if it’s
like cooked rice, then you know that we will get it at the same day. And even if they bring
the rice like……um two, two in the afternoon and we eat that rice, it means no dinner for
anybody. But if we are lucky and the visitors bring the rice or the food like eleven, then
we eat the food at 12 o’clock, when we are lucky, they will cook something for dinner.
But if the party comes on like 2 then it means no dinner.
And even when I went there, we had more people from outside, Canada, US, Germany,
more volunteers, sometimes it is like 60. So, we have fun in the evening, we will be
talking and sometimes playing games, dancing….
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Nana Adwoa enjoyed cooking in the home. This was actually how I met her and was
afforded the opportunity to get know her. She cooked for us for the two weeks the study abroad
group from USF worked in the home. On subsequent trips to Ghana to visit Simon, she cooked
for us as well when we visited the children’s home.
And then I have to cook. You know I have to cook. The cooking is there, yes. So, I
have to cook. I was cooking for lots of volunteers. I think they are from Germany. So, I
was cooking for them and teaching. And then you came and I had to stop teaching for a
time and then cook. Which I enjoy a lot. It’s a lot of fun yeah. It is.
Koo Sika spoke of things he enjoyed at the home as well. He spoke at length about the
how the home used to farm when the Daddy of the home was alive. He died one year before my
trip to Ghana with USF. Koo Sika explained some enjoyable times he spent with the daddy of
the home. One of the memories was when he taught some of the males how to shoot a gun.
He was really, really training us a lot. He was training us. He taught us about
how to use the guns. More more thieves were around and they were worrying us. He had
a gun, whereby he trained all the guys. At that time he had the eyes. He got blind later
because of the prison. So, when he had his eyes, I mean, he was training us. We have
some target things that we were targeting. Yah, so sometimes in the night, late in the
night, we have people who are going to watch. They have one security building there
which whereby you go there and sleep for some time then you will come back. Fire off
some warning shots yah, oh!
Koo Sika seemed to enjoy the story. He laughed a bit and smiled as he recalled the
events. When he talked about the farm, the home, the guys, he used the pronouns us, ours, and
we. He also called the children’s home “home.” I met Koo Sika in 2018 when he lived on the
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grounds of the children’s home. I remember late last year he was asked to leave the so he moved
to the house the supporter of the home rented for the older males. He told me about the events
after they happened through Messenger. He was sad about moving and did not understand why
he had to leave. Since the children’s home is registered as a home for children, residents over
the age of eighteen can no longer live there. This has been an issue because many times, as in
Simon’s case, the students in high school or college who were supported by the home, were over
eighteen since there is no standard age for each grade. This created an issue for orphans and
vulnerable children who were in transition. Regardless of age, students need assistance from the
home.
As I analyzed data and created titles for themes that emerged, my thoughts were lead
again to students I have taught in the past. I recalled my struggle to engage and motivate all
learners to do their best in school and help them realize that education is the key to a better life.
My participants all seemed to have some intrinsic desire to complete their education no matter
the cost. I was in awe of them yet I identified with them. Now that each of us has completed a
diploma or degree, we all look forward to the next chapter in our lives. The challenges did not
end for my participants with diplomas or degrees, they continue even into adulthood.
Transition
Nana Adwoa. Nana Adwoa completed her degree in September. In the future she would
like to travel, educate women on nutrition, and engage in humanitarian aid out of the country.
With her degree she could pursue a career as a nutritionist and help plan meals for people,
possibly even at the home. She spoke passionately about building a career to be able to help
others. She even spoke in detail about how to help the home with nutrition.
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With the degree, I could be a nutritionist, or I could join the team that goes to
Syria we teach nutrition and we manage their meals. And then the home, the home, I
always think if I make enough, there is I should probably maybe buy, no not buy. There
is a cold store, you have to pay them every day to like deliver, 5 boxes of sausages. 20
crates of eggs, maybe 5 box of chicken and then fish, so everybody they could get a
variety of foods, create things. You could get egg chicken and then sausage and then
meat. Every kid loves sausage and chicken. So that is my biggest plan. So, a nutritionist,
that we could do, and add some vegetables too.
Nana Adwoa understood that her goals are obtainable but also realized that finding work
will be difficult; working to earn the money to do what she wants will be an uphill battle. Nana
Adwoa also aspires to return to complete her four-year degree if she can find a sponsor to assist
her. Her sponsor in Accra “has been complaining a lot about the transportation,” so she was
unsure of her continued support. Without someone to support her financially, she will not return.
Honestly, I am sitting here and ok sometimes I dream like, ok, I am going to be a
big person one day. To help people. I just want to travel and see here and help out the
needy. That is one of my biggest goals. Help the home too but those are dreams you have
ok. But when you sit down and analyze yourself you are like oh no, I am not even good
nah, like you just, I mean, bring yourself down cause, I don’t know, your surroundings
and everything, and everything going on in your head that tells you, girl get some food
and eat and sleep.
It is clear that Nana Adwoa is a fighter and will create a future for herself. Unfortunately,
not all of the girls in the home are as resilient as she is. She shared with me that many of the
girls become involved in prostitution or become involved with men to survive.

161

So, if they (the home) ask me to leave tomorrow, I will be packing and praying
what will happen to me like. Yeah, if I am ok a little and I move on, ok. I can do my
service, I am going to get a job and I will be working or something, on the school. But
then imagine a girl who just completed high school to leave the home. She has no
options. Now one of my mates who went to the same high school, she gave birth. She gave
birth to with a guy who is not even in the country. He even left her and went away. So I
feel like she should blame the home for everything. Yes. They are the ones. If you are
doing something, do it to the fullest ok. Don’t do it half. You leave them at your most
vulnerable place. Cause when they believe they are going to make it and they get to a
point, where they say, oh I am going to make it, then you leave them, then they are stuck.
So, I thought I was going to make it, I guess I can’t make it. And they settle for anything
less. We all do honey. There are things that you just can’t do anything about it.
This was a harsh truth she shared. It emphasized the culture in Ghana as patriarchic.
Even the mommy who runs the home seemed to do more for the males than the females. The
older males have a home off the grounds but none of the girls were helped in this manner. The
struggle for females in Ghana is even more profound than it is in America. There are not many
options outside of an education or selling goods in the market. This is troublesome as it
perpetuates the poverty cycle and the need for orphanages. Two of the older girls from the home
the group from USF met as children have either given birth or are now pregnant. One is raising
her child at the home and the other just married. This again speaks to the importance of
education for girls in rural Ghana.
Koo Sika. Koo Sika was also looking for work. He has completed his year of national
service to Ghana. The year of service is required in exchange for the tuition free education he
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received in the university. He explained that he had completed applications and had one job
interview in an urban area working form an insurance company, but he could not go because he
was unable to secure a sponsor for accommodations in the city. He was also waiting for the
borders to open for international travel. His plan is to move out of the country to work. He has a
friend from the home who did the same who is trying to help him with a visa to Germany.
I wrote applications around. After service I have to write applications around so I
can get some jobs. But I wrote some around. But me my paperwork too was, I traveled to
get some work there. That was my main purpose. Yah so even though this application, the
application that I wrote, I wasn’t receiving anything so I was there waiting until now. I
am still waiting. Because I still write papers around. Til this, when this traveling thing
comes then I will go.
I had a call up, Monday I think, one of the insurance companies in Kumasi. Yeah,
So I have to go stay there. I need accommodation. I asked Corrina about it and then Flo
has to, I mean, bring the money for me to go for that accommodation. And he didn’t bring
it. They didn’t bring the money. They said they have to, the money is, they are sponsoring
other people, so I have to wait small. So, when they wanted to interview me I didn’t go
because the accommodation. I told the management of the home but they said this is
Corrina’s job who is doing that so…
He trailed off here without finishing his sentence. He was visible angry about this.
Corinna is a German woman who supports the home financially. The Germans have built many
of the structures on the grounds and offer ongoing support to the home. It seems that Corinna had
agreed to send him the money, but a volunteer from Corinna’s organization who has decided to
stay in Ghana long term discussed it with her and argued that the money would be better spent
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elsewhere. She ultimately agreed leaving Koo Sika without funding. On a positive note, he also
feels the desire to help the home when he begins working as others from the home have done.
Koo Sika told me, “Me that’s my dream. I mean, when I start working, and I earn something
good, I will also come (to help). I can come too because it is from here that I was able to get to
where I am now. “
Juniorboe. Junoirboe spoke of his dreams in the future. He did not speak of helping the
home, only of doing what he loves to do. He dreams of opening his own music studio to help
others learn to play all the instruments he loves so much. He too would like to complete four
years at a university but settled for two years due to the lack of sponsorship. “Yeah, that is my
main dream is to have my own music academy. Have my own place. Have my own piano, my
keyboard, an all music academy. Yeah. Organized tutorial for kids or adults. Yeah, so that is one
of my main dreams.” I have no doubt if he is able to secure funding, he will be wildly successful.
Even when we listen to music, his fingers move as if he is playing one of the instruments. He
has a love for Gospel, Hi-life, Hip-life, contemporary Christian, Jazz, just about any genre, and
he has the kind of personality that draws people to him. His gift is truly in making other people
happy. This passion is so ingrained in him he told me about his dream twice. “In fact, that is my
main dream to establish my own business, my own music academy. It is my main dream. To
have all my instruments, just come for lessons. you come to register and invite all of your friends.
It’s gonna be like a school. A music school. That is my main dream.”
Simon. There is no mention returning to help the home in Simon’s interview. However,
when the interviews were completed in the Central Region, we visited the local market and
purchased enough chicken and ingredients to make okro stew for the entire orphanage. We took
all the ingredients to the home and cooked them. Well, the cooks in the home helped Simon cook
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in two open fire pots that reminded me of witches cauldrons one might find in a fairy tale. I
wanted to help initially, but the cooks in the home had it all under control. I walked with
Juniorboe to a nearby shop where shoes were made, not far from the home. I chose a style and
color for the shoemaker to create for me. When we returned to the home, the mamas were
prepared to serve the food. The dining hall is a concrete slab with wooden tables and benches.
The walls are made of three feet of concrete topped by mosquito screen for the remaining six
feet. The children all went to get plastic bowls for the okro stew, banku and chicken. There was
no need for a spoon; this meal is eaten by hand. No one at the home went hungry that night, not
even the older guys. I joined them for dinner but I shared my chicken with two small boys who
were sitting with Simon and I near one of the dormitories at the home.
Simon recently completed a spouse visa application to immigrate to America. All the
necessary paperwork has been approved so now he waits for the next step in the process. He
plans to work in America and would eventually like to open a shop and sell the items he makes.
It is unclear when the process will continue since the American Embassy in Ghana is closed
except for emergencies. The last step in the process is the interview with an immigration officer.
That cannot happen until the Embassy reopens from its closure due to the pandemic. However,
good news came on September 1, 2020. The borders of Ghana opened for international flights
though they continue to be closed by sea and by air. The Canadian embassy and the Embassy for
the United Kingdom have opened so the American embassy should follow soon allowing Simon
to begin a new chapter in his life.
Hope. As I wrote the conclusion to this chapter, I too was looking forward to the future.
As Clandinin and Connelly (2000) say researchers must do, I began to distance myself from
participants to analyze the transcriptions of the interviews. I wrote in my journal on August 23,
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2020, It has been difficult to do emotionally. We have grown closer over the seven months in
Ghana so I miss them when they are not around. We message each other frequently on social
media. Juniorboe and Koo Sika came to visit, but my time is now short in Ghana. I love each
one of them and cannot think about life without them, yet I am ready to move on. I am excited for
what the future holds.
Journal entry September 1, 2020
The borders are open. I am happy that they are because it means life will move
forward. Eventually the embassy here will open and Simon’s interview will be scheduled.
We even received an email today to upload an additional document and resubmit AOS
because the form was expired. They have been moving swiftly since receiving the
application. I uploaded both so now we wait again. Harmony has the divorce papers
and marriage license so I will have them sent soon. I have a training module for Elevate
K-12, have attended classes to take notes and went with Simon to the hospital for his ear.
I also have taught at VIPKID and am just now returning to write. I need to work each
day and also now prepare to undo the purchases made for the apartment. I also cannot
return to the apartment for two weeks because she (my roommate) can’t be around
anyone from out of town or she has to report it to the district. I need to rent an
apartment, call Delta for a ticket, prepare for a new job, and finish writing. I also heard
from Koo Sika and Juniorboe today. Koo Sika’s phone has been messed up so I have not
been able to talk to him. He too was excited the borders are open as he plans to travel to
Germany to work. He is talking to someone about his visa.
Juniorboe just received his national service assignment. He said it is in Accra
near our apartment. Simon said he posted it is in the same area as Nana Adwoa’s high

166

school. I plan to ask about this. He also asked about Simon’s visa. I told him he should
come November or December. He said “So soon” with crying faces. Simon said “He is
not crying,” and laughed. Another good friend of Simon’s is also trying to get a visa to
Canada. He said the embassy will open here next week. I feel the transition of all of us
happening. I feel the pull of home. I feel Simon’s readiness to go yet the apprehension of
going. If anything, 2020 has been a year of transition out of simpler times into new more
challenging ones. I am trying to live in this moment because planning too much at once
causes me anxiety. I will be fine. God always helps me to figure it out. It is time to start
cleaning things out to send to the Central Region and plan for some dresses to be made. I
am sure Simon will join me soon.
Summary
In chapter five I described the journey from the Greater Accra Region to the Central
Region of Ghana to conduct three of the interviews. I also described the context for each
interview and events we shared as the participants and I spent time together outside of the
narrative interviews. I shared themes that emerged from the stories my participants told,
positives growing up in the home and hopes for the future. Their stories speak for themselves as
Bochner (2001) posited and send a powerful message about growing up in a children’s home in
rural Ghana
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Chapter 6: Discussion
The purpose of this narrative inquiry was to share the stories of Ghanaians who grew up
in a rural Children’s Home in the Central Region of Ghana. Their stories, along with mine,
created a new narrative as we spent time together. In this inquiry I also explored my own
transformation from someone who suffered from anxiety to a woman who traveled to the other
side of the world and found love in the most unexpected place. This chapter includes a
discussion of major findings as related to the literature on orphanages in Ghana, education in
Ghana, and implications for legislators, scholars, orphanage managers, and the child welfare
agencies that govern them. Also included is a discussion of connections made to the poststructuralist ideas and Critical Race Theory. The chapter concludes with a discussion of the
limitations of the study, areas for future research, and a brief summary. The wonderings that led
to the inquiry are:
1. How do three Ghanaian men and Ghanaian one woman make meaning of their
experiences growing up in a rural orphanage in Ghana?
2. How do three Ghanaian men, one Ghanaian woman, and I make meaning of our
experiences together in Ghana (Central Region, and Greater Accra Region)?
3. In what ways have I been transformed personally since the preparation for my journey to
Ghana.

Data were collected from participants through narrative interviews I recorded using
PhotoBooth on my MacBook. I engaged in narrative analysis as outlined by Schutze (1983). As I
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listened to and transcribed the four narrative interviews, the first step of the process. During the
second step of the process I separated the indexical text and non-indexical text. I made note of
who did what, when, where, and why, the indexical text and non-indexical texts which expressed
values or wisdom. I made note of the emotions each participant spoke of. The third step of the
process, I looked for the sequence of events in the stories told and found similarities and
differences between the four accounts. As I read and reread transcripts, I looked for patterns
between the stories as Schutze (1983) describes in the fourth step. Step four is a constant
comparative method. I looked for words and phrases used to describe events across and within
stories. The final narrative is not told sequentially, rather by themes that emerged during the
process. Several themes emerged from the shared stories of my participants. Their stories shared
what it was like to live with food insecurity, bullying, lacking basic needs such as clothing and
fees for schools, finding emotional support and offered a description of relationships with others.
In addition, all shared how important education is to them, and some positives about growing up
at the home. Finally, each of the participants spoke a bit about transition to adulthood and what
the future might hold in store for them.
Interpretation of the Findings
Although the four participants are all connected to one particular children’s home, their
perspectives of the home were as individual as they are. The five major themes that emerged in
this study were not unique to just my participants. The extant literature on orphanages supports
the difficulty with food shortage and the lack of items for basic needs that my participants spoke
of as well as the differences noted between orphans who lost one parent or the other or both. It
seemed that participants who formed relationships with people who live outside the home helped
the participants to cope with their respective situations. One of the participants is a double
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orphan who has no family outside of the children’s home, so relationships built in school were
important especially due to her perception of there being no love in the home.
Two of the participants were both sent to live with “sponsors” to receive an education in
an urban area. Their description of sponsorship is the equivalent to the term purposive fostering
in the literature (Hampshire et al., 2015). These two experiences were in stark contrast to one
another. However, both are supported by the literature. Alber (2004b) found that households
who fostered children often gave preferential treatment to biological children especially when it
came to education, just as Juniorboe described in his interview. The study by Hampshire et al.
(2015) echoed this finding. The majority of the children who had been fostered in the study felt
that the situation had a negative impact on their education. This in part was due to the work
demands on the children in addition to favoritism of biological children. This is similar to what
Juniorboe described to me about his placement in the Greater Accra area even though the
biological children were grown. When he felt he could no longer take the situation he was in, he
decided to leave as so many other children have done to escape the pain of an abusive situation
(sos-children’svillage.org, 2019).
On the other hand, Koo Sika had a wonderful experience with his fostering situation. This
supports the findings of a study conducted by Zimmerman (2003) which found that moving from
a poor rural area to an urban area resulted in a better education due to financial resources. The
two different experiences also support the fact that research on the impact of orphanhood on
education is inconclusive (Hampshire et.al, 2015). There are many variables that determine the
educational outcomes of orphans that determine whether the experience is positive or negative.
Guidelines and oversight for orphanages, adoption, and fostering should be implemented.
Systemic changes to the child welfare system need to be made. Although there is a resource
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manual, A Manual for Routine Monitoring of Alternative Care System in Ghana (2019),
developed by USAID, UNICEF, Measure Evaluation, and the Ghanaian government,
implementation is not consistent. The manual was created in partnership with the University of
North Carolina at Chapel Hill as an additional resource for collecting data for the Care Reform
Initiative, established in 2007. Perhaps with a system in place to check on the well-being of the
vulnerable in various placements, there would be less disparity in conditions each child
experiences.
The issue of food insecurity is prevalent across all areas of Ghana yet is even more
pronounced for orphans. Over two million Ghanaians cannot afford to feed themselves and
nearly half of the ten million childhood deaths each year is due to malnutrition as reported by the
WHO in Sadik’s study (2010). The lack of financial resources of the parents for each of my
participants is the reason they were permanently in the home. Although initially Simon boarded
at the orphanage while he attended the school, after the death of his father, his mother was not
able to support him. He remained at the home as a ward rather than a boarder for school. The
abject poverty in the rural areas confounded the situation for my participants even further.
Wilson and Somhbla (2017) found that lack of financial resources and access to basic needs lead
to the children finding a way to meet their own needs. Even though the home supplied some
food, it seemed it was never enough. Nutrition and food for the body is a basic human right
which is embedded in constitutions across Africa (Sadik, 2010). This basic human right is
lacking in this particular orphanage as just as Sadik (2010) found in an orphanage in the
Northern Region of Ghana. Akpalu (2007) also found most institutionalized care facilities in
Ghana are operated without sufficient food. Stunted growth of children who suffer from
malnutrition is often noticeable as compared to peers of the same age who did not experience the
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lack of food (Sadik, 2010). Even though my participants are all adults, those who presently
depend on the home for support still suffer from hunger. The lack of food was just one of the
factors that Akyeampong et.al, (2007) found interfered with the education of students from rural
areas of Ghana. I would argue that food insecurity is a part of life for the participants and often
wonder where their next meal will come from.
The findings in this study are consistent with the literature on strained relationships with
others. The participants in this study spoke of negative peer and caregiver relationships as
described by Yendork and Somhlaba (2017). The impact was profound especially for Nana
Adwoa, a double orphan. She spoke of her distrust and hatred for women at a young age due to
being completely abandoned first by her mother then her grandmother. Hampshire et al. (2015)
reported that double orphans had the poorest school outcomes and maternal orphans’ educational
disadvantages last into adulthood (Beegle et. al, 2011). Nana Adwoa spoke of her continued
fight for education and even refused to leave the home when asked as a result of this. Across the
globe women still fight for gender equality in all arenas; education is no exception. “The
disparity and inequity in female and girl child education is, therefore, a global concern, and its
undesirable impact is often more pronounced in African rural communities” (AgbemabieseGrooms, 2011, p. 14). Hampshire et al. (2015) also noted the difference in the number of females
enrolled in secondary schools as compared to males.
As a female double orphan who was completely abandoned with no parents in a rural
area of Ghana, the resilient spirit of Nana Adwoa is remarkable. Despite all of the barriers to
gain an education, she was grateful for the opportunity to attend school while so many other
females cannot. Yendork and Somhbla (2017) found the same to be true of the female
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participants interviewed in their study in the Greater Accra area. The culture in Ghana is to
prepare women to perform household duties to become good housewives (Dzidza et. al, 2018).
Wilson & Somhbla, (2017) shared just how difficult it can be for females to obtain an education
as Nana Adwoa explained. The outcomes reported were discouraging and mirror the story of my
female participant. Females are often viewed as property for their husbands therefore their
education is seen as beneficial. Recently, I heard this on a local television program, Keeping It
Real with Joselyn Dumas, and stopped to reflect to make sure it was actually August 2020. I
couldn’t believe the words coming from the interviewees mouth. The host of the talk show was
female and the guest a male. During the interview he told the host that a woman who is getting
her Ph.D. should do it on her own. If she is married, the husband should not support it because
she is no longer a wife, but a child to support. He suggested that women invest the money in
their beauty rather than education, further evidence of Ghanaian cultural beliefs as a whole.
However, this view is problematic as it leads to teen pregnancy and drop out rates in turn
perpetuating the poverty cycle in the country (Agbemabiese-Grooms, 2011).
Simon and Nana Adwoa both shared stories of their negative relationship with the mother
of the children’s home, also known as “mommy”. In addition, Simon shared that none of his
sisters care to visit or want to see “the woman”. Although Juniorboe did not speak directly about
the mommy in the home other than explain he cannot always go and ask for food during his
interview, in a conversation the day before my wedding, he shared with me and Simon that he
did not understand “mommy”. Even when the home has money and food available, the mommy
of the home will say there isn’t. I have heard this many times from both of them in
conversations. This is an indirect reference to the type of relationship Juniorboe shares with the
mommy of the home. He is her grandson, but still suffers from the same deprivation as others in
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the home do. Yendork and Somhlaba (2017) also reported poor relationships in their study of
orphan in urban orphanages due to lack of caring about the well-being of the wards in the home.
Koo Sika did not speak of the mommy in the home, only the tension between one of the
volunteers and himself because the volunteer blocked assistance for accommodations for Koo
Sika. He is the outlier in the interviews. However, his perception is just as valuable as the other
three study participants. His choice to remain silent on the issue is what Deluze (1997) would
describe as desiring silence. He continues to garner support from the home and sees himself as
part of the family.
Yendork and Somhbala (2015) completed a study on coping strategies among children in
orphanages in Ghana. In their study, problematic relationships with the house mothers in the
home was the third most frequent complaint among the orphans in the study; a major source of
stress. They found that orphans maladaptive coping strategies to deal with stress included
wishful thinking, distraction, and support-seeking. The researchers suggested that these children
need education on strategies to help them cope with stress and develop healthy relationships.
(Yendork & Sombhala, 2015). Nana Adwoa agreed with this finding and articulated the need for
resources to assist the children deal with emotions they experience while living in the children’s
home. She emphatically stated the home needs a counselor and gave several examples of the
distress the girls in particular face in the absence of meaningful relationships in the home. She
spoke for the children who still reside there but seemed to echo that she would have benefitted
from someone to talk to in times of trouble, not only at the home but at the boarding school as
well. “It’s a bit difficult and then honestly, I have always wished the home would get a counselor
for the kids cause, emotionally sometimes I feel like…I don’t know… Their mental health matters
a lot but nobody is taking care of that.”
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The literature surrounding education in Ghana performed by Akyeampong et.al, (2007)
found that access to education is stunted in rural areas due to the lack of resources for uniforms,
transportation, school fees, and books. Each of these themes was shared and are an ongoing issue
for two of the adult orphan participants. Fees are and have been an issue for three of the
participants which caused stress for them particularly since uniforms are often part of the school
fees. If school fees are not paid, one cannot even take exams as was the case for Juniorboe in
JHS. Both Juniorboe and Nana Adjwoa enrolled in two-year programs at their respective schools
due to lack of funds for the four year programs. Both participants wish to further their education
but need to secure a sponsor in order to do so. Yendork and Somhlaba (2017) reported this
barrier in their research in the Northern part of Ghana. The addition of undue stress for students
from poor areas is an additional barrier to education regards less of how much they excel in
school.
In Wilson and Somhlaba’s (2017) qualitative study, students reported that in addition to
fees for school being a barrier to education, students reported going without food, clothing, and
underwear. Nana Adwoa spoke at length about what she called “small, small, petty things” that
children in the home need and “can’t get”. Underwear or boxers was one of the items. Before
one trip to Ghana in 2019, she reached out to me and asked for this very thing. She was in need
of bras and underwear. She mentioned this in our interview along with the boys needing boxers
and unable to ask for new ones. She also explained that it was hard to access feminine hygiene
products such as pads when living at the home. One of the items that Dr. Doone had made for the
older girls’ in the home to distribute on our study abroad trip was re-useable pads. Our group
gave each girl one in a bag along with underwear and other toiletries. The items were given
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directly to the girls so they would have them in their possession and would not have to worry
about asking for them.
In the literature I reviewed, there was little that reflected on the positive things that come
from living at an orphanage or children’s home. However, my participants all reported the
education they were able to access outside was something positive that came from living at the
home. In addition, Koo Sika spoke at length about times in the home when he farmed with the
daddy of the home and still refers to the farm as “ours” indicating the strong connection and
feeling of home he has in the orphanage. He also spoke of the friendships made there and how
three of them in particular “move” together. This expression means that they spend a
considerable amount of time together. This same notion was shared by the participants in
Yendork and Sohmlaba’s (2015) about the importance of relationships built in an orphanage.
Simon spoke of the visitors from Ghana and other countries that would come and “make
a party” for them. He also enjoyed caring for younger children and teaching them to dance.
Juniorboe was grateful to have the home to return to after an unpleasant experience in a foster
home. Even Nana Adwoa said the one good thing at the home was the friendships made between
peers. She of course also got to cook there which is her favorite thing to do besides reading. The
relationships built between the wards of the home continue and now include me as part of their
extended family.
No matter how difficult the situations were in school, each participant spoke of the
importance of school and how without the children’s home, there would have been no education.
Simon even spoke about the importance of education for his sisters and shared his
disappointment when the second born sister was not able to complete her education because she
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was forced into a traditional female role at the home. The participants understand how important
education for each of them in the home to secure a better future. Junoirboe and Koo Sika even
encourage the younger guys to take their studies seriously so they will have a better life. This is
encouraging because education is one way to end the poverty seen in rural areas of Ghana.
Since I began the dissertation process, each of the participants has completed their
education. Their hopes for the future all entail finding work outside of Ghana. Each one spoke
of traveling to another country in the future in hopes of pursuing their dreams. This is not spoken
of in the literature but is encouraged by advertising on street corners, on sign boards, on
commercials and fliers posted on walls across the Greater Accra Region. Agents and
organizations are ready to recruit Ghanaians to study and work abroad. Simon knows several
people from the home and his school that have gone to the Middle East to work and have
returned only to plan to leave to work again. The Coronavirus pandemic put into perspective for
me just how many Ghanaians leave the country to work as people from all over the globe were
flown home after the host countries either forced them to leave or Ghanaians were blamed for the
virus itself. Despite this, the plan to travel abroad to work is still in their plans. Even though
each wants to leave the country, all expressed a desire to give back to the home. I did not find
this in the literature that I read. Even with differing views of the home, the desire to help others
in need is astounding. These participants who have so little want to do so much. My hope is the
desire to improve the lives of others is infectious and they are able to influence others to be kind
to others and help when they can.
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Implications for Theory and Research
Critical Race Theory
Critical Race Theory values the art of storytelling as is the oldest form through which
people of color share history and experiences. The experiential knowledge of the participants
illuminated what growing up in a children’s home was truly like for orphans. Their perspectives
are unique to them because they lived them. The orphanage is an example of interest
convergence as defined by CRT (Solorzano & Yosso, 2002). Milner (2008) tells us that, “interest
convergence stresses that racial equality and equity for people of color will be pursued and
advanced when they converge with the interests, needs, expectations, and ideologies of Whites”
(p. 333). The development of orphanages began with the missionaries from Europe. Taking care
of abandoned children has become a business overtime as described in the literature and has even
led to corruption of the leaders of the homes. When OVCs leave the home, they are often alone
without resources due to no transition support. As a Critical Race Theorist, I would argue the
system is designed to maintain a hierarchy between social classes. This ideology is a lasting
effect of colonization. Carter G. Woodson (2006) posited “a mind that remains in the present
atmosphere never undergoes sufficient development to experience what is commonly known as
thinking” (p.54). He also argued if one remains in one place without knowledge of the present
status of the race, one will not have “sufficient foresight to plan for the future” (p. 54). In other
words, the establishment of the orphanage is a form of oppression. Few have a way to improve
their lives without assistance from others. This is what Lupton (2012) described as toxic charity.
Lupton (2012) posits when charity does not lead to development it is toxic. He also
acknowledged the only way to truly help others in need is through long-term relationships
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because you are more equipped to assess the need. This is where I am in my journey with my
participants. I still support them when I can particularly when it is an emergency and involves
their education or well-being. I am not a savior nor do I intend to help when I am unable. I do
what I can and reach out for assistance from others when I cannot. The bond we have will
continue into the future but our relationships cannot be based on dependency.
The establishment of education is another example of interest convergence. It has
become increasingly more important to social mobility as society becomes more global and
countries are measured by western standards. However, education must be of good quality and
produce problem-solvers and innovators. Rote memorization of facts is an oppressive type of
education (Friere, 1996). Fortunately, a new curriculum has been implemented in schools across
Ghana. The new history of Ghana courses aim to educate nationals about those who fought for
freedom and against oppressors. The new curriculum was written by the Ministerial Advisory
Committee chaired by Professor Kwame Osei Kwarteng of the University of Cape Coast. The
fourteen member committee designed a curriculum focused on reading, writing, arithmetic and
creativity with a focus on creating global citizens (National Council for Curriculum and
Assessment, 2019). The old curriculum in Ghana was from the United Kingdom and was
purchased to help evolve education to international standards. In 2019 Ghana introduced the
new curriculum, now standards-based with a greater depth, which includes history of Ghana
courses until grade six and emphasizing learning-centered pedagogy. Within the curriculum there
are also core competencies such as digital literacy, critical thinking, collaborating and
communication, creativity and innovation, and cultural identity and global citizenship (NaCCA,
2019). This ideology sounds much like the western ideology. As an American, I see this as a
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positive change however, one could argue it reinforces a white supremacy type of mentality or
perhaps interest convergence (Solórzano & Yosso, 2002).
The new curriculum implementation began in September 2019. The history class syllabi
for grades 1-6 include topics such as My Country Ghana, Europeans in Ghana, Colonisation and
Developments under Colonial Rule in Ghana, and Independent Ghana (Ministry of Education,
2019). In the Rationale of the new syllabi, it states one of the aims of teaching the new history
courses is to teach youth to “appreciate traditional Ghanaian values”. Creating an awareness and
changing the master narrative as Ghanaian citizens by shifting the perspective from the outside,
western view, to a more elevated view respectful of traditions of the Ghanaian people before
colonialization. Critical Race Theory’s centering of race and racism and counternarrative are
evidenced here. The need to educate nationals on their own story has become more important
than the masternarrative created by the colonizer. Systemic changes to enhance the culture
combats the view of the Ghanaians as the oppressed in need of aid from outside, to a view of a
people with rich culture and endless value.
Education is big business across the globe so partnering with Ghana in this manner may
create political ties between the United States and Ghana. Ghana has much to offer in the way of
natural resources and human capital; an investment in the education of Ghanaians could benefit
the western world by cultivating Ghana’s top talent. Friere (1996) would agree the new
curriculum is a step forward as well. He saw the rote memorization and inability to express free
thought as a form of oppression. Equal access to a quality education and a platform for free
thought to engage in problem solving in primary and secondary education might assist in
liberating the country from its dependence on foreign aid. Innovative thinking and
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entrepreneurship in education may be the key to shedding the effects of colonialism on
Ghanaians. In a country where the majority is black, race must still be centered from a global
perspective in the aftermath of colonialism in Ghana. I stand with Friere (1996), who was a
champion for liberating the oppressed through education. Education must teach critical thinking
to allow for the deconstruction of the ideologies of the oppressors. Students must argue for
systemic changes rather than accepting the status quo as Woodson (2006) advised a century ago.
Without developed schools in rural areas equipped with educated teachers, students who
come from the poorest families will continue to trail behind. The studies in Ghana show that in
rural areas teachers have little to no training (Akyeampong et al, 2007, Agbmabiese-Grooms,
2011). Evidence of this was present in the interviews with the participants as well. Nana Adwoa
taught in the children’s home school and Juniorboe worked as a teacher in a nearby town.
During the study abroad trip, another older male in the home who had just graduated from high
school taught primary grades. Since then, he has completed his first year at the same university
as Juniorboe pursuing a degree in education. In addition to improving teacher education, Ghana
needs to pay a living wage. My own search of teaching jobs in Ghana found the wages to be
approximately 800-1000 cedis per month, less than 200 dollars in pay for educating the future of
Ghana. The average salary for teachers in Ghana is $9,800 Gh per year gross according to
averagesalarysurvey.com. Teachers in Accra are paid more if they work for schools which are
based in an outside country. Government school teachers typically make less.
Deconstruction
Derrida’s (1967) idea of deconstruction applies to this study as it is impossible to set up
perfect situations. The future of Ghana will always include some western thought regardless of
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any type of attempt to return to a pre-colonial way of living. Even if the monuments of a colonial
past are removed, the absent presence will remain. Deconstruction as described by Derrida
(1967) names the conditions upon which it is possible for things to change…it allows things to
happen. This, in fact seems to be what the Ministry of Education in Ghana is attempting to do
with the new curriculum by looking at parts that work and how to create a change. Although the
colonizers are long gone, the colonized thought is still present. Ghana’s new history classes are
just one way to instill in the youth the value of their culture although the absent presence of the
Europeans will linger in society.
Desiring Silence
During the interviews with the male participants, emotions and difficulties were
described in factual manner. Words to describe emotions such as love, respect, sadness were
rarely used. They described painful situations as “hard times”, “things they passed through”
“some parts was sad” when referring to school, or “I wasn’t feeling it”. Simon described no
emotion about the death of his dad or the daddy of the home. In fact, there was no mention of an
attachment to anyone at the home. In a conversation with Dr. Doone, she told me men in the
Ghanaian culture do not express love the same way as men other cultures. She spoke specifically
about the owner of the guest house where my interviews took place. She explained I would not
see this man showing affection to his wife publicly nor would I hear him say “I love you” to her
even though he loves her dearly. This was in a conversation about my relationship with Simon.
This silence is cultural and something that is private. It seems the males desired silence around
the emotions they experienced in the home. Deleuze’s (1997) desiring silence is evident in many
aspects in Ghanaian culture (Jackson & Mazzei, 2011). Some things are taboo to talk about yet
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are portrayed visually everywhere. Nana Adwoa, however, shared much about her emotions and
the emotions of the children growing up in the home. She was very open about how she felt and
even went so far as to say she could blame the home for all the problems the girls faced from
pregnancy to prostitution. Perhaps “Mommy” chose to remain silent on the topic of prostitution
because it is taboo to speak about in Ghana. The same may be true about homosexuality in the
schools Koo Sika talked about. There are still laws in Ghana prohibiting homosexuality so that
lifestyle is hidden; another example of desiring silence.
Simon did share his emotions when he spoke about his “backborn” sister. He said she
would not be in a village with a baby if the “woman” in the home had sent her to school as she
should have. Of course, this emotion was anger not love or sadness. Anger is more masculine
therefore more socially acceptable to speak about.
Juniorboe stated directly that the “guys can’t always cry about being an orphan or
needy”, rather, they need to look at what blessings they have and to help themselves by obtaining
an education. His statement alludes to the culture of Ghana and possibly the culture of the home
as well. He is involved in music ministry and has faith in God. Each morning and night there are
allotted times for devotion at the children’s home. Perhaps the wards there are taught to see their
situation through a positive lens rather than a negative one.
I will add although Nana Adwoa shared her emotions with me, typically she puts on a
smile and makes others laugh to hide her emotional state. Her daily existence inside differs from
what you see on the outside. So, in some sense, she also desired silence around the emotions she
felt, the uncertainty of her future, and the anxiety of being on her own.
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None of the male participants spoke of needing things such as underwear, body spray,
missing out on birthdays and the like. It is possible they desired silence due to gender roles or
expectations to be providers, or possibly because of pride. In addition, all the participants were
open about experiencing hunger in the home and at school yet none of them spoke of fasting on
Sundays. In conversations with Simon and Juniorboe, I was told that on Sundays, the children
are made to fast. Participants desired silence on this issue as well. Outsiders are usually not
aware of some of the events that take place in the home but this event I saw first-hand while at
the orphanage. When Simon and I visited the orphanage and paid to eat there, the children would
gather outside the building and watch as we ate. They would never ask for food but would take it
if it was offered to them. This desired silence stemmed from the consequences they would face if
“Mommy” found out. I heard this from one of the twins as we ate dinner in November, 2019. He
told me the children in the room with me because if “Mommy” caught them near while we were
eating, she would beat them. So the children remain silent.
Implications for Orphanages
Orphanages provide a roof over the heads of orphans and vulnerable children. It seems
like a noble idea based on a desire to improve the lives of children by ensuring access to basic
human rights such as food and shelter. However, this study illuminated the need for some type
of oversight of regulations to govern how orphanages or children’s homes are run. Most
orphanages in Ghana are Non-Government Organizations yet should be held to a basic living
standard for orphans in their care (Frimpong-Manso, 2014). This mandate set by the United
Nations in 1990 has yet to be fulfilled. Regardless of mandates set, they are largely
unenforceable with no standards regulating private and government orphanages and no personnel
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for oversight of facilities. Perhaps there needs to be some sort of regulations to open and
maintain the institutions caring for the most vulnerable children in Ghana. In addition, wrap
around services to attend to emotional and mental needs arguably need to be provided.
Partnerships to ensure educational opportunities for children in orphanages should also be
considered as The Ministry of Education works on educational reform of standards and
investigate the feasibility of the absolution of school fees.
There are indicators as I have mentioned previously to monitor routine care in Ghana,
however, the twelve core indicators look at statistics such as the number of facilities and
children, percentage of child deaths, number of children leaving for family placement, and
number of children in formal foster care (Government of Ghana, UNICEF, USAID, Measure
Evaluation, 2019). None of the indicators look at the quality of life while growing up in the
home. There is no mention of food, clothing, health care, security, or love as indicators even
though these concepts are considered basic human rights by the same organizations. Maybe the
omission of these types of indicators reflect a desired silence around a problem which needs
attention (Deleuze, 1997).
Implications for Policy
Policies for the regulation of orphanges, sometimes called alternative care, have been
written in partnership with the United Nations, UNICEF, the United States of America, and
OrphanAid Africa (Frimpong-Manso, 2014). In the 2010 Standards for Residential Homes,
Included a clause requiring “young people leaving foster or residential care be assisted and
supported to acquire skills for productive living and eventual independence” (Frimpong-Manso,
2014). Frimpong-Manso (2014) also reported if children leave a children’s home and do not
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return to family, “the children’s home and social welfare officer have to assist the young person
to become independent and self-reliant and should keep regular contact with him or her for a
period between one to six years” ( p. 416). However, there are no resources to carry out this
mandate with only 800 social workers in the country (Frimpong-Manso, 2014). Policy needs to
be revised to reflect what the country can actually provide. As it stands now, the oversight of
facilities is largely in the hands of partners with Ghana. Systemic change needs to be made.
Local governments must be empowered to arrange care for orphans and vulnerable children.
Standards of care should be included in indicators for quality of life inside institutions. Owners
of alternative care facilities should be held accountable for their wards. As CRT scholars would
attest, the lack of laws and systems to hold orphanages accountable perpetuates inequality for
this marginalized group of children. The OVCs in Ghana are being overlooked through the
omission of the problem from public view. I would argue lawmakers also desire silence on the
issue especially since it is a complex one.
In addition to oversight policies, statues should protect the rights of the children to have
access to a quality education. This would include providing some guidance on child labor.
During my seven month stay in Ghana, I saw many youth selling wares in the streets because of
the schools being closed due to the Coronavirus pandemic. My hope is that each child is able to
return in January when school resumes. In addition to labor laws protecting orphans and
vulnerable children, lawmakers might consider revising the language in the 2010 standards to
ensure transition services for those leaving orphanages. Procedures for doing so might need to be
based on local resources with input from chiefs and queen mothers rather than social workers
unfamiliar with the community. Finally, policy makers may wish to consider a plan for
deinstitutionalization of orphanages if standards are not met (Frimpong-Manso, 2014).
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Implications for Scholars
“It was the best of times, it was the worst of times, it was the age of wisdom, it was the
age of foolishness, it was the epoch of belief, it was the epoch of incredulity, it was the season of
light, it was the season of darkness, it was the spring of hope, it was the winter of despair.”
Charles Dickens, A Tale of Two Cities.
These words from Charles Dickens sum up my research journey perfectly. I would not
trade the experience for anything. I fell in love with my participants, married one. I had the time
of my life, and experienced heartbreak over the past two years. Narrative research was incredibly
rewarding yet it also brought pain. The literature review on orphanages in Ghana was a scholarly
exercise in the beginning and then it wasn’t. I was not reading about the concept of people I did
not know, I was reading about my husband, my friends, my family. My heart broke as I heard the
struggles they faced and I celebrated the resilience in each one. I also experienced guilt and tried
to reason why good people go through such hard times. I experienced sadness as I distanced
myself from my participants to create research texts from field texts. In some strange sense I felt
like I was abandoning them when I returned home to the states. This type of research is not for
the faint of heart. The researcher must consider the cost for the level of involvement narrative
research brings. I feel a heavy responsibility to share the stories with others then I grapple with
my reasons why. I know the struggle has not ended for my participants; that is a hard truth to
deal with. The process was long, expensive, and life-changing. I feel as though I became part of
the culture and struggled with where I fit in American society. The implication for future
researchers is to understand this type of inquiry is more than answering wonderments, it is a
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commitment to the people who trust you with their truths so they must be portrayed with the
most care possible. It is emotionally draining and completely fulfilling. I would do it all again.
Limitations and Hermeneutic Considerations
While I hoped to capture complete narratives the possible limitations in the study are as
follows: As a qualitative researcher I am aware that the data collected is not intended to be
generalizable to all areas of Ghana. I am also deeply embedded in the research and have a
relationship with the participants spanning the course of two and a half years. This inquiry does,
however, share the experiences of four individuals growing up in a rural area of the Central
Region giving us opportunity to understand how to better care for orphans in the future.
Limitations may include participants not wanting to share all details of the orphanage
particularly those who still need support from the home. Participants might also have forgotten
details and/or specific events from the past. It is also plausible they would rather repress painful
memories rather than share them. Hermeneutic considerations posit that other researchers may
interpret the data differently based on life experiences.
Those who told their stories may have left out details. In Ghana stories are told in
generalities and descriptions are often vague. Also, events may be remembered less clearly the
more time has passed. It is also possible some ideas and explanations were not the entire truth
due to cultural taboos or the participant’s desire for silence on the matter. In addition, the
memories of those who shared their stories may have been skewed or they may have experienced
fatigue during the interview. Some memories may have been too hard to share, or they may have
felt uncomfortable sharing personal information. Since I have a relationship with the
participants, they may have wanted to share only certain parts of growing up to prevent my
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perception of them from changing. Conversely, since we know each other well, they may have
assumed I knew things about them that I don’t.
Another limitation is the cultural difference between the participants and me. Although
we share the English language, syntax, figures of speech, and shades of meaning are different in
our respective cultures. It is possible that the idea they wished to convey was not fully expressed
or received. It may have also been difficult to find words that translated from Twi to English to
express thoughts. Societal norms about what is shared with foreigners may have also prevented
participants from discussing some events. Three of the participants are still dependent on the
children’s home for support even into adulthood, therefore, they may have decided not to divulge
details about their current situations. They also might have only told me what they thought I
wanted to hear or left out details so my perception of them would not change.
Hermeneutic considerations (Ferrara, 1995) posit other researchers may interpret the data
in a different way based on differences in worldviews.
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Recommendations for Future Research
The purpose of this inquiry was three-fold, to explore how three Ghanaian men and one
Ghanaian woman make meaning of their experiences growing up in a children’s home how we
make meaning of our lives together, and my transformation since my preparation to Ghana. The
literature review and discoveries from this inquiry suggest there is more work to be done in
providing care for orphans and vulnerable children in Ghana.
One area of further research I would recommend centers around the education of female
orphans in Ghana. It seems that there is a need to create opportunities and pathways for the girls
growing up in an orphanage to receive the same consideration for an education as the males do.
One might research how gender expectations affect the education of females in Ghana. Another
area might be to investigate programs for females who wish to pursue a nontraditional career
path.
Another area of research that is needed is how best to provide transition services to adult
orphans who are above the age of eighteen yet are still dependent on the home for support,
especially when they have just graduated from high school or college. Each one of my
participants experienced. Perhaps policy should be put in place to ensure young men and women
are able to complete a tertiary education without the threat of being pushed out of their facility.
This marginalized community needs something to level the playing field providing equity in
education for a vulnerable population. Another area of research is what policies for OVCs are in
place and enforced in Ghana and what efforts are being made to update them.
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Scholars cited in this inquiry also shared ideas for further research. Drah (2012)
suggested further research is needed on the communities’ understandings of orphanages and the
perspectives of the orphans themselves about what their needs are. Castillo (2012) suggested
studies about the conditions in orphanages because the household structure dictates the wellbeing of the children reared there. This means the higher the quality of the environment for
OVCs the more secure they will feel. The continued hardships for orphans in Ghana will only
continue unless an awareness is created and changes in policy are implemented. Research on
ways to implement wrap around services and create partnerships with agencies that offer mental
health services is also needed to care for the whole child.
Conclusion
My inquiry adds to the literature on orphans and vulnerable children in Ghana. My
participants stories provide a unique perspective. This marginalized group is far from inferior.
The stories told are a testament to the tenacity and perseverance of beautiful people who are
incredibly talented. This offers a counternarrative to viewing orphans as poor victims in need of
a savior. While it is true assistance is needed, I would argue the aid needs to extend to
developing opportunities for this population and assisting with transition to the work force. To
say that the participants in this inquiry are resilient would be an understatement. They have been
through more than children should have to. The struggle for them continues. Even with an
education, a job in their field is difficult to find without support to transition them into the world
of work. Each of the participants have so much talent and untapped potential as do many more
at the home looking for a brighter future. Transition services are a great need to support those
who are completing an education who need support from the children’s home to increase positive
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incomes for the most vulnerable. The participants of this inquiry endured several hardships
growing up in the children’s home including but not limited to food insecurity, bullying from the
very one who was to care for the children and peers, lacking basic needs such as clothing and
hygiene products, and of emotional support from peers and others who took an interest him.
They also offered a description of relationships with others.
It is hard to imagine that a children’s home once described by Simon as the “richest
orphanage in Ghana” due to its vast land for farming is unable to supply the wards with basic
needs. Regardless, this is the reality and continuing struggle for those left in the home. It is my
hope that this inquiry, along with other literature, will serve to inform those who govern the
welfare of children in Ghana. Perhaps the voices of my participants will make a difference for
vulnerable children in similar situations. At the very least, the voices of my participants will be
heard.
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Chapter 7: Our Story
The relationships my participants and I share did not end with this dissertation. In fact,
this is just the beginning. We have become family. With the exception of Koo Sika, I
communicate with each participant almost daily and have since my inaugural trip to Ghana over
two years ago. Some weeks we talk more than others. Nana Adwoa continues to share
developments at the home with me. She recently was asked to take on a role at the home that she
is not licensed for; she could be arrested if she is caught. She is hesitant to say “no”. Her concern
is valid; she needs the home to support her. She trusts me enough to share her thoughts and
feelings with me as well as her hopes and dreams. Before I left Ghana to return to the United
States, we met at a mall in Kumasi for lunch at Barcello’s. I gave her some books, she loves to
read, and other items that are not supplied by the home. We shopped in a few stores and took
selfies in the full-length bathroom mirror as we have done each time we have met at the mall.
We love each other and respect one another as equals. She often sent me messages to encourage
me through my writing process. Our lives have converged. Jacques Derrida (1967) said we
always leave a trace, an absent presence, like a pencil mark that has been erased yet can be seen.
We have “left a mark” on each others’ lives just as Koo Sika said he “left a mark” on his senior
high school. We are inexplicably woven together as a result of this inquiry.
My love for Juniorboe is infectious and has been passed to my mother and my youngest
daughter. Several times over the last year, my mom and Juniorboe have chatted on Messenger.
When she has extra cash, she will ask me to send a small amount to him for pocket money. In a
recent message from Juniorboe, he asked when I will return to Ghana. I was shocked by this
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question because I returned to the states just a month ago. He and Harmony had been chatting on
Messenger about her desire to visit Ghana so he wanted to know when we would come. Nana
Adwoa asked me the same question, no doubt a result of a conversation with Juniorboe. He also
calls me on video when he has credit on his phone. Unfortunately, due to the time difference
between us, I am often teaching when he calls so I cannot accept it. We chat through Messenger
frequently. I enjoy our conversations about his experience at his national service assignment and
his love for teaching music. When needs something, he will ask even though I am not always to
support him financially.
Juniorboe affectionately calls me Lady Pinky because of my love for the color and for the
copious pink items I possess. After I got married, he would call me Lady Pinky and Mrs. Zikpi
interchangeably. Now he calls me best friend. I miss spending time with him and others from the
home who came to visit Simon and me in Accra. Simon said they only come to visit when I am
there. I believe that is changing. My husband now calls to check on Juniorboe, Nana Adwoa, and
Koo Sika, and they call him. We have altered each other’s lives.
Simon and I message every day. The time difference between us makes it hard at times.
Half of his day is gone before I am awake. He is my husband and I am his wife; the two became
one flesh. Our lives continue on the same path now although we are still on separate continents.
Our journeys converged in 2018 the day we met at the children’s home. He has watched me
write most of the chapters for this inquiry on the front porch of our apartment in Accra, traveled
with me to conduct interviews, met me to escort me home after I transcribed weekly at Second
Cup, cooked for me while I worked online and answered endless questions about Ghana and the
children’s home that brought us together. He made sure I had credit on the Wifi router for my
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proposal defense in Ghana and attended my dissertation defense just last month. My journey to
complete this inquiry is just as much his journey.
Simon is part of the family. He and my dad recently talked on a FaceTime call for over
thirty minutes just to get to know each other better. He and my mom chat on Messenger from
time to time as well. My grandchildren love to see him on FaceTime and my daughters made
sure when I moved into the apartment that I left closet space for him when he gets here. His
arrival is highly anticipated, but for now we wait.
Koo Sika also spent time with us frequently in Accra. Sometimes he came with
Juniorboe, other times with another gentleman from the home. When he had a smart phone, we
kept in touch several times each week. Even though we don’t chat much now, I see his
comments on my posts on Facebook. When I was in Ghana, we spent many hours discussing
travel outside the country. We engaged in conversations about others from the home who are
now in Germany and his plans to move there. He reaches out when he can but without a
smartphone, his airtime is limited. Juniorboe is often the liaison to our interactions. Koo Sika
will send his regards through our mutual friend. Koo Sika will call to see how Simon is doing.
Although they knew each other, they were not close before I traveled to Ghana. The relationship
between Juniorboe, Koo Sika, and Simon has changed over the past couple of years as a result of
my relationship with each one. Our relationship continues to evolve. In May 2020, I invited the
participants to Simon’s surprise birthday party. Koo Sika and Juniorboe, along with several
others, were there to help celebrate. Juniorboe had a cake made for him and brought it to Accra
to surprise Simon. Nana Adwoa was unable to attend as she was at the university but called to
wish him well.
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It was hard to leave Ghana and my husband to begin a new adventure here in the states. I left
friends, the culture I have grown to love, my husband and my favorite seamstress behind.
Sometimes it is too much to bear; other times I am in awe that it is real. We look forward to a
time when we can all meet again and write another chapter in our story. We are not sure where
the future will take us, but we are ready to face it together.

197

References
Agbemabiese-Grooms, K. Y. (2011). “I want to go to school, but I can’t”: Examining the
factors that impact the anlo ewe girl child’s formal education in abor, ghana (Doctoral
dissertation, Ohio University).
Akpalu, D. A. (2007). Adoption of children and the contribution of the Osu Children's Home in
Ghana. Children and Youth Services Review, 29(8), 1070-1084.
Alber, E. (2004b) Grandparents as foster-parents: transformations in foster relations between
grandparents and grandchildren in northern Benin. Africa 74(1), 28–46.
Alhassan, E. (2017). Child care centres as welfare institutions in the northern region of
ghana: Orphanages in perspective. Ghana Journal of Development Studies, 14(2), 231–
257. https://doi-org.ezproxy.lib.usf.edu/10.4314/gjds.v14i2.12
Allen, M. (2017). The sage encyclopedia of communication research methods (Vols. 14).Augustina Naami & Reiko Hayashi (2012) Perceptions About Disability Among
Ghanaian University Students, Journal of Social Work in Disability & Rehabilitation,
11:2, 100-111, DOI: 10.1080/1536710X.2012.677616
Naami, A., Hayashi, R., & Liese, H. (2012). The unemployment of women with physical
disabilities in Ghana: Issues and recommendations. Disability & Society, 27(2), 191-204.
Boafo, F. S., Norman,Y., & Frimpong-Manso, K. (2017). Care reform in ghana: Acheivements

198

and challenges. 1D Ghana Country Presentation: London
Buske, S. (2013). Prostitutes, Orphans, and Entrepreneurs: The Effect of Public Perceptions of
Ghana's Girl Child Kayayei on Public Policy. Wm. & Mary J. Women & L., 20, 295.
Bochner, A. P. (2001). Narrative’s virtues. Qualitative inquiry, 7(2), 131-157.
Clandinin, D. J., & Connelly, F. M. (2000). Narrative inquiry: Experience and story in qualitative
research.
Derrida, J. (1967). Writing and difference. Routledge.
Deleuze, G. (1997). Desire and pleasure.
Djan, A. (2017). Gold coast (ghana) gains independence. Retrieved June 8, 2017 from
https://bettercarenetwork.org/sites/default/files/Caring%20for%20Orphans.pdf
Educational System of Ghana (2019, July) U.S. Embassy in Ghana. Retrieved July 18,
2019 from https://gh.usembassy.gov/education-culture/educationusa-center/educationalsystem-ghana/
Ellis, C., Adams, T. E., & Bochner, A. P. (2011). Autoethnography: An overview. Historical
Social Research/Historische Sozialforschung, 273-290.
Ferrara, L. (1995). Hermeneutic Issues in Qualitative Research. Philosophy of Music Education
Review, 3(1), 10-20. Retrieved from http://www.jstor.org/stable/40327084
Freire, P. (1996). Pedagogy of the oppressed (revised). New York: Continuum.
Frimpong-Manso, K. (2014). Child welfare in Ghana: The past, present and future. Journal of
Educational and Social Research, 4(6), 411.
Folley, P., 2016. Institutionalization of needy children not the best way; It must be a last resort.
UNICEF https://www.unicef.org/ghana/media_10500.html retrieved June 8, 2019.
Hampshire, K., Porter, G., Agblorti, S., Robson, E., Munthali, A., & Abane, A. (2015). Context

199

matters: Fostering, orphanhood and schooling in sub-Saharan Africa. Journal of
Biosocial Science, 47(2), 141-164.
https://www.sos-childrensvillages.org/where-we-help/africa/ghana
Gage, A. (2005) The interrelationship between fosterage, schooling and children’s labor force
participation in Ghana. Population Research and Policy Review 24(5), 431–466.
Geertz, C. (1973). Thick description: Toward an interpretive theory of culture. Turning points in
qualitative research: Tying knots in a handkerchief, 3, 143-168.
Jackson, A. Y., & Mazzei, L. (2011). Thinking with theory in qualitative research: Viewing data
across multiple perspectives. Routledge.
Jovchelovitch, S., & Bauer, M. W. (2000). Narrative interviewing. Qualitative researching with
text, image and sound, 57-74.
Ladson-Billings. G. (2007). Speech: From the achievement gap to the education
debt:understanding achievement in U.S. schools. Retrieved from
https://www.google.com/
Lupton, R. D., & Miller, A. F. B. M. M. (2016). Toxic charity: how churches and charities hurt
those they help. The Journal of The James Madison Institute.
McCoy, D. L., & Rodricks, D. J. (2015). Critical Race Theory in Higher Education: 20 Years of
Theoretical and Research Innovations: ASHE Higher Education Report, Volume 41,
Number 3. John Wiley & Sons.
Muylaert, C. J., Sarubbi Jr, V., Gallo, P. R., Neto, M. L. R., & Reis, A. O. A. (2014). Narrative
interviews: an important resource in qualitative research. Revista da Escola de
Enfermagem da USP, 48(SPE2), 184-189.

200

Palaganas, E. C., Sanchez, M. C., Molintas, M., Visitacion, P., & Caricativo, R. D. (2017).
Reflexivity in qualitative research: A journey of learning. The Qualitative Report, 22(2),
426-438.
Opoku-Asare, N. A. A., & Siaw, A. O. (2015). Rural–urban disparity in students’ academic
performance in visual arts education: evidence from six senior high schools in Kumasi,
Ghana. SAGE Open, 5(4), 2158244015612523.
Ortlipp, M. (2008). Keeping and using reflective journals in the qualitative research process. The
qualitative report, 13(4), 695-705.
Sadik, A. (2010). Orphanage children in Ghana: are their dietary needs met?. Pakistan Journal of
Nutrition, 9(9), 844-852. August 25, 2020. Retrieved from
http://search.ebscohost.com.ezproxy.lib.usf.edu/login.aspx?direct=true&db=edsagr&AN
=edsagr.DJ2012060933&site=eds-live
Schulze, S. (2007). The usefulness of reflexive photography for qualitative research: A case
study in higher education. South African journal of higher education, 21(5), 536-553.
Sertich, M., & Heemskerk, M. (2011). Ghana's human trafficking act: Successes and
shortcomings in six years of implementation. Human Rights Brief, 19(1), 1.
Solórzano, D. G., & Yosso, T. J. (2002). Critical race methodology: Counter-storytelling as an
analytical framework for education research. Qualitative inquiry, 8(1), 23-44.
South African History (2011, September). Gold coast (ghana)gains independence.
Retrieved June 8, 2017 from https://www.sahistory.org.za/dated-event/gold-coastghana-gains-independence.
UNDP. (2003). Millennium Development Goals: A Compact Among Nations to End Human

201

Poverty. New York: UNDP. (2005). A Time for Bold Ambition. New York: UNDP.
(2006). Poverty in Focus. New York: UNDP. (2010). Progress against Poverty in Africa.
New York: UNDP. (accessed 2017). “Millennium Development Goals.” New York:
UNDP. Retrieved from http://www.undp.org/content/undp/en/home/sdgoverview/mdg_goals.html.
Vygotsky, Lev (1978). Mind in Society. London: Harvard University Press.
Webster, L., & Mertova, P. (2007). Using narrative as a research method: An introduction to
using narrative analysis in learning and teaching. United Kingdom: Routledge Falmer.
Woodson, C. G. (2006). The mis-education of the negro. Book Tree.
Yendork, J. S., & Somhlaba, N. Z. (2015). “Exiled life, or home away from home?” Exploring
ghanaian orphan narratives of orphanage Pplacement. Africa Today, 62(2), 27-42.
Zimmerman, F. J. (2003) Cinderella goes to school: The effects of child fostering on school
enrol-ment in South Africa. Journal of Human Resources 38(5), 557–590.

202

Appendices

203

Appendix A: IRB Letter of Exemption

June 2, 2020
Hope Taylor
11549 Biddeford Place New Port Richey, FL 34654
EXEMPT DETERMINATION
Dear Mrs. Hope Taylor:
On 5/31/2020, the IRB reviewed and approved the following protocol:
Application
Type:
IRB ID:
Review Type:
Title:
Funding:
Protocol:

Initial Study
STUDY000774
Exempt (2)
The Unexpected Convergence of our American and Ghanaian Lives: A
Narrative Inquiry
None
• HRP-503a -No markup Social-Behavioral Protocol Hope Taylor V1_IRB
edits 5.28.2020.docx(0.01)

The IRB determined that this protocol meets the criteria for exemption from IRB review.
In conducting this protocol, you are required to follow the requirements listed in the
INVESTIGATOR MANUAL (HRP-103).
Please note, as per USF policy, once the exempt determination is made, the application is closed
in BullsIRB. This does not limit your ability to conduct the research. Any proposed or
anticipated change to the study design that was previously declared exempt from IRB oversight
must be submitted to the IRB as a new study prior to initiation of the change. However,
administrative changes, including changes in research personnel, do not warrant a modification
or new application.
Ongoing IRB review and approval by this organization is not required. This determination
applies only to the activities described in the IRB submission and does not apply should any
changes be made. If changes are made and there are questions about whether these activities
impact the exempt determination, please submit a new request to the IRB for a determination.

204

Institutional Review Boards / Research Integrity & Compliance
FWA No. 00001669
University of South Florida / 3702 Spectrum Blvd., Suite 165 / Tampa, FL 33612 974-5638
/ 813Page 1 of 2

Sincerely,
Tatyana Harris
IRB Research Compliance Administrator

Institutional Review Boards / Research Integrity & Compliance
FWA No. 00001669
University of South Florida / 3702 Spectrum Blvd., Suite 165 / Tampa, FL 33612 974-5638
/ 813Page 2 of 2

205

